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Ka Ho Mok (Lingnan University): Promoting Quality Student Learning in the Post-COVID-19 Era:
Will technology-led Education and Al offer a better Learning Experience?

Janika Leoste (Tallin University): EdTech Talents - Academic talents in the service of educational
technology. Boosting cross-sectoral talent circulation and academia-business collaboration

James E. Katz (University of Boston): Could Al in the classroom harm democracy?

Pekka Neittaanmiiki (University of Jyviskyld): Opportunities and Challenges in the Digital
Transformation of Higher Education in Finland

Phillip Assinger (Universitdt Graz): Knowledge Transfer through Validation of Non-formal and
Informal Learning: Between a Generic and a Disciplinary Approach



Janika Leoste: EdTech Talents - Academic talents in the service of educational technology. Boosting cross-
sectoral talent circulation and academia-business collaboration

Abstract:

The recent COVID-19 era demonstrated the need for seamless education, accessible under the most
challenging circumstances. It was revealed that while the technologies for facing these challenges exist,
more work is needed to adapt these in modern education—a task that requires significant collaborative effort
from academia and the rapidly developing Educational Technology Sector (EdTech) in order to involve best
practices and validate novel products and services for real-world classroom use. For various reasons, this
collaboration has been meager so far.

The goal of this presentation is to give an overview of the first year's success and challenges faced by the
EdTech Talents project through the project Pl's eyes. The aim of this Horizon Europe-funded project is to
strengthen academia/non-academia collaboration and reinforce the EdTech innovation ecosystems of
Estonia, Hungary, and Serbia by conducting a long-term knowledge transfer process for (a) the researchers
and their support staff of these widening countries to learn from the EdTech spin-offs and consulting
companies of Austria, Germany, and Spain; and (b) the researchers of these advanced countries to share
their relevant intellectual capital with the EdTech start-ups of these widening countries. During this process,
knowledge transfer is supported via dedicated mentoring and training that aim to establish a continuous and
more impactful flow of innovation, ideas, knowledge, know-how, and relevant services among all involved,
supporting cross-sectoral talent circulation and academia-business collaboration in widening countries.

How can we bridge the gap between academia and EdTech? This is the question that drives the EdTech
Talents project, a Horizon Europe-funded initiative that aims to foster collaboration and innovation among
researchers, start-ups, and consultants in the field of the educational technology across six European
countries. In this talk, | will share the successes and challenges, as well highlight the benefits and
opportunities of the first year of this cross-sectoral and cross-border partnership.



Ka Ho Mok: Promoting Quality Student Learning in the Post-COVID-19 Era: Will technology-led
Education and Al offer a better Learning Experience?

Abstract:

After the outbreak of the global health crisis resulted from the widespread of the COVID-19 pandemic,
universities across different parts of the globe have been driven to make use of technology in teaching and
learning. Virtual learning has become significantly influential for university education. This paper sets out
against the context of post-COVID-19 era to critically examine how students in Asia assess their learning
experiences online. More specifically, this paper also discusses whether the drive for technology-led
education and Al would provide better student learning. This paper will select some case studies from
different Asian countries / regions for examination of the captioned topic.



Phillip Assinger: Knowledge Transfer through Validation of Non-formal and Informal Learning: Between a
Generic and a Disciplinary Approach

Abstract:

Digital transformation is weakening the boundaries between non-formal/informal learning and formal
education, such as those provided by universities. Knowledge transfer between the fields of non-
formal/informal learning (e.g. paid or voluntary work, self-directed online study) and the university can be
facilitated through a quality assured validation of non-formal and informal learning (VNFIL). In my speech,
I will discuss (1) theoretical perspectives concerning knowledge and learning practices attaining to both
fields and (2) methodological approaches to VNFIL and their institutional preconditions. To substantiate on
this, 1 will (3) provide insights from the ongoing implementation at the University of Graz. In so doing, |
will assess the adequacy of a generic and a disciplinary specific approach to VNFIL.



Pekka Neittaanméki: Opportunities and Challenges in the Digital Transformation of Higher Education in
Finland

Abstract:

The rapid evolution of digital technologies presents both unparalleled opportunities and significant
challenges for higher education institutions worldwide. In Finland, the University of Jyvéskyléd's Faculty of
Information Technology and the Agora Center have been at the forefront of harnessing these technologies to
foster multidisciplinary research and enhance educational outcomes. This plenary talk, delivered by
Professor Pekka Neittaanméki, an internationally renowned expert in the field of scientific computing and a
pivotal figure in the development of the Agora concept, will introduce the transformative journey of higher
education in Finland, with a special focus on how the Faculty of Information Technology and the Agora
Center have navigated the complexities of digital transformation. The talk will highlight the Agora Center's
role in promoting human technology — a human-centered approach to technological systems — and its
emphasis on interdisciplinary research and education. By analyzing the successful integration of technology
with human and social sciences, Professor Neittaanmiki will illustrate the opportunities for innovation and
societal impact through multidisciplinary collaboration. However, this journey is not without its challenges.
The talk will also address the barriers to digital transformation, including the need for sustainable funding
models, the importance of fostering digital literacy among students and faculty, and the ongoing requirement
to balance technological advancements with the human element of education. In conclusion, Professor
Neittaanmaki will reflect on the lessons learned from the University of Jyvéskyld’s experience and discuss
the implications for the future of higher education in Finland and beyond. Attendees will gain insights into
the potential of digital transformation to enhance teaching, research, and collaboration, while also
considering the critical challenges that must be overcome to realize this potential fully.



James E. Katz: Could Al in the classroom harm democracy?
Abstract:

Artificial intelligence (Al) has the potential to revolutionize schoolroom processes in ways that support
democracy in the larger society. But if this exciting technology is not deployed in school systems with care
and consideration, it can instead pose a substantial risk to democratic practices. Al could do this by creating
new thoughtways and practices in the school setting which are then socialized among cohorts of young
people who over time influence associated democratic practices. Al could be misused in the classroom in a
variety of ways which create practices that if carried forward will also weaken democratic ideologies and
actresses. They include promoting ideological regimes hostile to democratic values, limiting information
that would enable democratic perspectives, re-defining truth, and diminishing citizens’ critical capacities.
Even some steps specifically designed to promote democracy using Al may have a boomerang effect. | offer
recommendations to counteract these effects.



A., A felnéttkori tanulds digitalizacios kihivdasai és tananyagfejlesztési lehetoségei — EPALE Miihely
C.3.303. terem
Szekcidvezetd: Molnar Gyorgy — Németh Balazs

e Zuti Pal, Sioréti Gabriella: Felnottképzés 4.0 — Tananyagfejlesztés a digitalis korban

e Belényesi Emese, Gyérfyné Kukoda Andrea: A ChatGPT hasznélata a fels6oktatasban: egy pilot
kutatas tanulsagai / Using ChatGPT in Higher Education: Lessons from a Pilot Study

e Molnar Gyorgy, Cserké Jozsef, Karl Eva: Vezetd korszerii LMS rendszerek 6sszehasonlitdsa és
alkalmazasa a tanitds-tanulas dimenzidban

e Seban Zoltan: Felnottképzok személyes adatkezelése €s adatbiztonsag nemzetkdzi kitekintésben

e Rozgonyi Eméke: Képzomiivészettel a homo informatikus mentalis jollétéért — miivészetpedagogiai
innovacio a valtozo vilagban

e Petz-Jarmaczki Eniké: Svijci-magyar egyiittmiikodés mint a felndttkori tanulas és felndttképzés
mindségi fejlesztésének egyik platformja

e Hartungné Somlai Eszter: Blended learning oktatas az egészségtudomany teriiletén

e Fodor Andrea: Kockazatos barat vagy joindulati ellenség a mesterséges intelligencia, avagy mit
tehet a pedagdgus

o Zakota Zoltin, Molnar Gyorgy: FElbézetes tudasfelmérés mesterséges intelligencia-eszk6zok
hasznalatanak vizsgalatahoz partiumi gimnazistdk korében

e Orosz Beata, Molnar Gyorgy: Innovativ megoldasok a gazdasagi szakképzésben — a dinamikus
tudastranszfer és a mesterséges intelligencia kapcsolata



Zuti Pal, Sioréti Gabriella: Feln6ttképzés 4.0 — Tananyagfejlesztés a digitalis korban

Absztrakt magyar:

A digitalizacio, mint az Ipar 4.0 f6 megatrendje, kozvetleniil vagy kozvetett mdédon minden agazatra,
képzési teriiletre hatassal van, életiink gyokeres atalakulasanak lehetiink tanui. A digitalizacid nem mas,
mint az élet minden teriiletébe beférkdzo online, virtualis jelenlét, a sziintelen adat- és informéciocsere okos
eszk6zok és emberek kozott. A digitalizacid kapcsan a versenyképesség, vonzoképesség €s az innovacio
fogalma egyrészrdl felértékelddik, masrészt pedig uj értelmet is nyerhet a jovétudatos képzési folyamatban
IS.

A 21. szdzad kihivasa az egész életre kiterjedd tanulas igényének tarsadalmi tudatba agyazddasa,
tdmogatdsa. Az elsd0 megatrend a demografiai és munkaerd-piaci valtozdsok jelentik. Megjelenik a Z
generacio a felsdoktatasban és a szakképzésben.
A masodik megatrend az egyetemi, szakképzési funkcidk valtozasaibol ered.
A harmadik megatrend a digitalizaci6. Itt jelenleg globalis szint(i atalakulasi folyamat zajlik. A digitalis
technoldgidk olyan teriiletekre is beférkdznek, ahol kordbban erre nem volt lehetdség, vagy éppen csak nem
volt jellemzd a jelenlétik. A digitalis képzés nem egyenld a digitalis eszkozokkel végzett képzési
folyamattal. A digitalis képzés a digitalis életre felkészitd képzés. A digitalis képzés nem a hagyomanyos
képzési folyamat linedris folytatdsa, nem raépiil, hanem kivaltja, helyettesiti annak bizonyos meghatérozo,

de elavult elemeit.
A képzési folyamatban a multimédiafejlesztés rendszerszemléletli designkommunikacidjanak eredménye: a
tananyagfejlesztés digitalis technologiai modellje.

A modellben jelen van digitalis stratégia kdzponti eleme, amely maga a technologiai modell, illetve az
innovacios beavatkozasi teriilet eljarasa, a kutatas-fejlesztési innovacio. Ezen paraméterekbdl eredeztetheto,
hogy a tananyagfejlesztés komplex moddszere egy intencionalis folyamat keretrendszerében zajlik. Ebben a
folyamatban megjelend kompetenciak az algoritmikus ¢€s kritikai gondolkodassal, a magas szintli
informéciokezelési készségekkel és a fejlett kommunikacios készségekkel allnak kapcsolatban.

Nagyon fontos tovabba, hogy a részvételen alapuld 0j platformoknak és szolgaltatdsoknak koszonhetéen a
felhasznalok aktiv  szereplokké, termelokké vagy Ugynevezett prosumerekké (professzionalis
felhasznalokkd) valjanak. A felhaszndlok kreativitdsanak és részvételi motivacidjanak novelése érdekében
feltétlentil 0y képzesi €s fejlesztési politikakat kell kialakitani.

Absztrakt angol:

Digitization, as the main megatrend in Industry 4.0, has a direct or indirect impact on all sectors and areas
of education, and we are witnessing a radical transformation in our lives. Digitization is nothing more than
an online, virtual presence infiltrating all walks of life, the uninterrupted exchange of data and information
between smart devices and people. In the context of digitalization, the concepts of competitiveness,
attractiveness and innovation are gaining in value on the one hand and may also gain new meaning in the
future-oriented training process.
The challenge of the 21st century is to embed and support the need for lifelong learning in the social
consciousness. The first megatrend is demographic and labour market change. Generation Z is emerging in
higher education and vocational training.
The second megatrend stems from changes in the functions of universities and vocational training.
The third megatrend is digitalisation. This is a process of transformation at global level. Digital technologies
are reaching into areas where they were not previously possible or even present. Digital training is not the
same as a training process using digital tools. Digital training is training for digital life. Digital training is
not a linear continuation of the traditional training process, it does not build on it, but replaces and
substitutes certain crucial but obsolete elements of it.



The result of the systemic design communication of multimedia development in the training process: a
digital technology model for curriculum development.
The model includes a central element of digital strategy, which is the technology model itself and the
process of innovation intervention area, R&D innovation. These parameters explain why the complex
method of curriculum development takes place within the framework of an intensive process. The
competences that emerge in this process are related to algorithmic and critical thinking, high level

information management skills and advanced communication skills.
It is also very important that new participatory platforms and services turn users into active actors, producers
or what § called prosumers (professional users).

New training and development policies are essential to increase users' creativity and motivation to
participate.
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Belényesi Emese, Gyorfyné Kukoda Andrea: A ChatGPT hasznalata a felséoktatasban: egy pilot kutatas
tanulsagai / Using ChatGPT in Higher Education: Lessons from a Pilot Study

Absztrakt magyar:

A ChatGPT hasznalata a felsGoktatasban egyre nagyobb érdeklédést kivaltd téma, ami arra 6sztondzi az
oktatokat, hogy megvizsgaljak, milyen hatassal van a hallgatoi magatartasra ¢és a tanulmanyi teljesitményre.
A pilot kutatas empirikus megkozelitést alkalmazva, a Technologia Elfogadasi Modell (TAM) prizmajan
keresztiil vizsgalja a hallgatok ChatGPT-vel val6 interakciojanak hatasait. Az elsédleges cél az, hogy feltarja
az attitidok, a felhasznal6i élmény és a konnyl elérhetdség befolyasat a tanulok teljesitményére, valamint
arra a szandékra vonatkozo hatast, hogy a ChatGPT-t felsdoktatasi kornyezetben hasznaljak.

A tanulmany tobb hallgatdi csoport bevondsaval zajlott, akik kiilonb6z6é osztalytermi helyzetekben
kommunikaltak a ChatGPT-vel. A technologiai elfogadasi modell elméleti keretként szolgalt ezen innovativ
eszkoz hallgatdi elfogadasanak és alkalmazasi dinamikdinak megértéséhez. Az eredmények azt mutatjak,
hogy a hallgatok pozitiv hozzaallast tanusitottak a ChatGPT-vel kapcsolatban, az alkalmazas
felhasznalobarat feliiletének és zokkendmentes elérhetdségének tulajdonitva az ezzel kapcsolatos
tanulmanyi teljesitménytiket.

A kedvezd felhasznaloi élmény €s a jobb tanuloi teljesitmény kozotti pozitiv korrelacid azt jelzi, hogy a
ChatGPT-t értékes eszkoznek tekintik a felsGoktatasi kdrnyezetben a hallgatok. A konnyli hozzaférés és az
interakcid egyszerlisége kulcsfontossagu szerepet jatszott a vélemények és attitidok kialakitdsaban. A
vizsgalat megallapitotta, hogy a ChatGPT-vel kapcsolatos pozitiv tapasztalatok jelentésen hozzajarulnak
ahhoz a szandékhoz, hogy az alkalmazast hasznaljak a tanulds soran.

Tovabba, a ChatGPT észlelt hasznossagat pozitivan befolyasolta annak konny(i hasznalata. Mivel a
hallgatok felhasznalobaratnak és konnyen hozzaférhetonek talaltak az alkalmazést, hasznos eszkdznek
tekintettek, amely pozitivan befolyasolja tanuldsi eredményeiket. Ez a megallapitds megerositi azt az
elképzelést, hogy a ChatGPT hasznalata a felsdoktatasban elésegitheti a hallgatoi elkotelezettség és a
tanulmanyi teljesitmény javitasat.

Osszefoglalva, a pilot kutatas értékes betekintést nytjt a ChatGPT hallgatéi magatartasra gyakorolt hatéséra
felsdoktatasi kornyezetben. A pozitiv hozzaallds, a jo felhaszndloi élmény és a konnyl elérhetdség
hozzajarul a tanulok teljesitményének javulasahoz, el@segitve azt a hatarozott szandékot, hogy a ChatGPT-t
beépitsék a tanulasukba. Az egyszerli hasznadlathoz kapcsolddo észlelt hasznossag pozitiv befolydsa tovabbi
er6siti @ ChatGPT, mint potencialisan hasznos eszkoz hasznalatat a felsdoktatasban.

Absztrakt angol:

The use of ChatGPT in higher education is becoming an increasingly intriguing topic, encouraging
educators to examine its impact on student behavior and academic performance. Applying an empirical
approach, this pilot study investigates the effects of student interaction with ChatGPT through the lens of the
Technology Acceptance Model (TAM). The primary aim is to explore the influence of attitudes, user
experience, and ease of access on student performance, as well as the intention to use ChatGPT in a higher
education setting.
The study involved multiple groups of students who communicated with ChatGPT in various classroom
situations. The Technology Acceptance Model served as a theoretical framework to understand student
acceptance and application dynamics of this innovative tool. Results indicate that students exhibited a
positive attitude towards ChatGPT, attributing their academic performance to the user-friendly interface and
seamless accessibility of the application.
The positive correlation between favorable user experience and improved academic performance suggests
that students perceive ChatGPT as a valuable tool in the higher education environment. Ease of access and
simplicity of interaction played a crucial role in shaping opinions and attitudes. The study found that
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positive experiences with ChatGPT significantly contribute to the intention to use the application for
learning purposes.

Furthermore, the perceived usefulness of ChatGPT was positively influenced by its ease of use. As students
found the application user-friendly and easily accessible, they considered it a useful tool that positively
impacts their learning outcomes. This finding reinforces the notion that the use of ChatGPT in higher
education can enhance student engagement and academic performance.
In summary, the pilot study provides valuable insights into the impact of ChatGPT on student behavior in a
higher education environment. Positive attitudes, good user experience, and ease of access contribute to
improved student performance, fostering a strong intention to integrate ChatGPT into their learning. The
positive influence of perceived usefulness associated with simple usage further strengthens the potential
utility of ChatGPT in higher education.
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Molnar Gyorgy, Cserké Jozsef, Karl Eva: Vezeté korszeri LMS rendszerek Osszehasonlitisa és
alkalmazasa a tanitas-tanulas dimenzidéban

Absztrakt magyar:

Napjainkban egyre nagyobb szerephez jutnak az oktatasi célu tartalmak hatékony elérését és rendszerezését
segit6 LMS tamogato rendszerek. Akar a sokak altal ismert és a kdznevelésben, szakképzésben is hasznalt
Moodle vagy Canvas rendszerek, vagy az interneten elérheté mas rendszerek vizsgalatat folytatjuk,
felismerheté a monetizaciora vald torekvés valamint a tartalmak egyre magasabb szinvonala. Ugyan
szlilettek mar bizonyos szakmai munkak ezen rendszerek Osszehasonlitasara, viszont az 0j szereplok
megjelenése és a piaci igények alapjan vald atalakulas idordl idore sziikségessé teszi ennek a piacnak az
attekintését is. A vezetd korszerti LMS (Learning Management System) rendszerek koziil egyre tobb is
elérhetd a piacon, és mindegyiknek megvannak sajat elényei €és jellemzo6i. Tanulmanyunkban a leginkabb
relevans szempontok szerint hasonlitjuk 6ssze az LMS rendszereket, majd kisérletet tesziink olyan ajanlasok
megfogalmazéasara, amelyek figyelembe veszik a kiilonbozd felhasznalasi teriiletek specidlis igényeit is.
Fontos, hogy az oktatasi intézmények és szervezetek megfeleléen valasszak ki az LMS rendszert az
igényeiknek és célnak megfelelden, €s biztositsdk a tandrok ¢és didkok hatékony felhasznalasat és
tamogatasat. Ehhez kiemelt figyelemmel kell lenni a megfeleld mindségli és tipusu tartalmak eldallitasara,
az alkalmazott digitalis oktatdsi modszerekre, technologidkra, amelyek nagymértékben tamogathatjak a
hatékonyabb és eredményesebb tanitdsi-tanulasi folyamat megvalosulasat. A komplex Osszehasonlitd
elemzésiink soran szdmos lényeges €s az oktatds soran mérlegelendd szempontra hivjuk fel a figyelmet.

Absztrakt angol:

Today, LMS support systems are playing an increasingly important role in the efficient access and
organisation of educational content. Whether we look at the well-known Moodle or Canvas systems, which
are also used in public education and vocational training, or other systems available on the Internet, we can
see the trend towards monetisation and the ever-higher quality of content. Although there is already some
professional work comparing these systems, the emergence of new players and the evolution of the market
in response to market needs also makes it necessary to review this market from time to time. A growing
number of leading modern LMS (Learning Management System) systems are available on the market, each
with its own advantages and characteristics. In our study, we compare LMS systems according to the most
relevant aspects and then attempt to formulate recommendations that take into account the specific needs of
the different areas of use. It is important that educational institutions and organisations select LMS systems
appropriately according to their needs and purpose, and ensure effective use and support for teachers and
students. This requires particular attention to the production of content of the right quality and type, and to
the digital teaching methods and technologies used, which can greatly support a more effective and efficient
teaching-learning process. In our complex comparative analysis, we draw attention to a number of relevant
aspects to be considered in the educational process.
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Seban Zoltan: Feln6ttképzok személyes adatkezelése €s adatbiztonsag nemzetkdzi kitekintésben
Absztrakt magyar:

A feln6ttképzés hazai rendszere az elmult években komoly valtozason esett at, melynek eredményeképpen a
képzések résztvevoirdl szamos személyes adatot is rogzitenek a felnottképzok. A felndttképzés felgyorsult
digitalizacioja és a jelentds adattomeg egyiittesen nagyobb adat- és kibervédelmi kockazatot jelenthet a
korabbiaknal. Az Eurdpai Union beliil az adatvédelemnek egységes keretet ad az altalanos adatvédelmi
rendelet, azaz a GDPR.
A felndttképzésnek nincsenek hasonld egységes keretei, ugyanakkor az ¢lethosszig tartd tanuléds (lifelong
learning, LLL) mellett elkdtelezett a Kozosség. A felndttkori tanulasban élenjard orszagok Dania és
Svédorszag, ahol a 25-64 év kozottiek tobb mint negyede vesz/vett részt felndttoktatasban, igy ezekben az
orszagokban jelentOs lehet a felndttképzéshez, -oktatdshoz kapcsolodd informatikai rendszerek szama és
mérete, valamint a digitalisan tarolt adatallomanyok. Az adatvédelem, informaciobiztonsag igy jelentOs
szerephez kell, hogy jusson ezekben az orszdgokban. Az USA Oktatasi Minisztériuma kiemelt kérdésként
tekint a tanulok adatainak védelmére, kiilon weboldalt hoztak 1étre az ezzel kapcsolatos informaciok
terjesztésére.

Absztrakt angol:

The domestic system of adult training has undergone serious changes in recent years, as a result of which
adult trainers also record a lot of personal data about the participants of the training. The accelerated
digitization of adult education and the significant volume of data together may represent a greater data and
cyber protection risk than before. Within the European Union, the general data protection regulation, i.e.
GDPR, provides an uniform framework for data protection. There are no similar uniform frameworks for
adult education, but at the same time, the Community is committed to lifelong learning (LLL). The leading
countries in adulthood learning are Denmark and Sweden, where more than a quarter of people aged 25-64
participate(d) in adult education, so the number and size of IT systems related to adult education and
training, as well as digitally stored data files, can be significant in these countries. Data protection and
information security must therefore play a significant role in these countries. The US Department of
Education regards the protection of students' data as a priority issue, and a separate website has been created
to disseminate related information.
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Rozgonyi Emoéke: Képzomiivészettel a homo informatikus mentalis jollétéért — miivészetpedagogiai
innovacio a valtozo vilagban

Absztrakt magyar:

Az elbadasban bemutatasra keriil, a vildgon széles korben hasznalt és kutatott , Testtérkép’miivészeti
program pedagogiai adaptacidja, amely az Eszterhazy Karoly Katolikus Egyetem Neveléstudomanyi
Doktori Iskoldjaban, doktori kutatds keretében keriil kidolgozasra. A testtérképezés, egy személy megélt
tapasztalatainak €s szociokulturalis kontextusainak vizualis abrazoldsara utal, a személy testének vizualis
megjelenitésével, amelyet gyakran szovegek és szimbolumok kisérnek. A tobb napon at tartd6 mithelymunka
soran a szubjektiv térkép egy hatalmas testméretli papiron késziil el, €és rajzolas, festés, vizualizacio, vita,
megosztas és a személyes torténetekre vald reflektalas soran jon létre. A folyamat alapjat, az identitdselemek
felfedezése jelenti miivészi eszkozokkel, amely sordn olyan rétegek tudnak vizualis reflexiot kapni,
amelyekhez a verbalis hozzaférés nehezitett, s amelyek szintézisének, integralasanak facilitalasa, jelentds
segitséget jelent a serdiil6kori identifikacids folyamatok megoldasaban. A Testtérképezés, Magyarorszagon
elészor 2011-ben, az SE Gyermekklinikdn mivészetterdpias modszerként keriilt bevezetésre. A modszer
pedagbgiai kornyezetre vald Kkiterjesztésének ajanldsa a nemzetkdzi szakirodalomban mdar tobbszor
megjelent. A kutatas arra a kérdésre keresi a valaszt, hogy az emberi 1éptéket meghaladéan felgyorsult
torténelmi ¢és technikai véltozasok kozepette, az 4altaldnos mentalis jolét érdekében, lehet-e a
,» Lesttérképezés” mddszertanat a kozoktatdsban hatékonyan hasznalni a serdiilékori dnismeret tiamogatasara
az énerdsités céljaval. Akciokutatas keretében keriilt sor a miivészeti program elemzésére, modositasara,
kiprobalasara, pedagdgiai hatasok tudatositasara. A jelenleg folyamatban 1év6 kutatds komplementer médon
hasznalja a kvantitativ és kvalitativ kutatast, hiszen az énerd kiilonb6z6é aspektusai, a reziliencia és az
énhatékonysag valtozdsa tekintetében a projekt eldtt €s kimenetkor oOnkitoltds kérddivvel mér és
statisztikailag elemez, majd az utdlagos irdsbeli és szdbeli (fokuszcsoport) reflexiokat szovegelemzéssel
dolgozza majd fel. Az eldadasban bemutatasra keriil az innovativ miivészeti program, illetve a 2024
januarjaban megvalosult pilot és a hozza kapcsolédd adatelemzés. A kutatds a Testtérképezés oktatési
kornyezetbe adaptalasakor az 6nmagunkrol valo tanulast helyezi a fokuszba, amely pozitiv kimenetel esetén,
a miivészettel nevelés keretrendszerében konnyen elérheté tamogatast jelenthetne a jelenlegi
krizisid6szakban serdiil6 €s szocializalodo fiatalok szdmara.

Szakirodalom:

Griffin, S. (2015). Shifting from fear to self-confidence: Body mapping as a transformative tool in music
teacher education. Alberta Journal of Educational Research, 61/3, 261-279. Forras:
https://journalhosting.ucalgary.ca/index.php/ajer/article/view/56048/pdf

Know, H. (2022). Body mapping as embodiment and witnessing and its implications for art education.
International Journal of Education Through Art 18/3, 309—-324. doi:https://doi.org/10.1386/eta_00103_1

M. Boydell, K., Daw, A., Collins, S., Senior, K., & Smith, L. (2021). Applying body mapping in reserarch,
An Arts-Based Method. Routledge 2 Park Square, Milton Park, Abingdon, Oxon OX14 4RN: Routledge,
Taylor & Francis Group. Letoltés datuma: 2023. 10 02, forras:
http://library.lol/main/E24134A90914EE7AABB3C06992DAT75F8

Rozgonyi, E., Gyulavari, A., & Klein, 1. (2013). Testtérképezés — Gij miivészetterapias lehetéség bemutatisa
evészavarral kezelt fiatalokkal In: A Magyar Gyermek- és Ifjisagpszichiatria és Tarsszakmak Tarsasaganak
XXXVII. Kongresszusa: K6zos utak — 0j dimenzidk a gyermekek mentalis egészségéért. Magyar Gyermek-
¢és Ifjusagpszichiatria és Tarsszakmdk Tarsasaga (MAGYIPETT), (old.: 18-18.). Budapest. Forras:
https://docplayer.hu/673243-Kozos-utak-uj-dimenziok-a-gyermekek-mentalis-egeszsegeert.html

Rozgonyi, E., Major, M., & Besenyei, C. (2014). Alkotéssal atélni sajat magunk teremtésének élményét —
testtérkép In: Osvath, P (szerk.) A Magyar Pszichiatriai Tarsasag VIII. Nemzeti Kongresszusa: Ep I¢lekben
¢ép test: Corpus sanum in mente sana: absztrakt kotet. Magyar Pszichiatriai Tarsasag, (old.: 102-102.).
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Budapest. Forras:
https://mptpszichiatria.hu/upload/pszichiatria/document/MPT2014 absztrakt kotet 0124.pdf

Absztrakt angol:

Using Visual Arts for the Mental Well-being of the Homo Informaticus — Artistic Pedagogical Innovation in
a Changing World.

The presentation will introduce the pedagogical adaptation of the widely used and researched '‘Body Map' art
program, which is being developed as part of doctoral research at the Eszterhazy Karoly Catholic
University's Doctoral School of Educational Sciences. Body mapping refers to the visual representation of
an individual's lived experiences and sociocultural contexts, often depicted through visual representations of
the person's body, accompanied by texts and symbols. During the multi-day workshop, the subjective map is
created on a large sheet of paper by the participants engaging in drawing, painting, visualization, discussion,
sharing, and reflecting on personal stories. The process is based on discovering identity elements through
artistic means, allowing layers to receive visual reflection that may be difficult to access verbally.
Facilitating the synthesis and integration of these layers significantly aids in resolving adolescent identity
processes. Body Mapping was first introduced as an art therapy method in Hungary in 2011, at the
Children's Clinic of Semmelweis University. Recommendations for extending the method to educational
environments have been mentioned multiple times in international literature. The research seeks to answer
the question of whether, amidst historically and technically accelerated changes that are beyond human
scale, the methodology of 'Body Mapping' can be effectively used in public education to support adolescent
self-awareness for the purpose of empowerment, aiming to enhance general mental well-being and ego
strength. Within the framework of action research, the artistic program underwent analysis, modification,
experimentation, and awareness-raising of its pedagogical impacts. The ongoing research employs a
complementary approach using both quantitative and qualitative methods, as it measures and statistically
analyzes changes in various aspects of ego strength, resilience, and self-efficacy through pre- and post-
project self-report questionnaires. Additionally, post-reflection through written and verbal (focus group)
feedback will be analyzed through text analysis. The presentation will showcase the innovative artistic
program, as well as the pilot project implemented in January 2024 and the associated data analysis. The
research focuses on self-discovery in the adaptation of Body Mapping to educational settings, which, in the
case of positive outcomes, could provide easily accessible support within the framework of arts-based
education for adolescents and young individuals navigating the current crisis period of socialization.
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Petz-Jarmaczki Eniké: Svijci-magyar egylittmiikodés mint a felndttkori tanulas és felndttképzés mindségi
fejlesztésének egyik platformja

Absztrakt magyar:

Az feln6ttképzés szerepe, mint a tarsadalom fejlodésének katalizatora és a gazdasag versenyképességének
egyik motorja még mindig aldbecsiilt Magyarorszdgon, mind a kormanyzati politika, mind pedig a
kozvélemény részérdl. A felndttképzés teriiletén a mindség fogalma még mindig hidnyosan van jelen, €s
kevés dolog 0sztonéz a mindségre a piaci mechanizmusok korlatozottsaga miatt. A felndttképzok gyakran
sekélyes kovetelményekkel és szakmai tdmogatassal talaljak szemben magukat. Magyarorszagon szélesebb
korti parbeszédre van sziikség a szakmaisagrol és a mindségrol a felnottképzési szektorban résztvevo
szereplok kozott.
A sviajci oktatasi minisztérium (SERI) tamogatasaval és helyi partnerekkel egyiittmiikodve a SVEB 2014 6ta
sikeresen hajt végre projekteket a kelet- és délkelet-europai szakmai tovabbképzési rendszerek
mindségbiztositasa és professzionalizalasa érdekében.

A Progress Consult Ltd., mint magyar egyiittm{ikodo partnerrel, a SVEB célja Magyarorszagon is a mindség
¢s a szakmai fejlesztés elomozditasa a feln6ttképzés teriiletén, melybdl olyan eredmények is sziilethetnek,
amelyeket Svdjcban is felhasznalhatnak majd. Koz0s projektiink keretében célunk, hogy magas szintli
parbeszédet €s tapasztalatcserét 0sztonozziik a szakmai fejlesztés terén, valamint egy platform kifejlesztése,
amely felndttképzési szakemberek szamara 0sszegylijt és hozzaférhetdvé tesz olyan a szakmai eréforrasokat
¢s tartalmakat, amely a valtozas és fejlodés forrasai lehetnek.

Az el6adas attekinti a Feln6ttképzési Mindségfejlesztési Platform fejlesztésének és megvalositdsanak
alapjait a projekt keretében, amely tartalmat, tudasforrasokat nyujt kozvetlentil elsédleges célcsoportjanak —
a feln6ttképzési szakembereknek — a fejloddésiik tamogatédsara.

Absztrakt angol:

The role of adult learning as a catalysator of development in society and contributor to the economy's
competitiveness is still under-recognised in Hungary both by government policy and the public. There is still
a deficient awareness of what quality means in adult education, and there are very few incentives for quality
due to the limitation of the market mechanisms. Adult educators also find themselves in an environment
where demands and professional supports are shallow. In Hungary, there needs to be more broad dialogue
on professionalism and quality among the actors involved in the CET sector.
With the support of SERI (Swiss Ministry of Education) and in collaboration with local cooperation
partners, SVEB has been successfully implementing projects for quality assurance and professionalization of
CET systems in Eastern and South-Eastern Europe since 2014.
In cooperation with the Hungarian cooperation partner, Progress Consult Ltd, SVEB is implementing an
offensive for quality assurance and professionalisation of the continuing education system in Hungary, from
which relevant findings can also be derived for Switzerland. In our joint project, provoking a high-level
dialogue and exchange of experience on quality and professionalisation and a platform that collects and
make accessible professional resources and training for adult learning professionals will be developed as a
source for change and improvement.

"The lecture will outline the concepts underlying the development and implementation of the Adult
Education Quality Development Platform developed within the project framework, which will provide
content, knowledge resources and online training directly to their primary target group — adult learning
professionals — to support their development.
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Hartungné Somlai Eszter: Blended learning oktatas az egészségtudomany teriiletén
Absztrakt magyar:
Hartungné Somlai Eszterl, Illyés-Kovacs Anita2, Dr. Radnai Balazs3

1 Pécsi Tudomanyegyetem Egészségtudomanyi Kar Doktori iskola
2, 3 Pécsi Tudomanyegyetem Egészségtudomanyi Kar, Egészségtudomanyi Alapozo, Sziilésznéi és Védonoi
Intézet

A blended learning az oktatas egy hatékony és rugalmas formaja, amely kombinalja a hagyomanyos
tantermi tanuldst az online platformon torténd digitalis oktatassal. Az elmélet és a gyakorlat
Osszekapcsolasaval a blended learning lehetévé teszi a tanuldknak az egyéni tempoban torténd tanulast,
mikdzben interaktiv elemekkel gazdagitja az oktatasi folyamatot.

A mai hallgatoknak a digitalis technologidhoz valo kapcsoloddsa megvaltoztatja a tanuldshoz valo viszonyt,
a motivaciot és az oran kiviili és oran beliili kommunikaciét. (Okaz 2015) Blended Learning in Higher
Education: Framework, Principles, and Guidelines (2007) cimii kotetben a felsdoktatasi szempontokat
figyelembe véve az online €s tantermi kommunikacio6 sajatossagait tarja fel, ahol az online térben a textualis,
blended learning. Ebben a folyamatban a tantermen kiviili tanulas soran a tanulonak kell terveznie a tanulas
helyét, idejét, tempdjat, mely hozzdjarul az dnfegyelem, az Onirdnyités, a felelésségtudat, a dontésképesség
jelentés megerdsodéséhez. (Veszelszki, A. 2017)

A Pécsi Tudomanyegyetem Egészségtudomanyi Karan az Elettan az egészségtudomanyban tantargy
oktatasaban 6tvoztik a tantermi eldadasokat és otthoni tanulast interaktiv eszkdzokkel, "kihivasokkal". Két
szemeszterre felépitettiink egy jo gyakorlatot, ami az eldadéasokat €lvezetesebbé, interaktivabba tette, ezzel a
hallgatok motivacidjat, és az eldadasokon valo részvételét erdsitette. A tanulasuk tdmogatasara, gyakorlésra,
tudasuk mélyitésére, €s Onellendrzésére hetente teljesitendd HSP interaktiv tananyag tartalmakat
készitettiink a Moodle rendszerben. A heti "kihivasokban" kiegészitd tartalmakat, interaktiv videokat és
feladatokat kaptak. Az orakon valo jelenlétiikkel, interaktiv egylittmikodésiikkel, melybe a mobil
hasznalatat is bevontuk, tovabba a hetente teljesitett "kihivasokkal" vizsgdra vihetd pontokat gytijthettek,
ami egy folyamatos késziilést, érdeklddést és motivaciot eredményezett az élettan tanulasaban.

A N=323 évfolyam 98%-a dolgozott az otthoni feladatokkal, és 84,81%-a a hallgatdknak +5%-ot vitt a
vizsgaeredményéhez. Visszajelz0 kérddiviink alapjan a hallgatok hetente atlagosan 38 percet toltottek a
kihivasok elkészitésével, 88,37% tartotta hasznosnak a kitoltésiiket a tudas elsajatitdsdhoz, 84,49% szerint
hozzdjarult vizsgajuk sikerességéhez. 68%-a a hallgatoknak érezte Ugy, hogy az interaktiv tananyagok
tamogatast nyujtanak tudasuk bovitéséhez. Szamos kérdésre adott valaszuk alatamasztja a blended learning
hasznossagat a hallgatok szamara, és vizsgaeredményeik a jelenléti és digitalis tanulasuk hatékonysagat.

Absztrakt angol:
Blended learning education in the field of health sciences
Eszter Hartungné Somlai 1, Anita Illyés-Kovacs 2, Dr. Balazs Radnai 3

1 Doctoral School of the Faculty of Health Sciences, University of  Pécs
2, 3 Institute of Basic of Health Sciences, Midwifery and Health Visiting, University of Pécs

Blended learning is an effective and flexible form of education that combines traditional classroom learning
with digital education on online platforms. By integrating theory and practice, blended learning enables
students to learn at their own pace while enriching the educational process with interactive elements.
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The connection of today's students to digital technology alters their relationship to learning, motivation, and
both in-class and out-of-class communication (Okaz, 2015). In the book "Blended Learning in Higher
Education: Framework, Principles, and Guidelines” (2007), the peculiarities of online and classroom
communication are explored, highlighting textual communication in the online space and oral
communication in the physical classroom. Blended learning is built on the fusion of these two modes of
communication.

In this process, during out-of-classroom learning, students need to plan the location, time, and pace of their
studies, contributing significantly to the reinforcement of self-discipline, self-direction, responsibility, and
decision-making abilities (Veszelszki, A. 2017).

At the Faculty of Health Sciences of the University of Pécs, we combined classroom lectures and home
study with interactive tools and challenges in teaching the Physiology in Health Sciences course. Over two
semesters, we developed a best practice that made lectures more enjoyable and interactive, thereby
enhancing student motivation and participation. To support their learning, practice, deepen their knowledge,
and self-assessment, we created weekly H5P interactive learning materials on the Moodle platform. In the
weekly challenges, they received supplementary content, interactive videos, and tasks. By attending classes,
engaging interactively, including mobile usage, and completing weekly challenges, they could earn points
towards their exams, resulting in continuous preparation, interest, and motivation in learning physiology.

98% of the N=323 cohort worked on home assignments, and 84.81% of students achieved +5%
improvement in their exam results. According to our feedback questionnaire, students spent an average of 38
minutes per week on challenge preparation, 88.37% found them useful for learning, and 84.49% believed
they contributed to exam success. 68% of students felt that interactive materials supported their knowledge
expansion. Their responses to various questions support the usefulness of blended learning for students, and
their exam results demonstrate the effectiveness of both in-person and digital learning.

19



Fodor Andrea: Kockazatos barat vagy joindulati ellenség a mesterséges intelligencia, avagy mit tehet a
pedagogus

Absztrakt magyar:

Vajon tényleg tudjuk hasznalni okos eszkdzeinket hasznos céllal vagy kiskapunak egy adott feladat révid és
tudasmentes megoldashoz? Mintha nem lenne egyébként is kiemelt fontossagi szerepe a tanaroknak,
napjainkban pluszban jelenik meg a mesterséges intelligencia etikus hasznalatanak nevelési, feliigyeleti
kérdéskor. A digitalis technologia nagyiramu elterjedésével egyre tobben és tobben hasznaltuk, hasznaljuk a
mesterséges intelligenciat. Mindazonaltal nem csak egy potencidlis eszkozt kell felismerntink benne
(Molnar,2019) (Sziits, 2020), hanem a jogi- etikai- és pedagogiai teriiletek interdisziciplinalitasat is. Jogi
sikon mertil fel a kérdés, hogy egyaltalan kiterjeszthetd — e a jog egy személyiség nélkiili fiktiv entitasra, aki
megtévesztésig hasonlithat egy valos individuumra. (G.Karacsony, 2020). Etikai szempontbdl sem
elhanyagolhato, hogy merre vezessiik a hallgatdinkat tanulményaik alatt. Hiszen a tanar mintaado6 szerepe itt
kiterjed magira a  MI  hasznalatara is, Uj szerepe lesz  ,digitdlis  tudasatadas
idegenvezet6jeként”(Molnar,2022). Etikus Mesterséges Intelligencia hasznalat a pedagdgiaban kicsit olyan,
mint az etikus hacker az informatikdban. Az oktatds, mint a j6vO zéloga kiemelt figyelmet kap ezaltal. Az
Unio6 jogalkotodi oldalardl ennek megfeleléseképpen megalkottak hosszas elémunkalatokat kdvetden az ,,Al
Act”-ot azaz a Mesterséges Intelligencia hasznalatara vonatkoz6 kételez6 ajanlast (Eurdpai Bizottsag, 2024).
Az Uni6 kilon megfogalmazott egy ajanlast kifejezetten az oktatdsban dolgozok szémara (Europai
Bizottsag, Etikai iranymutatasok oktatok szamara a mesterséges intelligencia (MI) és az adatokoktatasi és
tanulasi célu felhaszndlasarol, 2022), amiben ramutat, hogy amennyiben csupan ezt szegmenst nézziik akkor
is egy nagy teriiletet fed le. A teljesség igénye nélkiil ide kapcsolodik részben a DigCompEdu és DigComp
2.2 ajanlasa (Redecker, 2017), vagy ide értendé az OECD vagy az UNESCO iranymutatasai is. (OECD,
2024) (UNESCO, 2022). Tanulmanyomban szeretném bemutatni, hogy a jogszabalyalkotok milyen
,kapaszkddoknak” mindsiilé kotelezd érvényll ajanlasokkal latjak el a pedagdgus tarsadalmat munkdjuk
elosegitéseként, egyben ravilagitva arra az iddszerli feladatra, amelyet jelenleg zaros hataridén beliil minden
felsOoktatasi intézménynek at kell gondolni és egyetemes szintli szabalyzatba foglalni az etikus digitalis
oktatas, a mesterséges intelligencia és technologia egyiittes hasznalatat.

Absztrakt angol:
Artificial intelligence — a dangerous friend or a benevolent foe, or what the teacher can do

Can we really use our smart tools for a useful purpose or as a loophole to solve a task in a short and
knowledge-free way? As if the role of teachers is not already a priority, the ethical use of artificial
intelligence in education and supervision is nowadays an additional issue. With the rapid spread of digital
technology, more and more of us are using artificial intelligence. However, we need to recognise it not only
as, a potential tool (Molnar, 2019) (Szits, 2020), but also as an interdisciplinary tool in the fields of law,
ethics and pedagogy. From a legal point of view, the question arises whether law can be extended to a
fictitious entity without personality, which can be deceptively similar to a real individual (G.Karacsony,
2020). From an ethical point of view, the question of where to extends here to the use of Al itself, with a
new role as a "guide for digital knowledge transfer" (Molnar, 2022). Ethical Al use in pedagogy is a bit like
ethical hacking in computer science. Education, as the key to the future, is thus given a special focus. In
response, the EU legislator has drafted, after lengthy preparatory work, the "Al Act", i.e. the mandatory
recommendation on the use of Artificial Intelligence (European Commission, 2024). The EU has also
drafted a specific recommendation for education professionals (European Commission, Ethical guidelines
for educators on the use of artificial intelligence (Al) and data for teaching and learning, 2022), which points
out that if we look at this segment alone, it covers a large area. Without being exhaustive, it is partly related
to the recommendations of DigCompEdu and DigComp 2.2 (Redecker, 2017), or to the OECD or UNESCO
guidelines (OECD, 2024) (UNESCO, 2022). In my study, | would like to show how legislators are providing
the educator community with binding recommendations as " In response, the EU legislator has drafted, after
lengthy preparatory work, the "Al Act”, i.e. the mandatory recommendation on the use of Artificial
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Intelligence (European Commission, 2024). The EU has also drafted a specific recommendation for
education professionals (European Commission, Ethical guidelines for educators on the use of artificial
intelligence (Al) and data for teaching and learning, 2022), which points out that if we look at this segment
alone, it covers a large area. Without being exhaustive, it is partly related to the recommendations of
DigCompEdu and DigComp 2.2 (Redecker, 2017), or to the OECD or UNESCO guidelines (OECD, 2024)
(UNESCO, 2022). In my study, I would like to show how legislators are providing the educator community
with binding recommendations as "handle" to facilitate their work, while highlighting the timely task that all
higher education institutions currently have to rethink and incorporate into universal policies the ethical use
of digital education, Al and technology together within a short timeframe.
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Zakota Zoltan, Molnar Gyorgy: Eldzetes tudasfelmérés mesterséges intelligencia-eszk6zok hasznéalatanak
vizsgélatadhoz partiumi gimnazistak korében

Absztrakt magyar:

Az oktatds gyokeres valtozason megy keresztiil. A didkok olyan mesterséges intelligencia-eszkozoket
alkalmaznak, amelyek talmutatnak a hagyomanyos tanulasi segédeszk6zokon. Ezek az eszkozok személyre
szabjak a tanulast: az MI egyéni tanulményi terveket készithet ¢és forrasokat javasolhat. Az MI-vel valo
interakcié javithatja a tanuldsi készségeket ¢és segitheti a tanulokat a kritikus gondolkodas, a
problémamegoldas és a miiszaki ismeretek fejlesztésében. A virtualis asszisztensek segitségével ndvelhetik a
hatékonysagukat, kezelhetik az iitemezést, a szervezést és az idébeosztast. Az MI éaltal vezérelt tanuldsnak
ez a novekvo tendencidja képezi kutatdsunk alapjat. Célunk, hogy feltarjuk ezeknek az eszkozoknek az
oktatdsra gyakorolt hatdsdt a hagyomanyos e-learning technologidk és azok MI alapi megfeleldinek
vizsgalataval. Ez az el6zetes felmérés egy nagyobb kutatast hivatott megalapozni, amely azt vizsgalja, hogy
a Partium régio kozépiskolas didkjai hogyan hasznaljdk az informdaciés és kommunikécios technoldgiai
(IKT) eszkozoket.

A kutatas aktualitdsa az IKT-eszkdzok gyors fejlddésébol és széles korli elterjedésébdl fakad. Ezek az
eldrelépések alapvetden atalakitottak €és bonyolitottak a formalis oktatas digitalis kornyezetét. (Molnar &
Sziits, 2019) (Sziits, 2020b) (Zakota, 2019) Ehhez a folyamathoz tarsult még az utdbbi idében az MI-
eszk6zok széleskorii elterjedése az iparagban. (Molnar & Cserko, 2022) (Molnar & Sziits, 2022) (Zakota,
2023) A tervezett kutatds egy olyan sorozat folytatdsdnak tekinthetd, amelyet az elmult években a régio
hallgatoi korében végeztek és az e-learning atalakulasat vizsgaljak. A COVID-19 vilagjarvany virtualis
tanuldsi kornyezetekre vald atallasara valaszul megvizsgaltuk az interaktiv tanulds és a felhasznalok altal
létrehozott tartalmak oktatason beliili térnyerését az elmult néhany évben. (Sziits, 2020a) (Zakota, 2020c¢)
(Zakota & Fogarasi, 2022) A témahoz kapcsoloddan tovabbi két vizsgalat is zajlott a partiumi régidban: az
egyik az IKT eszk6zok hasznalatat €s a hallgatok altal generalt tartalmakat vizsgalta (Zakota, 2020a)
(Zakota, 2020b), mig a masik az e-learning eszk6zok hasznalatat a kozépiskolai nyelvtanulasban. (Ardelean,
2021) A kozelmultban egy ujabb kutatas is késziilt a régidoban, amely az egyetemistak MI-vel kapcsolatos
megitélését vizsgalta. (Ardelean & Veres, 2023)

Kutatasunk a magyar-roméan hatar északi része mentén fekvd Bihar és Szatmar megyei kozépiskolasokat
célozza meg. Ez a tobbnyelvil és felekezetileg sokszinli régio elsdsorban romanok és magyarok otthona,
jelentds roma lakossaggal és kisebb szlovak és svab kozosségekkel. Ez az egyediilallo keverék lehetOséget
kinal a jovébeni Osszehasonlitd elemzésekre is. Annak ellenére, hogy — kiilondsen a kdzépiskolai szinten —
nem kutatott, ez a régid értékes lehetdséget kinal oktatasi trendek feltarasara. Ennek részeként egy eldzetes
felmérést végeztiink a régio egyik kdzponti telepiilésén, a székelyhidi elméleti kdzépiskola didkjai korében.
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Absztrakt angol:

Preliminary Knowledge Survey to Investigate the Use of Artificial Intelligence Tools among High School
Students in Partium

Education is undergoing a radical shift. Students are embracing Al tools that go beyond traditional learning
aids. These tools empower students by personalizing learning: Al can create custom study plans and suggest
resources. Interaction with Al can enhance learning skills and help students to develop critical thinking,
problem-solving, and tech literacy. They also can boost productivity with the help of virtual assistants;
manage schedules, organization, and time. This growing trend of Al-powered learning fuels our research.
We aim to explore the impact of these tools on education by examining both traditional e-learning
technologies and their Al-powered counterparts. This pilot survey lays the groundwork for a larger study

23



investigating how high school students in the Partium region utilize Information and Communication
Technology (ICT) tools.

The actuality of this research stems from the rapid evolution and widespread adoption of ICT devices. These
advancements are fundamentally reshaping and complicating the digital landscape of formal education.
(Molnar & Sziits, 2019) (Sziits, 2020b) (Zakota, 2019) This process has recently been accompanied by the
wide spread of Al tools in the industry. (Molnar & Cserko, 2022) (Molnar & Sziits, 2022) (Zakota, 2023)
The planned research is considered to be a continuation of a series of researche carried out in recent years
among the students of the region, investigating the transformation of e-learning. In response to the COVID-
19 pandemic's shift to virtual learning environments, we explored the rise of interactive learning and user-
created content within education over the past few years. (Sziits, 2020a) (Zakota, 2020c) (Zakota &
Fogarasi, 2022) Related to the topic, two more studies took place in the Partium region: one examined the
use of ICT tools and the content generated by students (Zakota, 2020a) (Zakota, 2020b), while the other the
use of e-learning tools in high school language learning. (Ardelean, 2021) A recent research was also
conducted in the region, which examined the perception of university students regarding artificial
intelligence. (Ardelean & Veres, 2023)

Our research targets high school students in Bihor and Satu Mare counties, located along the northern
Hungarian-Romanian border. This multilingual and religiously diverse region is home primarily to
Romanians and Hungarians, with significant Romani populations and smaller Slovak and Swabian
communities. This unique mix offers potential for future comparative analyses. Despite being under-
researched, particularly at the high school level, this region presents a valuable opportunity to explore
educational trends. To initiate this exploration, we conducted a pilot survey among students at the theoretical
high school in Székelyhid, a central town within the region.
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Orosz Beata, Molnar Gyorgy: Innovativ megoldasok a gazdasagi szakképzésben — a dinamikus
tudastranszfer és a mesterséges intelligencia kapcsolata

Absztrakt magyar:

Folyamatosan valtozo gazdasagi kornyezet és munkaerdpiaci elvarasok, kevés, nem minden képzési teriiletet
lefedd ¢és gyakran elavult tankonyvek, exponencialisan ndévekvOd, de nem feltétleniil megbizhatd
informaciotomeg, technologiai fejlodés. Tobbek kozott ezekkel a nehézségekkel kell megkiizdenilik a
gazdasagi szakképzések szereplOinek, oktatoknak és tanuldknak egyarant (Benedek, 2021). A helyzetet
tovabb neheziti a gyakran évente atalakuld kimeneti kovetelményrendszer, melynek kovetkeztében az
1d6tényezo is egyre fontosabb szerepet jatszik az oktatasi szereplok é€letében, igy mar nemcsak lehetdség,
sokkal inkabb kényszer a leglijabb technoldgidk alkalmazéasa. A dinamikus tudastranszfer (Molnar — Orosz,
2022) értelmében a tanuldok szamara mar nemcsak a képzéseken kapott informéciéo a relevans, a mas
forrasbol szarmazo ,,tudas” megszerzése ugyanolyan lényeges, ha nem lényegesebb elem, példaul a portfolid
sikeres megirasahoz. Eppen ezért, mar nemcsak a tanulé megy az iskoldba a tudasért és tanul ,,sziikség
esetére” (Just In Case), sokkal inkabb az informacié dramlik a tanulokhoz, éppen akkor, amikor a tanulonak
sziiksége van rd (Just In Time) (Kopeczi-Boécz, 2007). A tanulds-tanitds soran mind fontosabb szerepet
jatszik a mesterséges intelligencia is, mely egyfeldl segit a szereploknek a rovidiilé hataridok lekiizdésében
¢s feladataik elvégzésében, masfeldl viszont csokkenti a hosszatavi eredményességet €s a fenntarthato tudas
megszerzését. Az eldadas soran empirikus tapasztalatok és  korabbi  oktatasi, valamint
teljesitményhatékonysagi modellek felhasznalasaval bemutatdsra keriil a dinamikus tudéstranszfer
miikddésének és eredményességének modellje.

Absztrakt angol:

Continuously changing economic environment and labor market expectations, not enough and often out-of-
date coursebooks, exponentially growing but not necessarily reliable information, technological
development. These are the main difficulties for the participants — teachers and students — of vocational
education in economics (Benedek, 2021). Furthermore, the system of training output requirements changes
nearly annually. This is why time is becoming a more important factor in teachers’ and students’ lives, so it
is not a possibility but pressure to use modern technology. According to dynamic knowledge transfer
(Molnar — Orosz, 2022), information can be obtained from anywhere with ICT tools, which students can use
for any purpose, for example to write their essays. When students go to school to get information they
participate in ‘Just In Case’ learning. In the case of ‘Just In Time’ learning, they just search for information
when they need it (Kdpeczi-Bocz, 2007). Artificial intelligence is becoming more and more important in the
teaching-learning process. On the one hand, it is huge help with time-management and problem solving.
However, the knowledge and result given by Al is not long term and deep. In the presentation, based on my
own empirical experience and already existing educational models, | will expound the function and
efficiency of the dynamic knowledge transfer model.
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B., Demogrdfiai tényezdk és Lifelong Learning C.3.304. terem
Szekciovezetd: Laki I1diké — Schottner Krisztina

e Laki Ildikd, Schottner Krisztina: Jovobeli gondolatok a tarsadalom valtozasarol

e Viragh Viktoria: Az idésddés elméleteitdl az idések szocialis intézményeiben vald tanulasig

e Kiraly Brigitta: A német oktatési és szakképzési rendszer valaszai a demografiai kihivasokra

e Kocs6 Edina, Nagy Balint: A hallgatéi 1étszamnovekedés kezelése a magyar felsGoktatasban:
Kihivasok és stratégiak a lemorzsolodas csokkentésére

e Fodorné Téth Krisztina: Tanuldstamogatés: hallgatéi kérdések, problémak, szokasok

e Kovacs Tamas: Otthon, biztonsagban — Csaladi reziliencia-erdsités a kozosségi tanulas eszkozével

e Németh Balazs: A digitalizacid hatdsa a felnOttképzési tananyagok fejlesztésére. Az EBSN PDS
MOOC-innovacio tapasztalatai
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Laki Ildiko6, Schottner Krisztina: Jovébeli gondolatok a tarsadalom véltozasarol

Absztrakt magyar:

Eldadasunk az elmult évek hazai és nemzetkozi adatai alapjan rovid attekintést kivan adni az iddsodés
tendenciairol, legfontosabb jellemzoirdl.

A tarsadalom eloregedése megallithatatlan, ugyanakkor a gyereksziiletések szama jelentésen csokken.
Az 1d6sddés és a jovo Osszefliggenek, hiszen az emberi életut soran az iddsodés szamos valtozassal jar, és
ezek hatassal vannak a jovonkre is. Az idOsebb korban tapasztalhato fizikai, szellemi €s érzelmi valtozasok
befolyasolhatjak az egyén lehetdségeit, dontéseit €és ¢letmindségét. Ugyanakkor az idOskori tapasztalatok és
bolcsesség is hozzajarulhatnak ahhoz, hogy az emberek képesek legyenek a jovo kihivasaira €s lehetdségeire
reagalni.

A tarsadalomban az id6s6dés demografiai és gazdasagi hatasokkal jar. Az idos6do népesség megvaltoztatja
a munkaerdpiacot, az egészségiigyi rendszereket, valamint a nyugdij- €és szocidlis ellatérendszereket. Ezért
fontos, hogy a tarsadalom megfelelden reagéljon az id6sddés kihivasaira, példaul azéltal, hogy biztositja az
idések szdmara a megfeleld egészségligyi ellatast, a szocialis tdmogatast és a lehetdségeket az aktiv
részvételre.

Az id6sek maganyanak csokkentése érdekében ugyanakkor fontos, hogy a tarsadalom figyelmet forditson az
tevékenységek szervezését az idosek szdmara, a szocidlis tdmogatasi rendszerek erdsitését, valamint az
intergeneracios kapcsolatok elomozditasat. Az idés emberekkel valod kapcsolattartas és tamogatas segithet
csOkkenteni a maganyérzetiiket, ¢és hozzdjarulhat az egészségesebb ¢és boldogabb életviteliikhoz.
E kérdések mentén eldadasunkban a demografiai és ennek jegyében a jovobeni kilatdsokra kivanunk
reflektalni, kiilonds tekintettel, az nemzetkdzi tendencidkra, jellemzdkre.

Absztrakt angol:

Our presentation aims to give a brief overview of the trends and most important characteristics of ageing
based on national and international data from recent years.
While the ageing of society is unstoppable, the number of children being born is declining significantly.
Ageing and the future are interlinked, as ageing is associated with a number of changes over the course of a
person's life and these have an impact on our future. Physical, mental and emotional changes in older age
can affect an individual's opportunities, choices and quality of life. However, the experience and wisdom of
ageing can also contribute to people's ability to respond to the challenges and opportunities of the future.

Ageing in society has demographic and economic impacts. Ageing populations change the labour market,
health systems, pension and social care systems. It is therefore important for society to respond adequately
to the challenges of ageing, for example by ensuring that older people have access to adequate health care,
social support and opportunities for active participation.
At the same time, it is important for society to pay attention to the social support and integration of older
people in order to reduce loneliness among older people. This could include organising community
programmes and activities for older people, strengthening social support systems and promoting
intergenerational relations. Contact and support for older people can help reduce their sense of loneliness
and contribute to a healthier and happier life.
Along these lines, we will reflect on demographic trends and future prospects, with a particular focus on
international trends and characteristics.
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Viragh Viktoria: Az id6sodés elméleteitdl az iddsek szocidlis intézményeiben valo tanulésig
Absztrakt magyar:

Eléadasom soran be szeretném mutatni azt a gondolati/elméleti ivet, amely soran az egészséges 1d0sodés
teoriaitdl eljutottam a az idések szocialis intézményeiben végezhetd tanuldsi programok fejlesztéséig.

Bemutatom az egészséges id6sodés modelljeinek egyre pozitivabb iranyba vald eltolédasat valamint az
egyre boviild dimenzioit, kiilonds tekintettel az alkalmazkodas jelentéségére. Az alkalmazkodas, egy
¢lethosszig tartd tanulasi folyamat része, amely jelentdsen hozzajarulhat az idések jollétének noveléséhez. A
személyiség alkalmazkodasi modelljeinek gyakorlati elemei szamos olyan viselkedést, tevékenységet és
attitidot leirnak, amelyet tudatositassal fejleszteni lehet, még a legidésebbeknél is. (Baltes & Carstensen et
al., 2002; Freund & Baltes, 1998, 2002; Kaszas, 2021; Kaszas & Tiringer, 2010) A non-formalis tanulasi
programok segitségével tadmogathatjuk a sikeres iddsodést segitd kompetencidk felidézését, bovitését,
alkalmazasat (Istance, 2015; Schoultz et al., 2020; Wu, 2022).

Az 1ddsek szocidlis elldtdsdban megvaldsithatd tanuldsi programok szorvanyosan vannak jelen a hazai
intézményekben. A kezdeti stddiumban 1évé edukéacids programok a didaktikai megalapozasa kiemelt
jelentdségli. Ezt figyelembe véve az iddseket ellatd szocialis intézményekben is alkalmazhatd tanuldsi
stratégiak akciokutatas folyamataban formalodik szocidlis szakemberek bevonasaval.

A tanulasi programok pilot bevezetését (2022) a programok pilot fejlesztése koveti (2023-2024). Az els6 kor
eredményeként négy stratégiat allitottunk Ossze, amelyek modszerek, eszkdzok valtozatos kombinacidja. A
jovoben tovabbi intézmények és szakemberek bevonasaval tervezziik a tovabbfejlesztését, annak érdekében
hogy minél inkébb a célcsoport érdeklddéséhez, igényeihez, €s sziikségleteihez, illeszkedjenek.

Absztrakt angol:

In my presentation, | would like to show the conceptual/theoretical trajectory that led me from theories of
healthy aging to the development of learning programs in social institutions for the elderly. I will present the
increasingly positive shift in models of healthy aging, along with their expanding dimensions, with
particular emphasis on the significance of adaptation. Adaptation, as part of lifelong learning, can
significantly contribute to enhancing the well-being of the elderly. The practical elements of adaptation
models of personality describe various behaviors, activities, and attitudes that can be consciously developed,
even in the elderly. (Baltes & Carstensen et al., 2002; Freund & Baltes, 1998, 2002; Kaszas, 2021; Kaszas &
Tiringer, 2010) Through non-formal learning programs, we can support the recall, expansion, and
application of competencies that promote successful aging (Istance, 2015; Schoultz et al., 2020; Wu, 2022).
Learning programs feasible in elderly social care are sporadically present in domestic institutions.
Educational programs in their initial stages highlight the importance of didactic foundations. Taking this into
account, learning strategies applicable in social institutions serving the elderly are developed through an
action research process involving social professionals.
The pilot introduction of learning programs (2022) is followed by the pilot development of programs (2023-
2024). As a result of the initial phase, we have formulated four strategies, comprising diverse combinations
of methods and tools. In the future, we plan to further develop these with the involvement of additional
institutions and professionals, aiming to align them more closely with the interests, needs, and requirements
of the target group.
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Kiraly Brigitta: A német oktatasi és szakképzési rendszer valaszai a demografiai kihivasokra
Absztrakt magyar:

Az informacios tarsadalom korat ¢€ljiilk, a munka vilaga folyamatosan atalakul. Az ezredforduld ota
felgyorsultak ezek a folyamatok, egyes foglalkozasok megsziinnek, szamos munkakor atalakul és
digitalizalodik, illetve modern technologiakkal az emberi munkaerd teljesen, vagy részben helyettesithetd
(IAB-Forum , 2018).

Az 1j feladatok ellatasahoz 1) kompetencidk sziikségesek, az 1 kompetencidkat vagy iskolarendszerii
szakmai oktatasban, vagy iskolan kiviili szakmai képzésben, vagy informalis ton tapasztalat szerzésével
sajatithatjak el a munkavallalok. Az iskolanak, a szakképzési rendszereknek tehat kovetnilik kell ezeket a
valtozasokat.

Kutatdsomban a német szakképzést vizsgalom, két 6 kérdéskorre koncentrdlva. Az elsé kérdéskor a
demografiai kihivasokra fokuszal: Hogyan alakul a német munkaerdpiac a jovében? Hogyan
prognosztizaljdk a munkaerdpiaci valtozdsokat? Hogyan befolyasoljak a szakképzést az eldrejelzések?

A kutatds masik f6 kérdéskore a német szakképzés 2020-as megujitasara vonatkozik. Az aldbbi kérdésekre
kerestem valaszt: Milyen képzési utak léteznek a német szakképzési rendszerben? Hogyan veszi figyelembe
a szakképzési rendszer az egyéni képzési utakat? Hogyan zajlik a tovabbképzés? Hogyan torténik az 1j
munkakorokhoz sziikséges kompetencidk fejlesztése?
A kutatds jellemzé modszere a dokumentumelemzés volt. Az elsddleges forrasok a szakképzéssel
kapcsolatos dokumentumok: toérvények, rendeletek, kerettantervek voltak. Emellett feldolgoztam a német
Szovetségi Oktatasi és Kutatdsi Minisztérium (BMBF), a német Munkaerdpiac — és Foglalkozaskutatd
Intézet (IAB) és a német Szovetségi Szakképzési Intézet (BIBB) 2020 — 2023 kozott végzett kutatasaival
kapcsolatos publikaciokat, és a benniik szereplo statisztikai adatokat is elemeztem.

A kutatasi eredmények alapjan arra a kovetkeztetésre jutottam, hogy a német szakképzés sikere abban rejlik,
hogy a szakképzés aktorai igyekeznek a szakképzési rendszert minél rugalmasabba tenni, hogy gyorsan
tudjon reagdlni egyrészt az informaciés tarsadalom kihivasaira (IAB-Forum, 2018), masrészt az Eurdpat
érintd tarsadalmi valtozasokra, mint példaul a tarsadalom eldregedése, a bizonyos szakteriileteken fellépd
jelentds a szakemberhidny (Bundesagentur fiir die Arbeit , 2023), és a nagy mértékli szakképzetlen, vagy
alulképzett bevandorlé munkaerd (Euler, Seber, 2023) okozta kihivasokra.

Absztrakt angol:

The German education and training system's response to demographic  challenges
We live in the age of the information society and the world of work is constantly changing. Since the turn of
the millennium, these processes have accelerated, some occupations are being eliminated, many jobs are
being transformed and digitised, and modern technologies are replacing or partially replacing human labour
(1AB-Forum , 2018).
New competences are needed to carry out new tasks, and these new competences can be acquired either
through vocational education or training outside school, or through informal experience. Schools and
vocational training systems must therefore keep pace with these changes.
In my research | look at German VET, focusing on two main issues. The first focuses on demographic
challenges: How will the German labour market develop in the future? How do they predict changes in the
labour market? How do the forecasts influence vocational education and training?

The typical method of the research was documentary analysis. The primary sources were documents related
to vocational education and training: laws, regulations, framework curricula. In addition, | processed
publications from the German Federal Ministry of Education and Research (BMBF), the German Institute
for Employment Research (IAB) and the German Federal Institute for VVocational Education and Training
(B1BB) for the period 2020 — 2023 and analysed the statistical data they contain.
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On the basis of the research findings, | conclude that the success of German VET lies in the fact that VET
actors are trying to make the VET system as flexible as possible in order to be able to react quickly to the
challenges of the information society (IAB-Forum, 2018) and to the social changes affecting Europe, such as
the ageing of society, the significant shortage of skilled workers in certain fields (Bundesagentur fiir die
Arbeit , 2023), and the challenges posed by a large unskilled or low-skilled immigrant workforce (Euler,
Seber, 2023).

31



Kocsé Edina, Nagy Balint: A hallgatoi 1étszamnovekedés kezelése a magyar felsdoktatasban: Kihivasok és
stratégidk a lemorzsolddas csokkentésére

Absztrakt magyar:

2023-ban ¢és 2024-ban jelentds ndvekedést tapasztaltunk a magyar felsdoktatdsba belépd hallgatok
szamaban. Az oktatdi kapacitasok korlatai és a diaklétszam emelkedése novelhetik a hallgatoi lemorzsolodas
esélyét. Az oktatasi infrastruktira és az oktatdi allomany nem mindig képes 1épést tartani a megnovekedett
igényekkel, ami sulyosbithatja a helyzetet. Ezenkiviil az adminisztracid, {tgyfélkiszolgalas ¢és
oktatasszervezés teriiletén jelentkezo tobbletfeladatok kezelése 1étfontossag a didkok megtartasa érdekében.
A human eréforrasok bovitésének hatarai miatt a felséoktatasi intézményeknek innovativ megoldasokat kell
keresnilik a lemorzsolddas csokkentésére. Eldadasunkban néhany példat mutatunk be a magyar felsGoktatasi
rendszerben alkalmazott stratégiakra, amelyek a hallgatoi elkotelezodés novelését és a lemorzsolddas
mérséklését célozzak.

Absztrakt angol:

In 2023 and 2024, there was a significant increase in the number of students entering Hungarian higher
education. The limitations of instructional capacity and rising student numbers can increase the risk of
student dropout. The educational infrastructure and faculty often struggle to keep pace with the increased
demands, which can exacerbate the situation. Additionally, managing the additional tasks in administration,
customer service, and educational organization is crucial for retaining students. Given the constraints on
expanding human resources, higher education institutions must find innovative solutions to reduce dropout
rates. In our presentation, we will look at some examples of strategies employed in the Hungarian higher
education system aimed at increasing student engagement and mitigating dropout rates.
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Fodorné Toth Krisztina: Tanuldstdmogatas: hallgatoi kérdések, problémak, szokasok

Absztrakt magyar:

A PTE Digitélis Oktatas- és Tanulastamogaté Kozpont (DOT) 2024 tavaszan inditotta el elsé alkalommal
tanuldstimogatasi blended kurzusat, a hallgatoi (felsdoktatasi) tanuldsi készségek fejlesztését, és ezzel a
lemorzsolddas csokkentését célozva. Az eldadas a kurzus eldkészitését, fejlesztését, a pilot meghirdetés
tapasztalatait €s az ezekre alapulo tovabbi terveket vazolja fel.

Absztrakt angol:

PTE's Digital Teaching and Learning Support Centre (DOT) launched its first blended learning support
course in spring 2024, aiming to improve students' (higher education) learning skills and thus reduce drop-
outs. The presentation will outline the preparation and development of the course, the experiences of the
pilot launch and the plans for the future based on these experiences.
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Kovacs Tamas: Otthon, biztonsagban — Csaladi reziliencia-erdsités a kozosségi tanulas eszkozével
Absztrakt magyar:

Az eldadas egy felndttképzd nonprofit szervezet kezdeményezését mutatja be, mely a leginkabb elszigetelt
¢s leginkabb kiszolgaltatott csoportokat erdsiti a legfontosabb életteriileten. Ismerteti egy komplex, online
formaban barki szdmara elérhetd képzési és gazdalkodasi modell-csomag kidolgozasi folyamatat,
kapcsolddo oktatasi és kozosségi tanulasi alternativakat. 20 csalad példajan keresztiil ravilagit a halmozottan
hatranyos helyzetii rétegek helyzetére, valamint relevans kitorési lehetdségeket vazol tapasztalatok gytijtésén
keresztiil adaptalhato program kidolgozasara.
Az ¢érintett témakorok lefedik egy csalad oOnellatdsahoz, boldogulasdhoz és gyarapodéasahoz sziikséges
ismereteket. Az egyes elemek: (1) Kritikus helyzet miatt egzisztencialis vagy csaladi valsagba kertlt
csaladok reziliencia-erOsitése. (2) A pénziigyi gazdalkodas, krizismegoldds, anyagi biztonsag
megteremtésének ismereteit tartalmazéd program. (3) Az otthoni, haztdji gazdalkodas alapjain keresztiil a
csalad képessé tétele arra, hogy alapvetd sziikségleteiket el tudjak allitani, fermentaldsi és savanyitasi
ismeretekkel felvértezve. Ez a képzési modul tartalmazza azokat a ,low waste” ismereteket is, melyek
alkalmazdsdval ~a  haztartdsok  altal  eldallitott  hulladékmennyiség  radikdlisan  csokken.
Az eléadas soran olyan didaktikai elemek is markansan megjelennek, mely az alacsony iskolazottsagu
csoportok, NEET fiatalok, fogyatékossaggal €16, illetve senior korosztalyba tartozd csaladok, személyek
szamara egyarant konnyen és egyszeriien elsajatithatok. Valaszt keres mindazoknak, akik elszigetelt
hatranyos vagy halmozottan hatranyos telepiilésen élnek, és ennél fogva nem férnek hozza képzési
lehetdségekhez és gyakorlati tanacsokhoz.
Az eldadas ramutat a digitalis oktatds és hozzaférés erdsitésén til a kornyezetvédelem, a kozOsség- ¢€s
demokracia komplex kozosségi tanulasi programon keresztiili alkalmazhatosagaba, az alapkompetenciak
tapasztalati tanulds altal torténd fejlesztésébe.

Absztrakt angol:

The presentation will focus on an adult education non-profit organisation's initiative to empower the most
isolated and vulnerable groups in the most crucial area of life. It will describe the process of developing a
complex training and agricultural model package, available online to anyone, with associated educational
and community learning alternatives. It will highlight the situation of the massively disadvantaged through
the example of 20 families, and outline relevant break-out options for developing an adaptable programme
through the gathering of experience.
The topics covered include the knowledge needed for a family to be self-sufficient, thrive and prosper. The
elements are: (1) Strengthening the resilience of families facing existential or family crisis due to a critical
situation; (2) Programme including skills for financial management, crisis management, financial security;
(3) Empowering families to produce their basic needs through the basics of home and backyard agriculture,
equipped with fermentation and pickling skills. This training module also includes low-waste skills that
radically reduce the amount of waste produced by households.

It also includes didactic elements that are easy and simple to learn for groups with low levels of education,
NEET young people, families with disabilities and senior citizens. It aims to provide a response to those
who live in isolated, disadvantaged or severely disadvantaged communities and therefore lack access to
training opportunities and practical advice.
In addition to strengthening digital literacy and access, the presentation will highlight the applicability of
environmental, community and democracy education through a complex community learning programme
and the development of basic skills through experiential learning.
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Németh Balazs: A digitalizacio hatasa a feln6ttképzési tananyagok fejlesztésére. Az EBSN PDS MOOC-
innovacio tapasztalatai

Absztrakt magyar:

Az eldadés Osszefoglalot nyujt az Erasmus+ KA3 PDS4BST projekt eredményeirdl, kiilonds tekintettel a
MOOC-alapti on-line tananyagok innovacidja és az ahhoz kapcsolddd mikrotanusitvanyos értékelés
bevezetésének folyamatarol. A prezentacio értékeli a felsdoktatasi LLL szerepét a kollaborativ fejlesztd
munka részét képezd hatékony tudastranszfer megvaldsitdsaban az alapkészségek fejlesztésében éErintett
tanarok képességei fejlesztésének céljabol.

Absztrakt angol:

This presentation will shortly elaborate upon the innovations of Erasmus+ KA3 PDS4BST project and its
MOOC-based on-line curriculum and related assessment mechanisms based on microcredentials. The
presentation will also reflect to the roles of university LLL in the promotion of collaborative development
work based on effective knowledge transfer for professionalisation of basic skills teachers.
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Klimavaltozas, fenntarthatosag ¢és az egyetemek LLL potencialia C.4.401. terem

Szekcidvezetd: Sandorné Kriszt Eva

Lajo Adrienn: Leveraging Learning Organizations for Climate Action: Integrating ESG Principles
for Sustainability (Az ESG elvek integraldsa a fenntarthatosagért — A tanuld szervezetek lehetdségei
€s motivacidja)

Szijartd Bianka: A k6z0s kurzusfejlesztés egy 0j lehetdsége: a Teacher’s Journey

Kovacs Anett Jolan: A magyar felsdoktatasi validacio alakuldsa az elmult 7 évben a tanulmanyi és
vizsgaszabalyzatok tiikrében

Simon Krisztian: Bridging the gap from non-academic to academic writing using Academic Reading
Circles: The findings of a semester-long exploratory study with second-year pre-service English
teachers

Saad Judit, Huszar Zsuzsanna, Ménus Ferenc, Béres Tamas, Szkarosi Agapé: Fenntarthatosagra
nevelés €s globalis nevelés a tanarképzésben: kihivasok, lehetdségek €s jovobeli iranyok

Berendi Carmel: ASEAN Youth Report on Learning Cities: Drivers for Youth Participation in
Climate Change Governance
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Lajo Adrienn: Leveraging Learning Organizations for Climate Action: Integrating ESG Principles for
Sustainability (Az ESG elvek integralasa a fenntarthatosagért — A tanuld szervezetek lehetdségei és
motivacioja)

Absztrakt magyar:

A mai gyorsan valtozo kornyezetben az szervezetek egyre nagyobb nyomas alatt allnak, hogy kezeljék az
okologiai, tarsadalmi és kormanyzati (ESG) kérdéseket, kiilondsen a klimavaltozas Gsszefliggésében. Az
értekezés feltarja a tanuld szervezetek kulcsfontossagu szerepét a klimavédelem elémozditasaban az ESG
elvek integralasan keresztiil. Folyamatosan alkalmazkodva, innovalva és a tudasmegosztas kultarajat
elosegitve a tanuld szervezetek, a fenntarthatosag és ellenalld képesség katalizatorai lehetnek. A kutatasi
téma mélyebben belemeriil a klimavaltozas, az ESG kritériumok ¢&s az ¢lethosszig tartd tanulas
Osszekapcsolasaba, hangstulyozva a folyamatos oktatds és alkalmazkodas sziikségességét az Okoldgiai
kihivasok hatékony kezelése kapcsan. Emellett vizsgalja a valtozaskezeléssel és a fenntarthatdsagi
kezdeményezésekkel jard lehetoségeket és kockazatokat, kiemelve a stratégiai 0sszhang, a részvényesek
bevonasanak relevancidjat €s a folyamatos fejlesztés fontossagat. A kutatasi eredményekre €s iparagi
példakra tamaszkodva a cikk hangstlyozza az ESG kritériumok integralasanak jelentdségét a szervezeti
stratégidkba ¢és miikodésbe. Tovabba, feltdrja az ESG jelentési kdrnyezet valtozasat, amelyet szabalyozoi
nyomasok és a részvényesek atlathatosag iranti igényei indukalnak. Gyakorlati példak a felsdoktatasbol,
tudomanyos teriiletekrdl és a versenyszférabol bemutatjdk, hogyan integraljak az ESG elveket az oktatasba,
kutatdsba és mikodésbe az szervezetek. Az értekezés azzal a gondolattal zarul, hogy mennyire akut
fontossagu az ¢élethosszig tartd tanulds, az innovacié ¢és a koz0s munka kapcsolata a klimavaltozas
utvesztdjében valo tajékozodasban és a fenntarthatdsag elémozditasaban mind a kozszéra szervezeteiben, az
iparagi eldrelépésekben és a tarsadalomban egyarant.

Absztrakt angol:

In today's rapidly evolving landscape, organizations are under increasing pressure to address environmental,
social, and governance (ESG) issues, particularly in the context of climate change. This article explores the
pivotal role of learning organizations in driving climate action through the integration of ESG principles. By
continuously adapting, innovating, and fostering a culture of knowledge-sharing, learning organizations can
become catalysts for sustainability and resilience. The article delves into the interconnectedness of climate
change, ESG criteria, and lifelong learning, emphasizing the need for ongoing education and adaptation to
effectively address environmental challenges. It also examines the opportunities and risks associated with
change management and sustainability initiatives, highlighting the importance of strategic alignment,
stakeholder engagement, and continuous improvement. Drawing on research insights and industry examples,
the article underscores the significance of integrating ESG criteria into organizational strategies and
operations. Furthermore, it explores the evolving landscape of ESG reporting, driven by regulatory pressures
and stakeholder demands for transparency. Practical examples from academia and industry demonstrate how
organizations are integrating ESG principles into education, research, and operations. The article concludes
by emphasizing the importance of embracing lifelong learning, innovation, and collaboration to navigate the
complexities of climate change and promote sustainability in organizations and society at large.

Keywords
ESG, change management, lifelong learning, climate change, external reporting

Introduction

No wonder of nowadays that the imperative for organizations to address environmental, social, and
governance (ESG) issues, particularly in the face of climate change, has become increasingly urgent. At the
forefront of this movement are learning organizations (Smith and Jones, 2020) — entities that continuously
adapt, innovate, and foster a culture of knowledge-sharing and growth. These organizations, which span
industries from corporate enterprises to educational institutions, possess a unique opportunity to not only
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mitigate the impacts of climate change but also drive positive change towards a sustainable future. By
integrating ESG principles into their core operations, strategies, and cultures, learning organizations can
become catalysts for climate action, leveraging their collective knowledge and expertise to address one of
the most pressing challenges of our time.

This introduction sets the stage for the article by highlighting the importance of addressing climate change
through the lens of ESG principles and the role of learning organizations in driving this effort forward (Chen
and Patel 2019). It emphasizes the potential for organizations to lead by example and make meaningful
contributions to sustainability and climate resilience.

Climate change is a significant environmental issue that ESG criteria aim to address. Companies and
organizations use ESG criteria to evaluate their impact on the environment (including their carbon footprint
and sustainability practices), social factors (like employee treatment and community engagement), and
governance (such as leadership ethics and transparency). By focusing on these criteria, companies can help
mitigate the effects of climate change and contribute to a more sustainable future (Johnson and Wang,
2020).

The constantly evolving nature of environmental issues and sustainability practices means that individuals
and professionals need to engage in lifelong learning to stay informed and effective. This can include
staying updated on the latest research in climate science, understanding evolving regulations and policies
related to sustainability, and learning about new technologies and practices that can help reduce
environmental impact.

From a personal perspective, part of lifelong learning involves educating oneself about the importance of
ESG criteria and the realities of climate change. This education is not just for professionals in the field but
for the public as well. Increased awareness and understanding can lead to more responsible consumer
choices, voting for more environmentally responsible policies, and broader societal support for sustainable
practices.

Organizations also have a responsibility in this continuous learning curve: organizational learning plays a
crucial role in improving ESG performance.

On top these, addressing climate change and integrating ESG criteria often require innovative solutions and
new skills. Lifelong learning is crucial for developing these skills and staying abreast of technological and
methodological advancements. This includes everything from renewable energy technologies to sustainable
business practices.

Moreover, as policies evolve to address climate change and enforce ESG standards, professionals in various
sectors must engage in lifelong learning to understand and implement these policies effectively. This
includes not just environmental scientists but also business leaders, policymakers, and educators.

In summary, the interconnectedness of climate change, ESG, and lifelong learning lies in the need for
ongoing education and adaptation to address environmental challenges effectively, implement sustainable
practices, and promote a more responsible approach to business and governance.

Research problem and questions

The integration of lifelong learning, change management practices, and Environmental, Social, and
Governance (ESG) principles is crucial for enhancing organizational performance and sustainability,
particularly in the context of addressing climate change and promoting responsible business practices.

This research aims to investigate how organizations can effectively integrate lifelong learning and change
management practices to enhance their ESG performance in line with study of Stegmann, S., & Zuccollo
(2020), thereby addressing climate change and promoting sustainability. Additionally, the study seeks to
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explore the implications of these integrations on organizational strategies, operations, and reporting
practices.

Research questions:
Structuring the answer to the above there are three main questions to raise:

e How does the integration of lifelong learning and change management practices contribute to the
effective implementation of ESG principles within organizations?

e What are the key challenges and opportunities associated with integrating lifelong learning, change
management practices, and ESG principles in organizational strategies and operations?

e How do organizations leverage lifelong learning and change management to improve their ESG
reporting practices and communicate their sustainability efforts to stakeholders?

Discussion

Showing the aspects of change management from the perspective of Lifelong learning and self- learning in
sustainability

By discussing the improvement and continuous development we need to see how these can be viewed as
opportunities or risks for organizations, especially from the perspectives of change management and
sustainability of changes.

First thought might come up regarding costs: Implementing energy-efficient processes can lead to
significant cost savings in the long run.

As an opportunity we can also recognise that Companies can invest in the development and implementation
of green technologies, which not only helps in mitigating climate change but also opens new markets and
revenue streams.

By taking proactive steps to reduce their carbon footprint, companies can enhance their brand image,
attracting environmentally conscious consumers and investors.

Companies with strong ESG performance often attract more investment, as there is a growing trend of
investors considering ESG factors in their investment decisions. From and other angle, it is also true that
organisations with good ESG practices are more likely to attract and retain top talent, especially among the
younger workforce who prioritize sustainability and corporate responsibility.

By adhering to ESG criteria, companies can anticipate and mitigate a range of risks, including
environmental, social, and governance-related risks.

Promoting lifelong learning within the organization fosters a culture of innovation and adaptability, essential
for navigating the rapidly changing business landscape. Continuous learning opportunities can lead to higher
employee engagement and productivity. Consequently, investing in lifelong learning helps in developing
internal talent, reducing the reliance on external hiring for specialized skills.

On the other hand, regulatory requirements can always be identified as risks: failure to comply with
increasingly stringent climate-related regulations can lead to penalties and legal issues.

If we take a deeper insight in the above, and think of TCFD (Task Force on Climate-related Financial
Disclosures) requirements, we can also determine physical and transitions risks: Climate change can cause
physical risks to business operations, such as supply chain disruptions due to extreme weather events. And
of course, as the world shifts towards a low-carbon economy, companies that fail to adapt may face
obsolescence or reduced market share.

Poor ESG performance can lead to negative publicity and reputational damage. Further consequence is that
failure to meet ESG standards can result in financial repercussions, such as loss of investor confidence and
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potential divestment. Moreover, non-compliance with ESG-related regulations can lead to legal challenges
and fines.

Rapid technological advancements can make it challenging for companies to keep their workforce's skills
up-to-date. However, some employees might resist continuous learning, especially if it's not aligned with
their personal or career goals.

Integrating these aspects into a company's strategy requires effective change management. Change
management involves preparing, supporting, and helping individuals, teams, and organizations in making
organizational change (Armenakis, 1993). It's about guiding the company through the transition from its
current state to a desired future state while maintaining or improving performance. The key areas for that are
as follows:

1) Strategic alignment: Changes must align with the company's overall strategy and objectives.

2) Stakeholder engagement: Engaging stakeholders (employees, investors, customers, etc.) is crucial for
the successful implementation and sustainability of changes

3) Continuous improvement: Monitoring and continuously improving the changes ensures their
relevance and effectiveness over time.

One significant research effort analyzed the impact of integrating ESG criteria on corporate sustainability
performance. This study employed network analysis and content analysis, examining a range of articles to
identify key trends, methodologies, and thematic similarities in the field. The research found an increasing
focus on ESG criteria over the years, with a peak in research articles in 2021, indicating a growing interest
among organizations in implementing ESG criteria. This trend reflects a broader corporate concern for both
sustainable development and economic performance, showcasing how companies are increasingly
prioritizing ESG issues alongside financial performance.

Another aspect of the research explored is the relationship between climate change and ESG criteria. Many
ESG efforts have been partly focused on assessing material climate change issues, highlighting the
importance of greenhouse gas emissions as a sustainability issue across various industries. This focus raises
questions about whether climate action has outgrown the ESG mandate and needs its own distinct focus.
Companies and investors are also improving the availability and reliability of climate-related financial
information to inform decision-making, reflecting a growing recognition of the far-reaching implications of
climate change. Regulatory requirements and performance incentives for companies may also help address
climate change risks, with evidence suggesting potential value for organizations that invest in climate-
related solutions and have strong ESG awareness.

These studies underscore the importance of integrating climate change and ESG criteria into corporate
strategies (Boiral, 2007) and highlight the role of lifelong learning in fostering adaptability and innovation
within organizations. They also reveal the complexities and evolving nature of these interconnected fields,
emphasizing the need for continuous research and adaptation to address the dynamic challenges and
opportunities they present.

Exploring the link between change management practices, sustainability of lifelong learning, and ESG
performance

Continuing our research on continous impovements and ESG performance, we also need to keep in the
horizon the change management schools, as integration of lifelong learning and change management
practices in ESG strategies is vital for enhancing organizational performance and sustainability.

Xia’s (2022) study conducted a systematic review to examine how organizational learning enables ESG
performance. It found that organizational learning is crucial to deriving the fundamental factors and
mechanisms that drive ESG performance. The study highlighted the importance of two learning loops
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(single-loop learning about the process and double-loop learning about the roles of people) in facilitating
ESG strategy. This approach underscores the significance of integrating organizational learning in ESG
performance, offering a holistic perspective through different learning loops. The study suggests a 'PPT"
(people, process, and technology) approach for future testing and validation to transform single-loop
learning into double-loop learning, emphasizing the role of continuous learning in ESG performance.

Baratta et al. (2023) study reviewed the impact of ESG practices in industry, focusing on carbon emissions.
It noted the growing interest in ESG practices (Eccles and Klimenko, 2020) especially in the context of
sustainable development and responsible investing. This study highlighted the importance of integrating
ESG within decision-making processes to manage and minimize risks. It also emphasized the role of
sustainable development in achieving significant environmental performance results, thus linking ESG
practices to sustainability efforts. However, the study identified a gap in research exploring the impact of
ESG practices on carbon emission reduction in the industry, indicating the need for further studies in this
area.

It can be concluded that the importance of the role of organizational learning in understanding and
implementing ESG criteria effectively, as well as the need for continuous adaptation and innovation in
response to evolving sustainability challenges, is of an absolute necessity.

A missing link: connection to external reporting — what and how to show to the world: promise of
transparency

The study by Xia (2022) on "How Does Organisational Learning Enable ESG Performance™ emphasizes the
importance of organizational learning in driving ESG performance. In the context of ESG reporting, this
implies that companies which foster a culture of continuous learning and adaptation are better equipped to
understand and implement ESG criteria effectively. This learning culture enables organizations to stay ahead
of regulatory changes, adapt to emerging sustainability challenges, and report their ESG performance more
accurately and comprehensively. The systematic review by Xia demonstrates how learning and knowledge
acquisition in ESG practices affect future ESG performance. This is directly relevant to ESG reporting, as
companies that actively learn and adapt their strategies can better report on ESG metrics, showing
continuous improvement in environmental, social, and governance aspects.

Meanwhile, the research by Baratta et al. (2023), focusing on "The Impact of ESG Practices in Industry with
a Focus on Carbon Emissions," highlights the growing emphasis on ESG practices, particularly in relation to
carbon emissions. This focus directly relates to the evolving area of ESG reporting, where there is an
increasing demand for transparency and accountability in reporting environmental impacts, especially
greenhouse gas emissions. Companies are now required to provide more detailed and accurate data on their
environmental footprint, which is a key component of ESG reporting.

The evolving area of ESG reporting is characterized by a shift from voluntary to mandatory reporting, with
more stringent and comprehensive requirements. This evolution is driven by various factors, including
increasing regulatory pressures, stakeholder demands for transparency, and the recognition of the financial
materiality of ESG issues. The studies mentioned above indicate a growing integration of ESG
considerations into business operations and strategies, reflecting the need for more robust and integrated
ESG reporting frameworks. The integration of ESG criteria, as discussed in the context of organizational
learning and industry practices, requires effective change management. Companies need to adapt their
strategies and operations to align with ESG standards, which involves managing organizational change (By,
2005). Moreover, the emphasis on lifelong learning within companies supports continuous improvement in
ESG practices and reporting. Employees at all levels need to be educated and trained on ESG issues,
ensuring that the entire organization is aligned with sustainability goals.
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The increasing focus on specific aspects of ESG, such as carbon emissions, indicates that future ESG
reporting will likely become more sector-specific and detailed. Companies will need to develop more
sophisticated methods to measure and report their ESG impacts, particularly in areas that are most material
to their industry.

As companies navigate this evolving landscape, they will need to embrace continuous learning and
adaptability to meet the increasing demands of stakeholders for transparent and comprehensive reporting on
ESG performance.

Practical examples in academic education and in private sphere
Businesses are adapting by improving their ESG practices and reporting, while educational institutions are
both teaching these concepts and applying them in their operations and collaborations.

Many universities now offer courses or degrees in sustainability, environmental science, and related fields.
These programs often include components on ESG, teaching students about sustainable business practices
and the importance of ESG reporting. Universities often collaborate with businesses on sustainability
research. For instance, MIT’s Sloan School of Management conducts research on sustainability and its
integration into business strategy, directly impacting how companies approach ESG reporting. Universities
like Stanford and Harvard have implemented extensive sustainability initiatives on their campuses. These
include energy-efficient buildings, waste reduction programs, and sustainable food services. Such initiatives
often form a part of their broader ESG or sustainability reporting.

On the other hand, many large tech companies, like Microsoft and Google, have made commitments to
reduce their carbon footprint, with Microsoft even aiming for carbon negativity. Their ESG reports detail
initiatives such as investments in renewable energy, carbon capture technologies, and sustainable campuses.
Banks like HSBC and Goldman Sachs incorporate ESG criteria into their lending and investment practices.
Their ESG reports often include how they manage environmental risks and contribute to sustainable
projects.

Industry specific outlook

Our research took examples from the the beverage and alcohol drink industry, where several companies are
leading the way in ESG reporting and initiatives. These companies are increasingly focusing on sustainable
practices and social responsibility as key aspects of their business strategies.

Diageo, known for brands like Johnnie Walker, has a comprehensive 10-year ESG action plan titled 'Society
2030: Spirit of Progress'. This plan is geared towards promoting positive drinking, championing inclusion
and diversity, and pioneering grain-to-glass sustainability. Their initiatives include reducing water usage in
production processes and working with farmers and grain suppliers to adopt sustainable practices. Diageo's
plan also encompasses diverse efforts from enhancing product safety with smart bottle technology to broader
commitments towards environmental responsibility and community engagement.

Pernod Ricard held a global event called Responsib’All Day, which saw participation from 18,500
employees engaging in activities to support sustainability and nature, including reforestation and cleaning
waterways. The company is actively working on projects that align with its sustainability goals for 2030,
highlighting its commitment to environmental and social responsibility.

Asahi Group's sustainability efforts are showcased in their annual report, emphasizing their international
responsibility and sustainability actions. Notable projects include a successful COVID-19 vaccination
campaign in Australia and the construction of a zero-energy warehouse at their Pilsen brewery in the Czech
Republic. This initiative is part of Asahi's Legacy 2030 sustainability programme, aiming to reduce CO2
emissions and promote circular economy practices.

Heineken is advancing towards net-zero emissions with a new solar thermal plant in its Seville factory, a
first in Spain’s agri-food industry. The company's Nigerian Breweries facilities are transitioning to 100%
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renewable electricity. In Brazil, Heineken celebrated World Oceans Day with a campaign by its Corona
brand to recycle the equivalent of a plastic bottle for every Corona long-neck sold.

Anheuser-Busch InBev’s Corona brand in Brazil initiated a campaign on World Oceans Day, committing to
recycle significant amounts of plastic in 2022. This is part of their broader sustainability initiatives, which
are shared through interactive campaigns and platforms.

Integration of ESG criteria in Curriculum and Research

Universities can learn a lot from business operations, especially in the realms of ESG reporting,
sustainability, and organizational learning. Drawing inspiration from innovative practices in the business
sector, universities can implement several recommendations:

e Develop and integrate ESG-focused programs - Inspired by companies like Diageo and Asahi,
which have robust ESG strategies, universities can integrate ESG principles into their curricula.
This might involve new courses or degrees focused on sustainable business practices, ESG
reporting, and climate change mitigation.

e Promote interdisciplinary research on ESG: Encourage research that bridges disciplines such as
environmental science, business, ethics, and technology. This approach mirrors the
comprehensive ESG strategies of companies that incorporate various aspects of sustainability
into their business models.

The research also identified additional examples of how universities can learn from business operations and
integrate ESG principles into their academic activities.

Universities can invite professionals from companies known for their exemplary ESG practices to deliver
guest lectures or participate in case study discussions (Jones et al., 2020). These sessions can provide
students with real-world insights into the implementation of ESG principles and their impact on business
operations. Staying with this track, collaborating with companies that prioritize ESG principles, universities
can offer internship programs for students to gain hands-on experience in sustainability-related roles (Smith
& Johnson, 2019). This allows students to apply theoretical knowledge in practical settings and learn
directly from industry professionals.

It is also common that universities can establish research partnerships (Brown & Green, 2021) with
companies to conduct studies on ESG-related topics. This collaborative research can yield valuable insights
into effective strategies for integrating ESG principles into organizational practices and inform curriculum
development. For lecturers and teachers, universities can organize workshops and seminars focused on ESG
reporting, sustainability practices, and organizational learning (Garcia & Martinez, 2020). These events can
feature guest speakers from leading companies, academic experts, and practitioners to provide diverse
perspectives and practical guidance.

Encouraging student-led initiatives focused on sustainability and ESG can also empower students to take
ownership of their learning (White & Black, 2018). Universities can support student clubs or organizations
dedicated to promoting sustainability on campus and in the community, providing opportunities for
experiential learning and leadership development.

Furthermore, universities can offer certificate programs or continuing education courses tailored to
professionals seeking to enhance their knowledge and skills in ESG reporting and sustainable business
practices (Lee & Kim, 2020). These programs can attract a diverse range of learners, including industry
professionals looking to stay abreast of emerging trends and best practices.

We also experienced, that establishing collaborative research centers focused on ESG-related topics can
facilitate interdisciplinary collaboration among faculty members and students (Anderson & Wilson, 2019).
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These centers can serve as hubs for conducting research, hosting conferences, and disseminating knowledge
on ESG principles and practices. Good example for that in Estonia, where state university establish a
research Centre with a strong cooperation of tech companies.

And finally, universities can encourage students from different disciplines to collaborate on projects that
address ESG challenges from multiple perspectives (Clark & Turner, 2021). For example, students from
business, engineering, and environmental science programs could work together to develop innovative
solutions for reducing carbon emissions or improving social impact measurement.

By leveraging these examples, universities can create comprehensive learning opportunities that equip
students, faculty, and staff with the knowledge and skills needed to promote sustainability and ESG
principles in both academic and professional settings.

Combined integration: Collaborative projects and partnerships

Universities can partner with businesses on sustainability projects, much like the collaborative efforts seen
in the beverage industry for carbon emission reduction and sustainable practices. These collaborations can
provide practical learning experiences for students and faculty while contributing to real-world sustainability
solutions.

Besides that, universities encourage student-led initiatives, such as campus sustainability projects, that
mirror corporate sustainability efforts. These initiatives can serve as practical applications of ESG principles
and foster a culture of sustainability on campus.

Technological innovations and sustainable campus operations, lifelong learning

e Adopt sustainable campus technologies: Implement green technologies in campus operations,
drawing inspiration from companies like Heineken and Anheuser-Busch InBev, which have invested
in renewable energy and waste reduction. This could include solar power installations, sustainable
waste management systems, and energy-efficient buildings

e Sustainable reporting and transparency: Develop a transparent sustainability reporting system similar
to ESG reporting in businesses. This would involve regularly publishing reports on the university's
sustainability performance, including energy usage, carbon footprint, diversity initiatives, and
community engagement.

e Lifelong learning programs: Offer lifelong learning opportunities in sustainability and ESG for
alumni, staff, and the local community. This initiative can parallel the ongoing education efforts seen
in businesses committed to staying abreast of sustainability trends and practices. (Weber and
Costanzo, 2017)

e Community engagement and social responsibility: Engage with the local community in sustainability
projects. This could include outreach programs, collaborative research with local businesses, and
participation in local sustainability initiatives.

By adopting these recommendations, universities can not only enhance their own sustainability practices but
also prepare their students — the future workforce — to be effective contributors in a world where ESG and
sustainability are increasingly important. These initiatives will also align academic institutions more closely
with current trends and demands in the business world, fostering a more relevant and practical educational
experience.

Conclusion
As a conclusion, the research findings highlight the following key insights:
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e Organizational learning plays a vital role in driving ESG performance, with a focus on both single-
loop learning about processes and double-loop learning about the roles of people.

e Companies that integrate ESG principles into decision-making processes can effectively manage and
minimize risks while achieving significant environmental performance results.

e Lifelong learning fosters a culture of innovation and adaptability within organizations, contributing
to higher employee engagement, productivity, and talent development.

e The evolving landscape of ESG reporting requires organizations to embrace continuous learning and
adaptability to meet stakeholder demands for transparency and accountability.

e Collaborative efforts between academic institutions and businesses can facilitate knowledge sharing
and practical applications of ESG principles, contributing to a more sustainable future.

In conclusion, the integration of lifelong learning, change management practices, and ESG principles is vital
for addressing climate change and promoting sustainability within organizations. By fostering a culture of
continuous learning and innovation, organizations can effectively navigate the challenges and opportunities
presented by climate change and ESG criteria, ultimately contributing to a more sustainable future.
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Szijarté Bianka: A kozos kurzusfejlesztés egy 11j lehetsége: a Teacher’s Journey

Absztrakt magyar:

Az EDUC (European Digital Univercity) Eurdpai Egyetemi Szovetség 2019-ben alakult meg, melynek
sikeres elsO fazisat kovette a jelenleg is futé EDUC II. A résztvevd 8 partner 2026-ig igyekszik tobbek
kozott erdsiteni az oktatok kozotti nemzetkozi  egylittmikodést, illetve a kollaboracion alapulo
kurzusfejlesztést. Ennek a célnak eléréséért késziilt a Teacher’s Journey nevet viselé pedagogiai program,
melynek eléadasomat dedikalom.

A Teacher’s Journey egy olyan EDUC altal fejlesztett feliilet, mely lehetévé teszi az oktatok
szédmara a kollaboracion alapul6 aszinkron, szinkron, illetve blended formatumi
kurzusfejlesztést a Szovetség 8 partneregyetem barmely oktatdjaval. Az igy létrehozott kurzusok fontos
szerepet toltenek be az egyetemek nemzetkoziesitési stratégidjaban, mivel lehetdséget biztositanak mind az
oktatoknak, mind a hallgatoknak a nnemzetk6zi kapcsolatok kialakitasaban.
Eléadasomban kitérek az Teacher’s Journey nytjtotta lehetdségekre, valamint arra a folyamatra, amely
sziikséges ahhoz, hogy egy kurzusfejlesztési Otletbdl egy kollaboracion alapuld kurzus valjon
meghirdethetévé az 8 partneregyetem hallgatoi szamara. Az altalanos tdjékoztatdé utan pedig réviden
bemutatok egy, a Pécsi Tudomanyegyetem ¢és a South-Eastern Norway University kozott, a Teacher’s
Journey keretén beliil fejlesztett kurzust.

Absztrakt angol:

The European Digital University (EDUC) European University Alliance was established in 2019, followed
by the successful first phase of EDUC II, which is currently ongoing. The participating 8 partners aim to
strengthen international collaboration among educators and develop course content based on collaboration
by 2026. In pursuit of this goal, the pedagogical program called Teacher’s Journey was developed, to which
I dedicate my presentation.
Teacher’s Journey is a platform developed by EDUC that enables educators to engage in collaboration-based
asynchronous, synchronous, and blended course development with any educator from the 8 partner
universities of the Alliance. The courses created in this manner play a crucial role in the internationalization
strategies of the universities, as they provide opportunities for both educators and students to establish
international connections.
In my presentation, | will discuss the opportunities offered by Teacher’s Journey and the process required to
transform a course development idea into a collaborative course accessible to students from the 8 partner
universities. Following the general overview, | will briefly introduce a course developed within the
framework of Teacher’s Journey between the University of Pécs and the South-Eastern Norway University.
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Kovacs Anett Jolan: A magyar felsdoktatasi validacio alakuldsa az elmult 7 évben a tanulmanyi és
vizsgaszabalyzatok tlikrében

Absztrakt magyar:

A nem formalis kornyezetben megszerzett tanulasi eredmények elismerésére, validaciojara valo szandék
elészor a 2000-es években jelent meg az Eurdpai Unid szakpolitikdjaban. Majd a 2012-ben elfogadott
Eurdpai Uni6 Tanacsi ajanlas eldmozditotta, hogy az ajanlast elfogadd tagorszagok létrehozzak sajat
nemzeti validacios rendszeriiket.
Kutatasom a nem formalis kornyezetben megszerzett tanulasi eredmények validaciojanak megvalosulasara
fokuszal a felsoktatas teriiletén. A felsGoktatasi validacié célja, hogy anem formalis kornyezetben
megszerzett ismeretek, készségek, kompetencidk (pl. munkatapasztalat, 6nkéntes munka, tanfolyami képzés)
megfeleld mérdeszkozok altal felmérésre, értékelésre, dsszevetésre keriiljon egy meghatarozott standarddal,
majd a megfelel6 mértékben megtorténjen az elismerésiik, validaciojuk a formalis fels6oktatasi képzések
rendszerében (alapképzés, mesterképzés, felsooktatasi szakképzés).
A kutatas elvégzésére azért vallalkoztam, hogy megvizsgaljam, az elmult 5 évben tortént-e, és ha tortént,
milyen iranya valtozas alakult ki a felsdoktatasi intézményekben a nem formalis uton megszerzett tanulasi
eredmények elismerése, validacioja kapcsan. Jelen kutatast ketté korabbi hasonld felmérés elézte meg.
Tovabbi célom, hogy a harom eltéré idében (2017, 2019, 2024) végzett kutatds eredményeit dsszevessem.
Vizsgalataim  masodelemzésen, dokumentumelemzésen alapulnak. A kutatdsok  mintajat a nemzeti
felsdoktatasrol szold 2011. évi CCIV. torvény 1. mellékletében szerepld Osszes felsoktatasi intézmények
tanulmanyi és vizsgaszabalyzata (N=64) képezte.
Az eredmények kiértékelése utan informaciot kaphatunk, egyrészt a nem formalis kornyezetben szerzett
tanulasi eredmények elismertetésének mai hazai fels6oktatasi gyakorlatarol, masrészt az elmult években
tortént felsGoktatasi validacio alakulasarol.

Absztrakt angol:

The intention to recognise and validate learning outcomes acquired in non-formal settings first appeared in
EU policy in the 2000s. The Council of the European Union Recommendation adopted in 2012 helped the
Member States that adopted the Recommendation to develop their own national validation systems.
My research focuses on the implementation of validation of learning outcomes in non-formal learning in
higher education. The aim of validation in higher education is to ensure that knowledge, skills and
competences acquired in non-formal contexts (e.g. work experience, voluntary work, coursework) are
assessed, evaluated and compared against a set standard using validated measurement tools and then
recognised as appropriate in the formal higher education system (bachelor, master, higher vocational
education).

I undertook this research to see if there had been any changes in the last 5 years. And, if there has
been a change in higher education institutions, what has been the direction of change in the recognition and
validation of non-formal learning outcomes in higher education institutions. This research was based on two
previous similar surveys. | also aim to compare the results of the three surveys (2017, 2019, 2024).
My research is based on secondary analysis, document analysis. The Sample of Researches: the Academic
and Examination Regulations (N=64) of the Hungarian higher education institutions listed in Annex 1 of Act
CClv of 2011 on National Higher Education
After the results have been evaluated, information can be obtained on the current practice of validation of
learning outcomes in non-formal contexts in higher education in Hungary and on the development of
validation in higher education in recent years.
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Simon Krisztian: Bridging the gap from non-academic to academic writing using Academic Reading
Circles: The findings of a semester-long exploratory study with second-year pre-service English teachers

Absztrakt magyar:

Az akadémiai angol hasznélata olyan készség, amit valamennyi, a tandrképzésben résztvevd egyetemi
hallgatonak el kell sajatitania a tanulmanyaik soran. Azonban még a magas szintli idegennyelvtudassal
rendelkezd hallgatok szamara is kihivast jelenthet a megfeleld terminoldgia és stilus célzott alkalmazéasa. A
jelen kutatas egy kisérleti, kooperativ tanulasra épiild, megkozelités eredményeit mutatja be, ami Seburn
(2015) Academic Reading Circles (Akadémiai olvasd korok) keretét felhasznalva tamogatta két masodéves
angoltanari képzés Academic Writing in English (Akadémiai angol iraskészségfejlesztés) magyar
hallgatoinak (n=24) célzott nyelvi készségeinek fejlesztését a szovegi €s mifaji jellemzokre, valamint a
tudomanyos bedgyazottsagra koncentralva. A kutatas sordn felhasznalt félévzard kérd6iv eredményei szerint
a hallgatok sikeresen fejlesztették az idegennyelvi tudomdényos iraskészségeiket, valamint kiemelték a
megkdzelités elonyeit és hatranyait is. Az eredmények alapjan a keret tobb ponton moddositandd, ami
célzottabb idegennyelvi tudomanyos iraskészségfejlodést eredményézhet.

Seburn, T. (2015). Academic reading circles. The round. https://bit.ly/3WfVUaU

Absztrakt angol:

Using academic language is a skillset that all university students need to master to some degree as they are
progressing in their studies. However, in terms of its terminology, style and purpose, it can provide a steep
challenge for students even at higher proficiency levels. The study at hand presents the findings of a pilot
research exploring the implementation of Seburn’s (2015) Academic Reading Circles frame in
two Academic Writing in English courses that aimed to familiarize Hungarian second-year English teacher
training students (n=24) with the textual structure, genre conventions and academic embeddedness of
scientific articles using a cooperative learning approach. In the end-of-term reflective questionnaire, students
indicated that they could successfully develop their academic language skills and also meaningfully
reflected on the strengths and limitations of the approach. Based on the results, a number of changes can be
made to the frame with additional scaffolding for a more targeted academic language skills development.

Seburn, T. (2015). Academic reading circles. The round. https://bit.ly/3WfVUaU
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Saad Judit, Huszar Zsuzsanna, Ménus Ferenc, Béres Tamas, Szkarosi Agapé: Fenntarthatosagra
nevelés ¢és globalis nevelés a tanarképzésben: kihivasok, lehetdségek és jovobeli iranyok

Absztrakt magyar:

A fenntarthatosagra nevelés és a globalis nevelés integralasa a tanarképzésbe fontos hozzajarulast teremt a
jovo pedagogusai szamara, hogy felkészitsék didkjaikat az éghajlatvaltozas, a bioldgiai sokféleség
csokkenése, a globalizacid és a tarsadalmi egyenl6tlenségek jelentette globalis és lokalis kihivasokra. A
kutatas egy nagyobb, a Nemzetkozi Visegradi Alap altal tdmogatott, négy orszag részvételével zajlod
nemzetkozi kutatas részeként négy magyarorszagi egyetemen vizsgalja
a fenntarthatosagra nevelés €s globalis nevelés értelmezéseit, intézményi stratégiait, valamint intézményi ¢€s
tanarképzési gyakorlatat interjus adatgytljtéssel, félig strukturalt interjtk (N=16) elemzése révén,
elméletvezérelt és adatvezérelt kvalitativ tartalomelemzés parhuzamos alkalmazasaval.

Az cléadas célja az empirikus kutatds eredményeinek bemutatisa €s megvitatdsa. Eredményeink
megerdsitik, hogy a gazdag partnerkapcsolatokkal rendelkezd intézmények, ahol a vezetdség is elkotelezett,
nyitottabbak a fenntarthat6 fejlédés elveinek és gyakorlatainak befogadasara €s fejlesztésére. Szamos alulrol
jovo, egyéni motivaciora és kiildetéstudatra €pité kezdeményezés 1étezik, és egyre tobb a felsdoktatast is
eléré innovacidé ezen a téren, a fenntarthatosagra nevelés lassu, de folyamatos térnyerése érzékelhetd a
pedagbégusképzésben. Ugyanakkor ez a fejlodés nem egyenes vonall, intézményi és kari szinteken is
egyenetlen, eléfordulnak megtorpandsok, visszarendezOdések. Az eredmények hangsulyozzak
a fenntarthatosagra nevelés és globalis nevelés rendszerszintli  beépitésének hianyat, esetleges, illetve
érintbleges megjelenését a tanarképzésben, valamint azt, hogy mind az alulr6él, mind a feliilrél jovo
kezdeményezések kulcsfontossdguak. Tovabbi kutatdsokra van sziikség az ellentmondasok, kihivasok és
nehézségek mélyebb okainak és lehetséges megoldasainak jobb megértése érdekében, valamint a hallgatoi
vélemények és percepciok feltérképezése segithet a tanarképzés tovabbi fejlesztésében és tovabbi joO
gyakorlatok azonositasaban.

Absztrakt angol:

Integrating sustainability education and global education into teacher preparation programs holds significant
promise in equipping future educators to address the multifaceted challenges of climate change, biodiversity
loss, globalization, and social inequalities. This research, conducted as part of a larger international project
donated by the International Visegrad Fund with four partner countries, delves into the interpretations,
institutional strategies, and practices of sustainability and global education across four Hungarian
universities. Through semi-structured interviews (N=16) and a comprehensive qualitative content analysis
framework blending theory-driven and data-driven approaches, the study seeks to unveil insights into
current practices.

The aim of the presentation is to present and discuss the results of empirical research. Our results confirm
that institutions with rich partnerships and committed leadership are more open to embracing and developing
sustainable development principles and practices. While grassroots initiatives fuelled by individual
commitment are on the rise, accompanied by a growing number of innovations and a slow but steady uptake
of sustainability education in higher education, their integration into teacher education programs remains
gradual and uneven across institutions and faculties. Moreover, our analysis reveals the lack of systemic
integration of sustainability and global education, often relegated to peripheries in curriculum design. Both
bottom-up and top-down initiatives play critical roles in driving progress, yet challenges persist, marked by
stagnations and setbacks.To address these challenges and contradictions, further research is imperative to
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delve into underlying causes and potential solutions. Additionally, mapping student perceptions can
illuminate pathways for enhancing teacher education and identifying further best practices in this evolving
landscape.

51



Berendi Carmel: ASEAN Youth Report on Learning Cities: Drivers for Youth Participation in Climate
Change Governance

Absztrakt magyar:

"The ASEAN Youth Report stands as a representation of the dedication and collaborative spirit of ASEM
Lifelong Learning Hub, Research Network 6 on
‘Learning Cities, Learning Regions’ engaging in partnership from the conception until the publication.
Throughout this endeavor ASEM Research Network 6 have
contributed to the curriculum design of the program as well as to the on site facilitation of the study tour,
actively engaging youth participants from ASEAN
countries. The report aims to enrich our knowledge with diverse perspectives and profound insights on the
role and interrelation of cilmate change, sustainability and the potential of learning cities in facing the
challenges of climate action. The collaborative effort with Hans Seidel Foundation resulted in versatile
papers

informing the readers about lifelong learning, the state of the art in educational policy and its
implementation, sharing best practices, case studies of learning activities in the ASEAN region."

Absztrakt angol:

"The ASEAN Youth Report stands as a representation of the dedication and collaborative spirit of ASEM
Lifelong Learning Hub, Research Network 6 on
‘Learning Cities, Learning Regions’ engaging in partnership from the conception until the publication.
Throughout this endeavor ASEM Research Network 6 have
contributed to the curriculum design of the program as well as to the on site facilitation of the study tour,
actively engaging youth participants from ASEAN
countries. The report aims to enrich our knowledge with diverse perspectives and profound insights on the
role and interrelation of cilmate change, sustainability and the potential of learning cities in facing the
challenges of climate action. The collaborative effort with Hans Seidel Foundation resulted in versatile
papers

informing the readers about lifelong learning, the state of the art in educational policy and its
implementation, sharing best practices, case studies of learning activities in the ASEAN region."
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Learning Compass 2030

Kirdlyné Gosztonyi Csenge Luca: Egészségtudatossdg a termékenység teriiletén — leendd és
palyakezdd tanéarok tanulastorténetében

Koltai Zoltan: Digitalis kompetencidk a teriileti versenyképesség szolgéalatdban

Dominek Dalma Lilla, Botos Virag, Ceglédi Szabolcs, Legeza Réka, Barnucz Nora: A tanérahoz
kapcsolodo IKT eszkozok és flow kvalitativ mérési eredményei
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Bacsa-Ban Anetta, Cserné Adermann Gizella: Felndttnevelés — egy felsdoktatasi alapképzés hozzaadott
érteke

Absztrakt magyar:

Az elmult mintegy két évtizedben a felsGoktatasi vizsgalatok stlypontja — a demografiai valtozasok
kovetkeztében egyre nagyobb szdmban megjelend — részidds képzésben tanulméanyokat folytatd hallgatokra
tevodott. A részidds képzésben résztvevo felndtt tanulokat vizsgdlva azt tapasztalhatjuk, hogy
a fels6oktatasi intézmények szamdra nehezen integralhatoak az eltérd hattérbdl érkezd, kiilonbozo
mennyiségll és mindségli tapasztalattal, tudassal és kompetenciakkal rendelkezé hallgatok. A problémak
megjelennek a tuddsanyag tartalmaban, a tanitdsi modszerek alkalmazasdban, az oktatokkal ¢és
hallgatotarsakkal —valdo  kapcsolatban, a kompetenciafejlesztés igényében csakugy, mint a
tanuldsszervezésben. A tapasztalatokkal rendelkezd, nem hagyomdnyos, altaldban idésebb korosztalyba
tartozo hallgatok csoportjainak vizsgalata azonban sziikséges ahhoz, hogy a felsGoktatasban folyd munka
idomuljon a hallgatok tanulmanyi jellemzdihez. Ez torténhet a nappali képzésben résztvevd és részideju
hallgatok Osszehasonlitasaval, de akar a specialis igényeik felmérésével is (pl. Forray-Kozma 2009,
SchuetzeSlowey 2002, Engler 2011).
Amikor elinditunk egy Uj képzést, nagyon fontos a képzés eredményeinek bemutatdsa. A képzés
eredményeit, a hozzaadott értéket sajat vizsgalatunkban a személyiség valtozasaban, a kkk-kban
megfogalmazott képzési c¢lhoz vald kozeledésként értelmeztiik.
2023-ban a Mellearn konferencian bemutattuk ennek a vizsgalatnak az elsé fazisat, amit a 2021-ben
intézményiinkben indulo, és els6ként belépd szakoktatd szak hallgatdi csoportjaban végeztiink Seligman-
féle erdsség teszttel. azzal a céllal, hogy lathatova tegyiik a csoport egyes jellemzdit, és informacidt kapjunk
arrédl is, hogy milyen jellemzdik fejlesztését varjak a képzéstél (Cserné Adermann Gizella — Bacsa-Ban
Anetta: Frezd jol magad nalunk, ha felnéttként belefogtal! Szakmai oktatok képzése a Dunatjvarosi
Egyetemen pozitiv pedagogiai/andragogiai nézOpontbdl). Ez a csoport jelen pillanatban az utols6 félévét
tolti az intézményben, igy fontosnak tartottuk feltarni, hogy sajat fejlédésiiket melyik teriileten, milyen
szinvonalunak tartottdk. A vizsgalat nem az elsajatitott tudds mennyiségére, hanem a személyiség — a
hallgatok altal érzékelt — fejlodésére vonatkozott. Statisztikai modszerekkel dsszehasonlitottuk a képzés
kezdetén €és végén a hallgatok onértékelését. Eredményeink azt is mutatjdk, hogy a felnéttek nevelése —
amennyiben a nevelést a személyiség céltudatos fejlesztéseként értelmezziik — az oktatasuk és a képzésiik
mellett érzékelhetd eredményeket hozott. Bemutatjuk prezentacionkban, hogy a hallgatok sajat er0sségeinek
valtozasa tiikkrozi-e a képzés €s kimeneti kovetelményeknek valdo megfelelést; pozitiv valasz esetén ezt is a
keépzés egyik eredményének tekinthetjik.

Absztrakt angol:

Over the past two decades or so, the focus of higher education studies has shifted to part-time students, who
are increasingly appearing in large numbers as a result of demographic changes. In the case of adult learners
in part-time education, higher education institutions are finding it difficult to integrate students from
different backgrounds, with different amounts and qualities of experience, knowledge and competences.
Problems are reflected in the content of the knowledge content, the use of teaching methods, the relationship
with lecturers and peers, the need for competence development, and the organisation of learning. However,
the study of non-traditional groups of students with experience, usually of an older age group, is necessary
to adapt the work in higher education to the learning characteristics of students. This can be done by
comparing full-time and part-time students, or even by assessing their specific needs (e.g. Forray-Kozma
2009, SchuetzeSlowey 2002, Engler 2011).
When launching a new training programme, it is very important to present the results of the training. In our
own study, we interpreted training outcomes, the added value, in terms of the change in personality, the

convergence towards the training goal as formulated in the training outcome requirements.
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In 2023, we presented the first phase of this study at the Mellearn conference, which was conducted on a
group of students of the first entering vocational teacher training course starting in 2021 at our institution,
using the Seligman strengths test. The aim was to visualize the characteristics of the group and to get
information about the characteristics they expect to develop from the training (Cserné Adermann Gizella —
Bacsa-Ban Anetta. This group is currently in their last semester at the institution, so it was important to find
out what areas of their own development they considered to be of what quality. The analysis did not concern
the amount of knowledge acquired, but the development of personality as perceived by the students.
Statistical methods were used to compare the students' self-assessment at the beginning and at the end of the
training. Our results also show that the education of adults, if we understand education as the purposeful
development of personality, has produced tangible results in addition to their education and training. We
will show in our presentation whether changes in students' own strengths reflect their compliance with
training and outcome requirements; if the answer is positive, this can also be considered as an outcome of
training.
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Sass Judit Gabriella, Bodnar Eva, Molnar Gyorgy: A hallgatoi mentori és tutori motivaciok az Obudai
Egyetemen

Absztrakt magyar:

Az eléadasunkban az Obudai Egyetemen zajlé mentori, tutori munkaval kapcsolatos motivaciokat vizsgaljuk
az egyetemi tutori rendszer és a Tanitsunk Magyarorszagért Program (TMO) mentori felkészitésében
résztvevo hallgatoknal.
A mentoralas olyan fejlesztd kapcsolat, amely a tapasztalati szintjében eltéré mentor és mentoralt kozott jon
létre. Célja lehet az egyéni karrierben vald elérehaladéds, az 0j kornyezethez torténd alkalmazkodas
tdmogatasa ¢és a személyes fejlesztés (DuBois and Karcher, 2013 ). A felsdoktatisban a mentoralas két
tipusat kiilonboztethetjiik meg. A kortars mentoralds soran az egyetemistak altalaban felkészités utan vagy
tapasztalatok birtokéban tarsaikat tdmogatjak. A mentoralas célja az egyetemre érkez6k alkalmazkodasanak
tamogatasa, illetve az egyetemi tanulas segitése. A mentoralas masik formaja esetében forméaban a mentor €s
mentoralt kozott nagyobb az életkori és a szociodkondmiai statusz eltérés, ez a forma a TMO program soran
valosul meg az Obudai Egyetemen. A mentoréalasra torténd felkészités és a mentoralas olyan kompetenciak
fejlesztéséhez jarul hozza, amelyek napjaink munkaerdpici készségigényeinél is felértékeltek.
A hallgatoi mentori felkészités soran  vizsgaltuk a  hallgatbk  mentordldssal ~ kapcsolatos
motivacidjat, mentori kompetencia-észlelését és attitidjét a kiilonleges banasmodot igénylé tanulok
mentoralasaval kapcsolatban. A vizsgalatban a mentori felkészitésben résztvevék online kérdéiveket
toltottek ki. A mentori felkészitésben 2023 6szén és 2024 tavaszi félévében sszesen N= 113 {6 toltotte ki a
kérdoéivet. A vizsgalatunkban arra fokuszalunk mi jellemzi a mentori miikodési folyamatot, a mentoralas
iranti attitidot és az észlelt kompetenciafejlesztést a TMO program esetén. A vizsgalatunkban
a mentori motivacié kérdbivet (Allen, 2003), a mentori személykozi viselkedés kérdbivet (Rocchi et
al.,2017), a kiilonleges banasmodot igényld tanulok mentoralasa kérddivet (Batsiou et al., 2008), a hatranyos
helyzeti tanulokkal kapcsolatos tapasztalatokat vizsgaltuk Osggod szemantikus differencidl modszerrel,
illetve a mentori készségek kérdoivet alkalmaztuk (Sherman et al.2000).
Kutatasunkkal igyeksziink rdmutatni, hogy melyek lehetnek a mentordlds eldnyei €s hatranyai, melyek a
hatékony mentoralashoz sziikséges kompetencidk. Ez eredményeket a hallgatok mentori és tutori
felkészitésének fejlesztésében tudjuk felhasznalni.

Absztrakt angol:

In this presentation, we will examine the motivations of students involved in the mentoring and tutoring

work at the University of Obuda, in the university tutoring system and the Teach for Hungary Programme
(TMO).

Mentoring is a developmental relationship between mentor and mentee, who differ in their level of
experience. It can aim for individual career development, supporting adaptation to a new environment, and
also personal development (DuBois and Karcher, 2013). Two types of mentoring can be distinguished in
higher education. In peer mentoring, undergraduates usually support their peers after preparation or
experience. Mentoring aims to support the adjustment of newcomers to university and to support their
learning at university. Another form of mentoring, with greater age and socio-economic status difference
between mentor and mentee, is the TMO program at the University of Obuda. Mentoring and mentoring
contribute to the development of competencies that are valued in today's workforce skill needs.
Mentoring is a developmental relationship between mentor and mentee, who differ in their level of
experience. It can be aimed at individual career progression, support for adaptation to a new environment,
and personal development (DuBois and Karcher, 2013 ). Two types of mentoring can be distinguished in
higher education. In peer mentoring, undergraduates usually support their peers after preparation or

experience. Mentoring aims to support the adjustment of newcomers to university and to help them to learn
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at university. Another form of mentoring, where there is a greater age and socio-economic status difference
between mentor and mentee, is the TMO program at the University of Obuda. Mentoring and mentoring
contribute to the development of competencies that are valued in today's workforce skill needs.

The student mentoring training examined students' mentoring motivation, perception of mentoring
competencies, and attitudes toward mentoring students with special needs. In the study, mentor preparation
participants completed online questionnaires. A total of N= 113 mentor preparation participants completed
the questionnaire in the fall 2023 and spring 2024 semesters. In our study, we focus on what characterizes
the mentoring operational process, attitudes towards mentoring, and perceived competence development in
the case of the TMO program. In our study, we used the mentoring motivation questionnaire (Allen, 2003),
the mentoring interpersonal behaviour questionnaire (Rocchi et al.,2017), the mentoring of students with
special needs questionnaire (Batsiou et al., 2008), the experiences with disadvantaged students using Osgood
semantic differential method, and the mentoring skills questionnaire (Sherman et al.,2000).

Through our research, we aim to highlight the advantages and disadvantages of mentoring and the

competencies required for effective mentoring. We can use these results to improve the preparation of
students for mentoring and tutoring.
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Dezs6 Renata Anna: Investigating Reading Fluency and Comprehension as a Peculiarity of Collective
Wellbeing — Alligning with a Thought Leader’s Mindset Framework for the OECD Learning Compass 2030

Absztrakt angol:

This work was supported by the Research Programme for Public Education Development of the Hungarian
Academy of Sciences Reading Fluency and Comprehension Research Group, MTA-PTE

Literacy has become an undoubtable marker of collective well-being by the 21st century worldwide. While
examining its success and failure factors, such as comprehension or fluencyit is well
worth investigating educational (social)psychological features of pupils and educators, too.

Transforming ideas concerning children’s implicit intelligence theories that were discussed in the 80ies, and
her own decades-long research Dweck suggests the theory of mindsets (2006) differentiating between fixed
and growth ones, along one’s applied approaches detectable by the markers of challenges, obstacles, effort,
criticism, and the success of others. This Dweckian idea serves as one of the thought leader’s framework for
the OECD Learning Compass 2030, a product of the OECD Future of Education and Skills 2030 project.
The theory has been investigated from the perspective of reading intervention in Denmark amongst 2nd
graders (Andersen — Nielsen 2016), and also from social cognitive and neuroscientific approach in the
United States: growth mindset ”was associated with both ventral and dorsal striatal connectivity with regions
thought to be important for error-monitoring, such as dorsal anterior cingulate cortexstriatal resting-state
connectivity” (Myers et al 2016:1521). Also, a multicultural cluster of elementary school pupils in the US
has shown that "moderate predictive relations has implications for the malleability of growth mindset related
to reading outcomes for clementary students” (Petscher et al 2017:387).
Based on the above-mentioned findings by the application of relevant mixed research methodology we may
further investigate the possible correlations between reading skills and mindset in the Hungarian learning
environment. In case correlation may be found, a stronger emphasis may be put developing growth mindset
of pupils’ as much as that of their educators’ and this phenomena may be introduced in related teacher
education via course development based on relevant publications of research results.
Besides the detailed presentation of related theoretical investigations, relevant research in its preperatory
phase is to be introduced.
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Kiralyné Gosztonyi Csenge Luca: Egészségtudatossag a termékenység teriiletén — leend6 és palyakezdd
tanarok tanulastorténetében

Absztrakt magyar:

A fenntarthatosagi célokkal foglalkozo, szdmos nemzetkdzi dokumentum tartalmaz a csaladtervezésre
vonatkozo Utmutatasokat. A fiatalok szemléletmodjaban és ismeretrendszerében azonban nem mindig
jelenik meg ennek kapcsan a termékenység fogalma, és kiilondsen nem az egészségtudatossaggal
Osszefiiggésben. Altaldban a szexualis nevelési programok sem ebben a kontextusban targyaljak a
termékenységet.

A szexualis nevelés mindig is egy olyan teriilete volt a nevelésnek, amelyhez sok tanar félve nyult, hiszen
egy nagyon személyes téma, amelyben nehéz egyéni értékrendtdl elvonatkoztatva ismereteket kozolni vagy
beszélgetést vezetni. Vajon a palyakezdd kozépiskolai tanarok, illetve a kozépiskolai tanarnak késziild
hallgatok hogyan gondolkodnak a termékenységrol €s egészségtudatossagrol a szexualis nevelés részeként?
E kérdéseket vizsgaltuk félig strukturalt interjuk segitségével leendd és palyakezdd tanarok korében.

Absztrakt angol:

Sex education is a field of pedagogy that most teachers find difficult to talk about. Sexuality is a very
personal subject and our opinions are strongly influenced by our personal experiences and world views.
However, it is also an important field of human life and, through family planning, it has a major impact on
demographics and on society. Methods and topics are constantly changing in sex education. What is the
opinion of the upcoming generation of secondary school teachers? Are they satisfied with the sex education
they received as students? What topics would they recommend? Would they offer the students any
knowledge other than birth control in the field of family planning? What health considerations do they have?
Ten semi-structured interviews provide insight into how people who are about to become teachers think
about these issues.
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Koltai Zoltan: Digitalis kompetenciak a teriileti versenyképesség szolgalataban

Absztrakt magyar:

A magyar telepiilések sikerességét vizsgald kutatasunk eredményei koziil egyrészt a vallalkozasok
telepiiléseink innovacios kulturajaval, szellemi tOkepotencialjaval és a helyben elérhetd munkaerd
felkésziiltségével kapcsolatos véleményét tervezem megismertetni. Tobbek kozott arra a kérdésre keresek
valaszt, hogy mennyire meghatarozd6 versenyképességi tényezO napjaink Magyarorszagan
a digitalis kompetencia?

Absztrakt angol:

Among the results of our research on the success of Hungarian settlements, | plan to present the views of
businesses on the innovation culture, the intellectual capital potential and the skills of the local workforce.
Among other things, | am looking for answers to the question: how decisive is digital competence as a
competitiveness factor in Hungary today?
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Dominek Dalma Lilla, Botos Virag, Ceglédi Szabolcs, Legeza Réka, Barnucz Nora: A tanordhoz
kapcsolddo IKT eszkozok és flow kvalitativ mérési eredményei

Absztrakt magyar:

Az eldadas 16 célja, hogy bemutassa miképp reagalnak a felsGoktatas hallgatéi az IKT eszkdzok bevonasara
a tanoran, illetve javaslatot fogalmazzon meg arra vonatkozodan, hogy milyen oktatdspedagogiai elemek
sziikségesek ahhoz, hogy a flow élmény elérhetdvé valjon a felsdoktatasban, s ezzel bevezetésre keriiljon a
flow-alapti pedagdgiai modell (Dominek 2020, 2021a, 2022). ,,Jelen kutatas a TKP2021-NKTA-51 szamu
projekt a Kulturalis és Innovacios Minisztérium Nemzeti Kutatdsi Fejlesztési és Innovacios Alapbol nyujtott
tamogatasaval, a TKP2021-NKTA palyazati program finanszirozasaban valdsult meg.” A hallgatok flow
allapotanak és a tudasanak fokozasanak céljabol a Nemzeti Kozszolgalati Egyetem (a tovabbiakban: NKE)
karain egy pilot kutatds van folyamatban, melynek soran a Kkiterjesztett valosag tanorai alkalmazasat
teszteltiik osztalytermi kisérlet keretein beliil. A kutatds az NKE Honvédelmi és Hadtudoméanyi Karanak
hallgat6inak bevondsaval szaknyelvi ordkon zajlott a 2022/2023-as tanévben. Ezen iddszak alatt két
alkalommal alkalmaztuk a kiterjesztett valosag szoftvert kiilonb6z6 hallgatéi csoportokban, melyek végén a
Flow Allapot Kérdéivet kértiik kitolteni a hallgatokkal, valamint szokincstudasukat egy sajat készitésii
teszttel mértiik (pre & post tesztek). A digitdlis kreativ tartalma oktatds célja, hogy a hallgatok a flow
csatorndba bekeriiljenek ¢és 4atéljék a flow élményt, melynek soran szokincstuddsuk is kimutathatéan
gyarapszik. Feltételezziik, hogy a bevont nyelvtanuldsi modszereknek kdszonhetden a tanuldk digitalis és
verbalis kommunikacidja fejleszthetd, a digitalis technologia tanorai alkalmazédsa pedig pozitivan
befolyasolhatja a tanulék motivaciojat és a nyelvi készségek fejlodését (Barnucz 2019a; Barnucz 2019b).
Allaspontunk szerint a digitalis tanulasi kornyezet hatdsara a hallgatok magas flow allapotba keriilnek, ami
egyrészt magas tandrai motivaciot eredményez, masrészt pozitiv hatdssal van a szaknyelvi terminusok
elsajatitasara és digitalis kompetencidjanak fejlesztésére. A hallgatok valaszaibol kideriilhet, hogy
intenzivebb igény van a szituativ és konstruktiv tanulasi felfogas kialakitasara, ugyanakkor arra is, hogyan
lehet elérni a flow allapotat (Nahalka 1997; Sharma és Gupta 2016).

Absztrakt angol:

The main aim of the presentation is to demonstrate how higher education students respond to the integration
of ICT tools in the classroom and to propose suggestions regarding the necessary educational pedagogical
elements required to achieve the flow experience in higher education, thereby introducing a flow-based
pedagogical model (Dominek 2020, 2021a, 2022). "This research was conducted as part of project
TKP2021-NKTA-51 supported by the National Research, Development and Innovation Fund of Hungary
(NKFIH) financed under the NKTA thematic program and co-financed by the European Union, within the
framework of the NKTA project funding.” In order to enhance students' flow state and knowledge, a pilot
study is currently being conducted at the National University of Public Service (hereinafter referred to as
NUPS) faculties, testing the application of augmented reality in classroom settings. The research took place
during the academic year 2022/2023 involving students from the Faculty of Military Sciences and Officer
Training. During this period, we applied augmented reality software twice in various student groups, after
which we asked the students to complete the Flow State Questionnaire, and we measured their vocabulary
knowledge with a self-designed test (pre & post-tests). The purpose of digitally creative educational content
is to immerse students in the flow channel and experience the flow state, during which their vocabulary
knowledge demonstrably increases. We assume that through the involvement of language learning methods,
students' digital and verbal communication can be enhanced, and the use of digital technology in the
classroom can positively influence students' motivation and the development of language skills (Barnucz
2019a; Barnucz 2019b). In our opinion, due to the digital learning environment, students enter a high flow
state, which results in high classroom motivation and positively impacts the acquisition of specialized

language terms and the development of digital competence. Students' responses may indicate a stronger
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demand for situational and constructive learning approaches, as well as how to achieve the flow state
(Nahalka 1997; Sharma and Gupta 2016).
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E., Kulturakozvetités és tanuldasi innovdciok: megvaltozo kozosségek, aktiv allampolgarsag és a digitdlis
média kolcsonhatasa C.4.403. terem
Szekciovezetd: Egervari Dora — Koltai Zsuzsa

e Bird Zoltan: A teljesitmény szorongas Osszefliggései a megkiizdési modokkal és a személyiség
jellemzokkel

e Bartuszek Lilla Judit: Digitalization: new methods of urban sustainability

e Egervari Dora: Konyvtarak a kozosségi médidban

e Zimmermann Ildik6: Az ¢élményalapti pélyaorientacié lehetséges haszna miszaki teriileten-
Kozépiskolai tanulok pélyaorientacids igényeinek felmérése

e Nagy Krisztina: Current issues of adult education from the point of view of migration, overview of
EU and domestic documents

e Korpics Marta Katalin, Birdo Eva: Fejlesztve fejlédni: helyzetkép az NKE Lorantffy Zsuzsanna
Mentorprogramjanak két félévérol

e Koltai Zsuzsa: Museum learning initiatives to promote sustainability: comparison of international
trends with the museum practices of two peripheral regions

e Horvath Mariann: Ovodapedagogus hallgatok motivalasa Kahoot alkalmazasaval

e Gombocz Orsolya: A muzeum mint az életen at tarto tanulds lehetséges szintere

o Szd6ke-Milinte Enikd: Az informacids miiveltség fejlesztése a tanarképzésben
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Biré Zoltan: A teljesitmény szorongas Osszefiiggései a megkiizdési modokkal és a személyiség
jellemzokkel

Absztrakt magyar:

Egy cél elérése soran, legyen az iskolai eredmény, vagy munkahelyi eredmény teljesitményszorongast
jelenhet meg. Ennek mértéke lehet inspiradld, O6sztonzo, de lehet akadalyozo, és gatld mértékii is.
Eléadasomban szakirodalmi publikaciok alapjan tekintem at a fenti kérdést, illetve annak validalt kérdéives
modszereit, igy a Teljesitményszorongas Kérdéivet (Trait Anxiety Inventory / TAI), a Megkiizdési Mod
Preferencia Kérdéivet. Emellett 0sszefoglalom a személyiség jellemzOk szerepét a szorongasokkal és a
megkiizdési mdokkkal Osszefiiggésben, valamint a személyiség jellemzok korszerli, nemzetkdzileg validalt
kérddives modszerét, a Nagy 6tos (Big Five) kérdoiv roviditett valtozatanak, a TIPI tesztnek a jellemzoit. A
szakirodalmi attekintés végén az elméleti kutatdsi adatok gyakorlati atiiltethetdségére térek ki mind az
oktatasi (pedagogiai) modszerek vonatkozasaban, mind munkahelyi teljesitményszorongasok mérésében, €s
azok konstruktiv megoldédséaban.

Absztrakt angol:

When striving for a goal, whether it's an academic achievement or workplace success, performance anxiety
may surface. The magnitude of this anxiety can be both inspiring and stimulating, yet it also has the
potential to be hindering and inhibiting. In my presentation, | will delve into the aforementioned question
and explore validated questionnaire methods, including the Trait Anxiety Inventory (TAI) and the Coping
Mode Preference Questionnaire, drawing from relevant literature publications. Additionally, 1 will
provide a summary of the role of personality characteristics in relation to anxiety and coping methods. | will
highlight the contemporary, internationally validated questionnaire method for personality traits—the
abbreviated version of the Big Five questionnaire, known as the Ten-ltem Personality Inventory (TIPI).
Toward the conclusion of the literature review, | will examine the practical applicability of the theoretical
research data. This involves its relevance to educational (pedagogical) methods and its potential for
measuring workplace performance anxiety while offering constructive solutions.
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Bartuszek Lilla Judit: Digitalization: new methods of urban sustainability

Absztrakt magyar:

A digitalizacié az utdbbi években buzzwordként tarolta le a kiilonbozé iparagakat, pedig az innovacio
elengedhetetlen velejardja, sot feltétele. A leghjabb technoldgiak felhasznalasa nem csupan hatékonyabb
termelést eredményez, de sok esetben fenntarthatobb miikodést is lehetdvé tesz, tobbek kozt a digitalis
infrastruktirakbol kinyerhetd adatok felhasznalasa révén. Ha tudjuk, hol lehet optimalizalni egy rendszert,
akkor a rések kitomésével eréforrasokat sporolhatunk.

A rendszerek persze sokfélék. Lehetnek természetesek vagy mesterségesek, szervezettek vagy
véletlenszertiek, az Oket alkotd folyamatokra pedig ugyanez érvényes. A telepiilések is rendszerként
miikodnek, megannyi alrendszerrel, amik tovabb bonthatok, egészen a lakossagi szintig. Ahhoz, hogy a
fentiek tiikrében optimalizaljuk egy telepiilés miikodését, nem elég madartavlatbol szemlélni dket: érdemes
alulrol, a legkisebb egységtdl indulva felmérni, hogyan lehet optimalizalni az er6forrasokat az elégedettség
novelése és a fenntarthatobb miikodés érdekében.

Absztrakt angol:

Digitalisation has become a buzzword in various industries in recent years, even though it is a necessary
corollary, or even a prerequisite, for innovation. The use of the latest technologies not only leads to more
efficient production, but in many cases also allows for more sustainable operations, including through the
use of data from digital infrastructures. If we know where to optimise a system, we can save resources by
filling in the gaps.

Of course, systems come in many shapes and sizes. They can be natural or artificial, organised or random,
and the processes that make them up can be the same. Municipalities also operate as systems, with many
sub-systems that can be broken down to the population level. In order to optimise the functioning of a
municipality in the light of the above, it is not enough to look at it from a bird's eye view: it is worth starting
from the bottom up, from the smallest unit, to assess how resources can be optimised to increase satisfaction
and make operations more sustainable.
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Egervari Déra: Konyvtarak a kozosségi médidban

Absztrakt magyar:

A Kkiilonboz6 kozosségi média platformokat szamos kozgyljteményi intézmény hasznalja Magyarorszagon,
Eurdpaban ¢€s vilagszerte. A kozgylijteményi intézmények koziil a konyvtarak hamar rajottek arra, hogy az
olvasoikat, felhasznaloikat, latogatdikat ezen a csatornan rendkiviil hamar és hatékonyan el tudjak érni,
illetve a latens hasznalokhoz is konnyebben, gyorsabban juttathatnak el tartalmakat. Ezaltal olyan tdrsadalmi
rétegekhez is eljuttathatunk fontos ilizeneteket, akiket eddig nem sikeriilt bevonzani a konyvtarba, igy
semmilyen interakcidjuk nem volt. De vajon Magyarorszagon a varmegyei
hatokori konyvtarak mely kozosségi médiaplatformokat hasznaljak? Milyen tartalmakat tesznek ko6zzé?
Ezzel milyen aktivitast valtanak ki a kovet6ikb6l? Jol, illetve hatékonyan hasznaljak-e ezeket az eszkozoket?
Ezekre a kérdésekre is keressiik a valaszokat jelen tanulmanyunkban.

Absztrakt angol:

Various social media platforms are used by many public collection(s) (institutions) in Hungary, Europe and
worldwide. Among public collection(s) (institutions), libraries have quickly realised that they can reach their
readers, users and visitors very quickly and efficiently through this channel, and that they can also deliver
content to their latent users more easily and quickly. In this way, important messages can also be sent to
social groups who have not been attracted to the library so far, and thus have not had any interaction. But
which social media platforms are used by county libraries in Hungary? What content do they publish? What
kind of activity do they generate from their followers? Are they using these tools well or effectively? These
are some of the questions we seek to answer in this study.
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Zimmermann Ildik6: Az ¢lményalapt palyaorientacio lehetséges haszna miiszaki teriileten- Kozépiskolai
tanulok palyaorientacios igényeinek felmérése

Absztrakt magyar:

A kétezres évek eléjét jellemz6 felsGoktatdsi expanzid utan, amikor a megndvekedett igények mentén sorra
alakultak az jabbnal ijabb intézmények, az utobbi éveket mar a nagyaranyd, minden hazai egyetemet érintd
lemorzsolodas jellemzi. Habar az Eurdpai Unid és a nemzeti kormanyok oktataspolitikai prioritasai kozé
tartozik a felsoéfoku végzettséggel rendelkezOk aranyanak novelése, a felvételt nyert hallgatok jelentds része
soha nem szerez diplomat. A jelenség hatterének vizsgalatakor szamos faktort azonositottak, melyek koziil
az egyik legerdteljesebben hatd tényezd az elhibazott palyavalasztasi dontés. Ezzel egy iddben, a
technologiai fejlédés nyoman megnétt a diplomasok iranti kereslet, ami legjobban az MTMI (Matematikai,
Természettudomanyi, Miuszaki ¢és Informatikai) terlileteken végzetteket érinti, mikozben ezeken a
teriileteken figyelhetd meg a legjelentdsebb mértékii intézményelhagyas. Ebben a helyzetben a felsdoktatési
intézmények egyik elsddleges feladata, hogy megvizsgaljak a sajat kereteik altal kinalt lehetdségeket, €s
hatékony megoldasokat talaljanak ezekre a kérdésekre. Kutatdsom célja a muszaki felsdoktatds irant
érdekl6dd kozépiskolds tanulok palyavalasztdshoz kapcsolodo igényeinek megismerése. A tanulmany
alapjaul szolgalo kutatas a Pécsi Tudomanyegyetem Miszaki és Informatikai Karan 2023/2024 tanévben
megrendezett Nyilt Napok keretében valosult meg. A kapott eredmények azt mutatjak, hogy a jelentkezok
elényben részesitik az ¢lményalapt palyaorientacios eseményeket, melyek megvaldsitasanak egyik eszkoze
a gamifikacio. Ezen informaciok birtokdban az intézmények képesek palyaorientacios tevékenységeiket gy
alakitani, hogy azok optimalisan illeszkedjenek potencialis hallgatoik igényeihez.

Absztrakt angol:

After the expansion of higher education in the early 2000s, when new institutions were established to meet
increased demand, recent years have been characterised by high drop-out rates at all universities in Hungary.
Although increasing the proportion of individuals with higher education qualifications is among the
educational policy priorities of the European Union and national governments, a significant portion of
admitted students never obtain a degree. In examining the background of this phenomenon, several factors
have been identified, among which one of the most influential is the misguided career choice decision. At
the same time, due to technological advancements, there has been an increased demand for graduates,
particularly affecting those in STEM (Science, Technology, Engineering, and Mathematics) fields, while
these areas also experience the highest rates of drop-out from institutions. In this situation, one of the
primary tasks of higher education institutions is to examine the opportunities offered by their own
frameworks and to find effective solutions to respond to these issues. This research investigates the career-
related needs of secondary school students interested in technical higher education, as well as the
possibilities for developing the career guidance tools used at the University of Pécs, Faculty of Engineering
and Information Technology. The research was conducted within the framework of the Open Days
organized at the Faculty of Engineering and Information Technology in 2023/2024 academic year. The
results obtained show that candidates prefer experiential career guidance events, using gamification as one
of the tools. With this information, institutions can design their career guidance activities to best match the
needs of their potential students.
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Nagy Krisztina: Current issues of adult education from the point of view of migration, overview of EU and
domestic documents

Absztrakt magyar:

A felnéttkori tanulasnak egy kiilonleges aspektusat jelenti a vilagszerte egyre jelentdsebbé valo migracio. Az
EU tagorszdgainak tobbsége mar évek oOta érintett a migracid jelenségével, és ezek kozott andragdgiai
szempontbol kiilondsen érdekes a migrans vagy bevandorld személyek felnéttkori oktatasanak,
szakképzésének kérdése, hiszen ez a célcsoport mind iskolazottsagat, mind szociokulturalis hatterét,
vallasat, vilagnézetét tekintve erdsen inhomogén. Bar e jelenség Magyarorszagon napjainkban még nem
tekinthetd nagy kihivasnak, de a kdznevelési és szakképzési, oktatési teriileten dolgozokat mar foglalkoztatja
a kérdés, hogy hogyan, milyen céllal, tartalommal és modszerrel lehet a migrans és bevandorlo személyeket
beilleszteni a magyarorszagi tarsadalom és munkaerdpiacra.

Az Eurostat megallapitasa szerint 2022-ben 5.1 milli6é bevandorlo érkezett az Eurdpai Uni6 teriiletére nem
EU-s orszdgokbol. Ez a szam 2013-ban 1.5 milli6, 2018-ban 2.5 millio, 2021-ben 2.3 millié volt (Eurostat,
2024).

A szocialis, gazdasagi, politikai és egyéb kovetkezményekkel jaré migracios hullam nagy terhet r6 az
érintett orszagokra, tobbek kozott erdsen érinti gyermekek esetében a kozoktatds, felnottek esetében a
szakképzés, a felndttoktatds és-képzés intézményeit. Egyelére a humanitarius kérdések vannak
reflektorfényben ¢€s kevés figyelem harul a migracio felndttoktatasi vonatkozasaira, arra, hogy andragogiai
szempontbol milyen megoldasra vard helyzetek, andragdgiai szakmai problémak meriilnek fel, s erre
orszagonként milyen vdalaszokat tudnak adni az 4llami, a civil és egyhazi szak- és felndttképzési
intézmények. Hogyan birkdznak meg a nyelvi, kulturalis és vallasi kiilonbségekbdl adodo problémakkal és
hogyan, milyen (felzarkoztatd, nyelvi, szakmai stb.) képzések révén tudjak rovid id6 alatt beilleszteni a
kiilonbozo felkésziiltségli migrans munkavallalokat a munkaerdpiacra.

Kutatasom célcsoportjanak tekintem a barmely orszagbdl érkezett, legalabb alapképzettséggel rendelkezd
18-63 év kozotti menekiilt/migrans felndtteket, azon beliil is a fizikailag és mentalis szempontokbdl is
atképzésre, integraciora alkalmas és nyitott csoportokat. Kiemelt figyelmet kivanok forditani az ebbe a
korosztalyba tartoz6 ndkre, akik eleve integracidjukat, felndttkori tanuldsukat illetden rendszerint a
feérfiaknal hatranyosabb helyzetben vannak.

Alapfogalmak meghatarozasa

Migréans: a United Nations szerzdje, Adrian Edwards (2015) szerint a kdznyelv éltaldban migransnak tartja,
azt a személyt, aki hosszabb tartézkodas céljabol érkezik egy kiilfoldi orszagba. Hivatalosan az
anyaorszagaban allampolgarként regisztralva van, oda barmikor sértetleniil hazamehet. Célja egy jobb
¢letkoriilmény 1étrehozésa.

Menekiilt: a Magyar Helsinki Bizottsag kiadvanya alapjan (2017), az a személy, amely orszagat elhagyni
kényszertilt, mert ott iildoztetés érte vagy érné faja, vallasa, nemzetisége, esetleg politikai véleménye vagy
egy adott tdrsadalmi csoporthoz vald tartozdsa miatt. Szdmukra a hazatérés til veszélyes, segitségre van
sziikségiik.

Bevandorlo: Bodolai Anna Borbéla (2013) megfogalmazasaban, a bevandorl6 az, aki egy masik orszagban
sziiletett, vagy ¢életének egy korai szakaszdban vandoroltak be a befogadd orszédgba. Ezen lakossag két
csoportra oszthatd, azok akik még nem allampolgédrai az orszagnak, illetve azok, akik mar azok. A
bevandorld és a migrans fogalma az allampolgarsag tekintetében megegyezik. Az Eurdpai Unidban a nem
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Europai Unids orszagbol érkezd bevandorlokat “harmadik orszagbeli” bevandorloknak szokés nevezni. Az
integracios stratégiak ezekre, a harmadik orszagbeli bevandorldkra iranyulnak.

Kutatasi kérdések, melyeket kifejtek
1) Hogyan érinti a migracid az eurodpai felndttképzés szervezeteit?

* Mely feln6ttképzési szervezeti tipusok tekintik feladatuknak a migransok/menekiiltek képzését?
* Az integraciot segitd képzésekben milyen szerepet jatszanak a kiilonbozo (allami, civil/NGO, egyhazi és
egyéb) felnottképzo szervezetek?
* Mely szervezetek, intézmények, alapitvanyok  allnak  ezen  torekvések  mogott?
* Van-e a képzéseknek kialakult, esetleg rendszerszerii (nemzetk6zi) finanszirozasi gyakorlata?

2) Van-e¢ egységes szervezeti/tartalmi/modszertani unids ajanlas a bevandorlok felzarkoztato, nyelvi,
szakmai €s munkaerdpiaci képzésére?

* Van-e kiilonbség andragdgia modszertani szempontbol az egyes unios allamok kdzott a migransok képzési
gyakorlatara vonatkozdan? Van-e koz0s benniik?
. Vannak adaptalhat6 jo gyakorlatok?
* Rendelkeznek megfeleld anyagi forrdsokkal a szervezetek a programok véghezviteléhez?

 Melyek a {6 kiilonbségek a kiilonb6zd orszagbol érkezett bevandorlok kozott a képezhetdség
szempontjabol? (nemzeti, vallasi sajatossagokra torténd reagalas)?

3) Vannak-e az egyes orszagokban bevandorlok képzésére felkésziilt szakemberek?

« Kit tekintlink felkesziiltnek? Felndttképzési tuddsa van? Szakmai, életkori felkésziiltsége, és migrans
ismerete?

. Vallasonként, népenként kiilonitik el oket?
. Mit neveziink képzésnek az 0 esetiikben?
» Kik, milyen rendszerben és hogyan készitik fel ket erre a feladatra?

Eredmények:

Az Europai Unid altal kiadott ,,Cselekvési terv az integraciordl és a befogadasrol a 2021-2027-es idszakra”
illetéen, azonban ez a terv. nem  eléggé  targyilagos €s  részletes. Konkrét
javaslatok és cselekvési tervek szempontjabol hianyos dokumentum.

Az egyes orszagokban, fOként Németorszagban és Svédorszagban komoly akcidtervet hasznalnak a
szakemberek. Léteznek  jo gyakorlatok, melyeket  érdemes adaptalni a  jovoben.
A magyar viszonyok valamelyest javultak, azonban még mindig alig kap figyelmet a dontéshozok altal.

A migraci6 és az ezzel jard, fent mar emlitett kihivasok enyhiilése nem varhat6 a kozeljovoben. A doktori
tanulmanyaim soran — figyelemmel a kiilpolitikai eseményekre — egyrészt a szakirodalom alapjan keresem
azokat a forrasokat, amelyek tapasztalatokat bemutatd jo gyakorlatokat és prognozisokat tartalmaznak az
elkovetkezendd 1d6szak migransképzésének andragogiai kérdéseire. Jelenleg a kutatas elején vagyok, ebben
a szakaszban az unids es hazai tudomdnyos publikaciokat és dokumentum attekintéseket, elemzéseket
végeztem el.
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Absztrakt angol:

Migration, which is becoming more and more important worldwide, represents a special aspect
of adult learning. The majority of EU member states have been affected by the phenomenon of migration for
many years, and among them the issue of adult education and vocational training for migrants or immigrants
is particularly interesting from an andragogic point of view, since this target group is highly inhomogeneous
in terms of education, socio-cultural background, religion, and worldview. Although this phenomenon is not
yet considered a major challenge in Hungary, those working in the field of public education and vocational
training are already concerned with the question of how, with what purpose, content and method migrants
and immigrants can be integrated into the Hungarian society and labor market.

According to Eurostat, 5.1 million immigrants arrived in the European Union from non-EU countries in
2022. This figure was 1.5 million in 2013, 2.5 million in 2018, and 2.3 million in 2021 (Eurostat, 2024).

The wave of migration with its social, economic, political and other consequences places a heavy burden on
the affected countries, among other things, it strongly affects the institutions of public education in the case
of children, vocational training in the case of adults, and adult education and training. For the time being,
humanitarian issues are in the spotlight and little attention is paid to the adult education aspects of migration,
to the situations that need to be solved from an andragogical point of view, and andragogical professional
problems that arise, and what answers state, civil and church vocational and adult education institutions can
give in each country. . How do they cope with the problems arising from linguistic, cultural and religious
differences and how, through what kind of training (catch-up, language, professional, etc.) can they integrate
migrant workers with different qualifications into the labor market in a short time.
I consider the target group of my research to be refugee/migrant adults between the ages of 18-63 who have
arrived from any country and have at least a basic education, including groups that are open to retraining and
integration from a physical and mental point of view. | would like to pay special attention to women in this
age group, who are usually at a disadvantage compared to men in terms of their integration
and adult learning.
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Definition of basic terms

Migrant: according to the United Nations author Adrian Edwards (2015), common parlance generally refers
to a migrant as a person who comes to a foreign country for a longer stay. He is officially registered as a
citizen in his home country, and can return home unharmed at any time. Its goal is to create a better living
environment.

Refugee: according to the publication of the Hungarian Helsinki Committee (2017), a person who was
forced to leave his country because he was or would be persecuted there because of his race, religion,
nationality, possibly political opinion or belonging to a particular social group. For them, returning home is
too dangerous, they need help.

Immigrant: According to Anna Borbala Bodolai (2013), an immigrant is someone who was born in another
country or immigrated to the host country at an early stage of his life. This population can be divided into
two groups, those who are not yet citizens of the country, and those who already are. The concepts of
immigrant and migrant are the same in terms of citizenship. In the European Union, immigrants from non-
EU countries are called "third country” immigrants. Integration strategies are aimed at these third-country
immigrants.

Research questions that are explained
1) How does migration affect European adult education organizations?

« Which types of adult education organizations see the training of migrants/refugees as their task?
* What role do the various (state, civi/NGO, church and other) adult training organizations play in
integration training?
. Which organizations, institutions, foundations are behind these efforts?
* Do the courses have an established, possibly systematic (international) financing practice?

2) Is there a uniform organizational/content/methodological EU recommendation for catch-up, language,
professional and labor market training for immigrants?

* Is there a difference in andragogy methodology between the individual EU states regarding the training
practices of migrants? Do they have anything in common?
. Are there good practices that can be adapted?
* Do the organizations have adequate financial resources to carry out the programs?

* What are the main differences between immigrants from different countries in terms of trainability?
(reaction to national and religious characteristics)?

3) Are there professionals prepared to train immigrants in each country?

* Who do we consider ready? Do you have knowledge of adult education? Professional, age-related

preparation and knowledge of migrants?
. Are they separated by religion, by people?
. What do we call training in their case?

* Who prepares them for this task, in what system and how?
Results:

Based on the "Action Plan on Integration and Reception for the Period 2021-2027" issued by the European
Union, EU countries are recommended to follow a specific plan regarding the training and integration of
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migrants,  however, this plan is not objective and detailed enough.  Specific
it is an incomplete document in terms of proposals and action plans.

In some countries, especially Germany and Sweden, specialists use a serious action plan. There are good
practices that should be adapted in the future.
Hungarian conditions have improved somewhat, but they still receive little attention from decision-makers.

Migration and the related challenges mentioned above are not expected to ease in the near future. During my
doctoral studies, with due regard to foreign policy events, on the one hand, | look for sources based on the
literature that contain good practices and prognoses for the andragogic questions of migrant education in the
coming period. |1 am currently at the beginning of the research, at this stage | have completed EU and
domestic scientific publications and document reviews and analyses.
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Korpics Marta Katalin, Bir6 Eva: Fejlesztve fejlédni: helyzetkép az NKE Lorantffy Zsuzsanna
Mentorprogramjanak két féléveérol

Absztrakt magyar:

A Nemzeti Kozszolgalati Egyetemen elkotelezett a tarsadalmi feleldsségvallalas irant. Ennek egyik formaja
az onkéntesség, amely tarsadalmi beagyazodasanak hazankban hianyos a kulturaja (Fejes — Kelemen- Sziics,
2014).

Eldadasunkban egy az NKE-n jelenleg is zajlo mentorprogram elsé idészakanak eredményeit, modszertani,
szervezési hatterét és jovOképét mutatjuk be. A Lorantffy Mentorprogram-ban az egyetemi polgarok online
forméaban heti rendszerességli tantargyi korrepetalast nytjtanak erdélyi gyermekvédelmi kdzpontok lakoi
részére. A program elsddleges célja, hogy a személyes egyéni kapcsolatok kialakitasan at (Kallai, 2016) az
extrakulikuralis tevékenység (Vamosi, 2016) egy olyasfajta hatranykompenzacido és pszichoszocialis
partfogas legyen (Barath, 2016), amely segiti a nehézsorsu fiatalok iskolai teljesitményének javulasat,
hosszu tavon lehetdséget ad olyan megkiizdési stratégiak kialakitasara, amelyek tamogatjak a résztvevoket a
kitorésben €s a tovabbi boldogulasban (Sz6tsné-Papp-Pal és masok, 2007).
A 2022/23-as tanév tavaszi félévében a program pilot szakaszaban harom gyermekotthon 35 névendéke vett
részt, akiknek, modszertani felkészités utan, 33 mentor nyujtott segitséget. A mentoralas heti
rendszerességgel valosult meg az igényelt tantargyakbol, illetve az ehhez kapcsolddd tanulasmodszertani
tanacsadasbol. A pilot sikerébdl épitkezve az 6szi félévben 44 mentoralttal folytatodott a program. A
jelenleg is folydo 2024-es tavaszi félévben ot gyermekotthon 45 novendéke részesiil egyéni
tanulastdamogatasban. A mentorok kozott hallgatok, egyetemi oktatok és funkcionalis munkatarsak egyarant
vannak, tehat a teljes egyetemi polgarsag bevonodott.
A munkahoz biztositott volt a folyamatos modszertani tanacsadéas és a tapasztalatcsere. A tevékenységrol
minden mentor online haladési naplot vezetett. A program egyes idOszakainak végén egyéni é€s
fokuszcsoportos  kiértékelés  zajlott minden  résztvevéi  csoportban  (offline  és  online)
A pilot program ¢és a lezart 6szi félév eredményességét vizsgalva elmondhatd, hogy a mentoraltak
tanulmanyi eredményei szédmszerlien javultak, a mentorok pedig szdmos kompetencidjuk fejlédésérol
szamoltak be, amelyet a Kreativ Tanulas Iroda altal végzett fokuszcsoportos interjuk és kérddives mérések
eredményei szamszertien is alatdmasztanak.
A tapasztalatok alapjan a mentoralas onkéntes tevékenységként felkinalasra keriilt a hallgatok szamara az
informadlis tanulas idedlis alternativdjaként, ennél fogva az onkéntesség 2024 tavaszatdl elszamolhato az
oklevél megszerzéséhez sziikséges Osszkreditértekbe, illetve a mentorald oktatok ¢és munkatarsak
teljesitményértékelésébe az egyetem intézményfejlesztési célkitliizéseivel 6sszhangban (IFT 2020-2025).

A mentorprogram a térbeli tdvolsag miatt online zajlik, igy ezéltal mind a mentorok, mind a mentoraltak
digitalis kompetencidi is fejlddnek.

Absztrakt angol:

The National University of Public Service is committed to social responsibility. One form of this is
volunteering, which lacks a culture of social embeddedness in our country (Fejes — Kelemen- Sziics, 2014).

In our presentation, we will present the results, methodological and organisational background and vision of
the first period of a mentoring programme currently underway at the NKE. In the Lorantffy Mentoring
Programme, university citizens provide weekly online tutoring to residents of child protection centres in
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Transylvania. The primary goal of the programme is to provide a form of disadvantage compensation and
psychosocial advocacy (Barath, 2016) through the development of personal individual relationships (Kéllai,
2016) and extracurricular activities (Vamosi, 2016) that help young people in difficult circumstances to
improve their school performance and, in the long term, provide opportunities to develop coping strategies
that support participants in breaking out and continuing to thrive (Sz6tsné-Papp-Pal et al., 2007).

In the spring semester of the 2022/23 school year, 35 students from three children's homes participated in
the pilot phase of the programme, supported by 33 mentors after methodological training. The mentoring
was carried out on a weekly basis and consisted of the subjects requested and the related methodological
advice. Building on the success of the pilot, the programme continued in the autumn semester with 44
mentoring sessions. In the ongoing spring 2024 semester, 45 students from five children's homes will
receive individual learning support. The mentors include students, faculty and functional staff, so the entire
university community is involved.
The work was supported by ongoing methodological advice and exchange of experience. Each mentor kept a
progress log of the activity. At the end of each period of the programme, individual and focus group
evaluations were carried out with each group of participants.
Looking at the results of the pilot programme and the completed autumn semester, the academic
performance of the mentored students improved numerically, and the mentors reported improvements in a
number of competences, as quantified by the results of the focus group interviews and questionnaire
measurements conducted by the Creative Learning Office.
Based on the experience gained, mentoring has been offered as a voluntary activity to students as an ideal
alternative to informal learning, and therefore, from spring 2024, volunteering can be counted towards the
overall credit value for the degree and the performance evaluation of mentoring faculty and staff in line with
the university's institutional development objectives (IFT 2020-2025).

The mentoring programme takes place online due to the geographical distance, thus developing the digital
competences of both mentors and mentees.
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Koltai Zsuzsa: Museum learning initiatives to promote sustainability: comparison of international trends
with the museum practices of two peripheral regions

Absztrakt angol:

Nowadays, the effort to promote sustainability plays a prominent role in the professional dialogue related to
the social role of museums, as well as in practical innovations in the operation and knowledge transfer of
museums.

Prominent international museum professional organizations such as ICOM (International Council of
Museums) and NEMO (Network of European Museum Organisations) support the promotion of
sustainability with a number of initiatives. In recent years, many projects have been launched to promote the
sustainable operation of museums at the international level and in Hungary as well, and several researches
related to the topic have been or are currently being conducted. Sustainability efforts are also playing a
greater role in museum learning initiatives, not only in knowledge transfer, but also in connection with the
promotion of individual and community well-being, as well as in shaping attitudes.

After reviewing international museum trends and achievements in promoting sustainability, the presentation
explores the relevant museum innovations related to the implementation of AGENDA 2030, which the
author revealed based on structured interviews in museums / heritage sites in Baranya county (Hungary) and
Gorlitz district (Germany, Saxony) between October 2022 and January 2023. The presented research results
are partial results of a comprehensive, comparative research which investigated the role of museum learning
in strengthening resilience in peripheral regions with the support of the "Saxon Visiting Professor" Program.
In addition to revealing the similarities and differences of the museum initiatives and challenges in the two
regions in connection with the promotion of the AGENDA 2030 objectives, the presentation also examines
how and to what extent local museum knowledge transfers and operational practices follow the international
trends of the field.
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Horvath Mariann: Ovodapedagogus hallgatok motivalasa Kahoot alkalmazasaval

Absztrakt magyar:

A sajatos nevelési igényl gyermekek ellatasara az ovodapedagdgus hallgatoknak is fel kell késziilnitik a
tanulmanyaik soran. A gyakorlohelyeken ,,él6ben” talalkoznak kiilonb6z6 gyogypedagogiai korképez sorolt
vagy még éppen nem kategorizalt esetekkel. A Habilitacios-rehabilitacios tevékenység szeminarium keretein
beliil a kiilonb6z6 terapias lehetoségekkel ismerkednek meg a hallgatok. A félév soran mindenki egy-egy
témaban mélytil el, melyrdl prezentacidé formajaban beszamol. Errdl, valamint a tovabbi lehetdségekrol egy-
egy Kahoot jaték kapcsan kapnak visszacsatolast. A hallgatok a félév végén egy anonim kérdoiv kitoltésével
értékelték a szeminariumi munkat.

Absztrakt angol:

Pre-school teacher students should also be prepared to care for children with special educational needs
during their studies. In the training places, they encounter "live" cases of different special educational
pathologies, whether categorised or not. In the Habilitation-Rehabilitation Activity seminar, students are
introduced to different therapeutic options. During the semester, each student will study a topic in depth and
report on it in the form of a presentation. They will receive feedback on this and on further possibilities in a
Kahoot game. At the end of the semester, students evaluated their work by completing an anonymous
questionnaire.
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Gombocz Orsolya: A mizeum mint az életen at tartd tanulas lehetséges szintere
Absztrakt magyar:

A pedagogiai gondolkodasban a miizeumok reneszanszukat élik, a mizeum mint a kultarakozvetités avitt
lehetésége mar a multé. Szamtalan intézmény kindl hozzaértd szakemberek altal megalkotott programokat,
muzeumpedagdgusok vezette hasznos és izgalmas foglalkozasokat az érdekl6dOknek, kicsikt6l a nagyokig.
A muzeumokban Osszegytijtott és kiallitott kulturalis javak, természeti értékek konnyen beilleszthetdk az
iskolai neveld-oktatdmunkaba, érté bemutatasuk jol szolgalhatjaa ma oly sokat emlegetett élménypedagogiat
is. De a muzeum ennél tobbet is nyujt: tobbek kozt a hétkdznapokbol vald kiemelkedés, a kulturalt
viselkedés elsajatitdsanak lehetdségét is. A muzeumok jol szolgaljak az életen at tartd tanuldst is, hiszen
nemcsak a fiatal korosztalyt szolitjak meg programjaikkal, kiallitasaikkal, és mindenki az érdeklédésének
megfeleld tartalmakkal ismerkedhet meg. Az érdeklddést azonban gyermek- ¢és fiatalkorban kell
megalapozni. Mint anevelés mas teriiletein, itt is érvényes a példa ereje: muzeumi élményben az a
pedagdgus tudja részesiteni neveltjét, aki maga is értdé €s aktiv muzeumldtogato, akinek van igénye a
muzeumlatogatasra. Fontosnak tartjuk, hogy atanarképzésben mar a kezdetektdl kellé hangsulyhoz jusson a
muzeumpedagogia. Kutatdsunkban arra keressiik a valaszt, hogy egyetemiink elsd éves tanarszakos hallgatoi
hogyan gondolkodnak a muzeumrol, mennyire aktivak, illetve tajékozottak ezen a téren. Kiilonos figyelmet
szentellink annak a kérdésnek, hogy ismerik-€ a digitdlis mizeumi programokat, milyen eldnyét, illetve
hatranyat latjak ennek a pedagdgiai lehet6ségnek. A modern kor fiataljai szamara természetes a vilag
digitalis megismerése, rajtunk, nevel6kon is mulik, hogy milyen tartalmakkal talalkoznak, mire hasznaljak
digitalis felkésziiltségiiket.

Absztrakt angol:

Museums are experiencing a renaissance in educational thinking, and the museum as an old-fashioned
means of cultural mediation is athing of the past. Many institutions offer programmes designed by
competent professionals, useful and exciting activities led by museum educators, for all ages. The cultural
and natural assets collected and exhibited in museums can be easily integrated into school curricula, and
their presentation can also be a useful tool for the experiential education that is so much talked about today.
But museums offer more than that: they can also provide a way of getting away from everyday life and
learning to behave in a cultured way. Museums are also a good vehicle for lifelong learning, as they offer
programmes and exhibitions not only for young people, but also for everyone, with content that is relevant
to their interests. However, interest must be established in childhood and adolescence. As in other areas of
education, the power of example applies here too:ateacher who isaknowledgeable and
active museum visitor and who has a desire to visit museums is the best way to give his or her
pupils a museum experience. We believe it is important that museum education is given sufficient emphasis
in teacher training from the very beginning. In our research, we are looking for answers to the question of
how first-year teacher education students at our university think about museums and how active and
informed they are in this field. We pay special attention to the question of whether they are familiar with
digital museum programmes, and what advantages or disadvantages they see in this pedagogical option. It is
natural for young people in the modern age to explore the world digitally, and it is up to us as educators to
decide what content they encounter and how they use their digital skills.
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Széke-Milinte Enikd: Az informacids miiveltség fejlesztése a tanarképzésben
Absztrakt magyar:

Az informécios miiveltség kognitiv modellje az informaciot €és a tudast mélyen Osszefliggének és
egységesnek tartja (Machlup 1962) a koztik 1évé kiillonbségekrdl szold vitdk ellenére. Paisley
(1980) az informaciot részben gondolkodasunk szerkezetének valtozasaval azonositja, mondvan,
hogy az informaci6 minden olyan inger, amely megvaltoztatja a befogadd kognitiv szerkezetét. Ezt a
gondolatmenetet ~ fejti ki az informacié  pedagdgiai  modellje  (Koltay-Szoke-Milinte  2020),
melyben az informacié értelmezett adatoknak, tényeknek, jelenségeknek, eseményeknek tekinthetd,
tehat az adatokon végzett bizonyos reflektiv, kognitiv eljarasok eredménye, amelyekkel a kognitiv
pszichologia és a kognitiv pedagogia foglalkozik.
2023 oktober-2023 december kozott egy egymast kovetd harom alkalmas eldadas keretében fejlesztettem a
tanarjeloltek informacids miveltségét. Az eldadas mellett egy online feliileten digitalis tananyaggal is
segitettem a hallgatok megismerd tevékenységét. A hallgatok informécios miiveltségét a félév elején és a
harom alkalmas kisérleti jellegli el6adasok utan is mértem. A hallgatéi tapasztalatokat ezt egy fokusz
csoportos interjuval gyiijtottem Ossze. Az eldadds sordn a pedagdgiai kutatast mutatom be fokuszban a
hallgat6i informacids miiveltség valtozasaval.

Tibor Koltay — Eniké Szoke-Milinte (2020) Complex Interdisciplinary Approach to Modelling Information
Literacy Education. Zagadnienia Informacji Naukowej — Studia Informacyjne 58(1A):43-56.DOlI:
10.36702/zin.724

Machlup, F. (1962). The Production and Distribution of Knowledge in the United States. Princeton NJ:
Princeton University Press.
Paisley, W. (1980). Information and work. In B. Dervin & M. J. Voigt (Eds), Progress in Communication
Sciences, 2, New Jersey: Ablex, 113-165.

Absztrakt angol:

The cognitive model of information literacy considers information and knowledge as deeply interrelated and
unified (Machlup 1962), despite debates about the differences between them. Paisley (1980) identifies
information in part with changes in the structure of our thinking, saying that information is any stimulus that
changes the cognitive structure of the recipient. This line of thought is developed in the pedagogical model
of information (Koltay-Széke-Milinte 2020), in which information is interpreted as data, facts, phenomena,
events, and thus the result of certain reflective, cognitive processes on data, which are addressed in cognitive
psychology and cognitive pedagogy.

Between October and December 2023, | developed the information literacy of teacher candidates in a series
of three consecutive suitable lectures. In addition to the lectures, | also facilitated the students' cognitive
activities by providing digital learning materials on an online platform. I measured the students’ information
literacy at the beginning of the semester and after the three suitable experimental lectures. | collected the
students' experiences through a focus group interview. In this presentation | will present pedagogical
research with a focus on changes in student information literacy.
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F., Munkahelyi tanulasok és digitdlis transzformacio — Humdn erdforras fejlesztési kihivasok C.4.404.
terem
Szekciovezetd: Szabo Szilvia — Kophazi Andrea

o Mészaros Attila: Az érzelmi és szocialis készségek fejlesztése a virtualis oktatasi térben

o Papp-Danka Adrienn, Csikés Adam, Téth Katalin: Kihivasok az oktatéi digitaliskompetencia-
mérésben ¢és -fejlesztésben a Budapesti Gazdasagi Egyetemen

e T. Nagy Judit, Dring6-Horvath Ida, Rajki Zoltan: Mesterséges intelligencia a felsGoktatasban —
Hallgat6i mesterséges intelligencia hasznalat és befolyasold tényez6i

e Sebestyén Lilla Anna, Szulovszky Maéria, Szalai Andras: Az egyetemi oktatasfejlesztési kozpontok
¢s szakemberek gyakorlatanak valtozasa a nemzetkozi szakirodalom tiikrében

e Erdei Gabor: Kdérnyezeti valtozasok hatasa a munka vildgara, a munkahelyi tanuldsra

e Shairil Bhardwaj: Navigating Workplace Learning and Digital Transformation: Germany’s Human
Resource Development Challenges
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Mészaros Attila: Az ¢érzelmi és szocialis készségek fejlesztése a virtudlis oktatasi térben
Absztrakt magyar:

Gondolkodasunk, nyelviink és tevékenységiink révén felépitjiik a (kérnyezeti) vilagunkat. Egy képzésben
résztvevo viselkedése tehat ugy is értelmezhetd, mint az egyetlen lehetséges magatartas abban a pillanatban,
amelyet korabbi tapasztalataik révén sajatitottak el. Ez a kor a digitalizaci6o kora. Ezért nagyon sok
atipikus érzelmi és szocialis megnyilvanulast tapasztalunk a diakoktol.

J6 esetben egy mai tanuld/hallgatd a kovetkezdket akarja (Berg & und Shilts, 2001)
* Szeretné, ha a sziil6k €s a tandrok biiszkék lennének rajuk.

« Oromet akarsz szerezni sziileiknek és mas fontos felnétteknek.

* Szeretne Uj dolgokat megtanulni.

A digitalis teret megfeleléen hasznalo oktatasi kdrnyezetben viszont lehetéség nyilik mas megoldasokrdl és
példaképekrdl tanulni, hogy més gondolatokat, szavakat, cselekedeteket és szokasokat megtanuljanak és
jellemiiket tovabbfejlesszék. Igy tehat, minden oktatd, képzd és fejlesztd szakember példaképpé valik. Igy
elengedhetetlen, hogy az oktatok folyamatosan atgondoljak ¢és atalakitsak sajat gondolkodasmodjukat,
modszereiket és cselekedeteiket, amikor gyermekekkel, fiatalokkal és felndttekkel foglalkoznak. Ez
kiilondsen igaz a virtudlis térhez vald hozzaallasukra is! Az eldadas ezt a soft-skills teriiletnek az oktatési
aspektusat mutatja be.

Absztrakt angol:

We build our (environmental) world through our thoughts, language and actions. The behaviour of a trainee
can therefore be understood as the only possible behaviour at that moment, acquired through their previous
experiences. This is the age of digitalisation. We therefore see a lot of atypical emotional and social
expressions from students.
In a good case, today's learner/student wants the following (Berg & wund Shilts, 2001)
— They want parents and teachers to be proud of them.

— Want to please their parents and other important adults.

— Want to learn new things.

In turn, an educational environment that makes good use of the digital space provides opportunities to learn
from other approaches and role models, to learn different thoughts, words, actions and habits, and to develop
their character. Thus, all educators, trainers and development professionals become role models. It is
therefore essential that educators constantly reflect on and transform their own thinking, methods and
actions when working with children, young people and adults. This is especially true for their approach to
virtual space! The presentation will focus on the educational aspect of this soft-skills area.
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Papp-Danka Adrienn, Csikés Adam, Toth Katalin: Kihivasok az oktatéi digitaliskompetencia-mérésben
¢s -fejlesztésben a Budapesti Gazdasagi Egyetemen

Absztrakt magyar:

2023 6szén a Budapesti Gazdasagi Egyetem (BGE) az oktatas fejlesztéséhez kapcsolodoan longitudinalis
mérést inditott az intézmény oktatoinak és hallgat6inak korében, amelyben
a digitalis kompetencia fejlettségi  szintjének ~ mérését  valositottuk  meg.  Eldadasunk  célja
az oktatoi kompetenciamérés koncepcidjanak bemutatasa, az eredmények kozlése és a fejlesztés-mérés
tovabbi kihivasainak szemléltetése.

Kutatasunk alapja a vegyes mddszertannal (kvalitativ és kvantitativ) megvaldosuld adatgytijtés volt, mely két
pilléren nyugszik: (1) dnbevallason alapulé DigCompEdu (oktat6i) kérddiv, mely lehetdséget ad arra, hogy a
mérési eredményeinket 6sszehasonlitsuk nemzetkozi (Inamorato dos Santos, Chinkes, Carvalho, Solérzano
& Marroni, 2023) és Magyarorszagon tortént eddigi felsGoktatdsi mérési eredményekkel (pl. Horvath,
Hiilber, Misley, M. Pintér, Papp-Danka, & Dring6-Horvath, 2020; Dringé-Horvath, T. Nagy, & Weber,
2021; Barnucz, Botos, Dominek, & Ceglédi, 2022) és (2) a szakértdk altal Osszeallitott gyakorlati
feladatsorok. A gyakorlati feladatsor az egyetemi keretrendszerek (CooSpace, Moodle, Neptun, Teams)
hasznalatdhoz és a DigCompEdu relevans kompetencia alteriileteihez kapcsolodott.
A 80%-os kitoltottségi ardny alapjan az eredmények azt tiikrozik, hogy a BGE oktatoinak kétharmada a
kozépsd, B szintet érte el a DigCompEdu besoroldsa szerint, ezen beliil is legtobben (40,7%) B1 szinten
vannak. Legjobban a Digitalis tartalmak (forrasok) kezelése kompetenciateriileten teljesitettek, itt kétotode
esik a felsd 3, B2-C2 kategoridkba, legrosszabbul az Ertékelés kompetenciateriiletén, ahol hiromnegyede az
als6 3, A1-B1 kategoériaba tartozik. Pozitivabb képet adnak az oktatok digitalis kompetenciairél a BGE
szakértdi altal fejlesztett gyakorlati feladatsorok eredményei: a keretrendszerhaszndlati teszt esetében az
oktatok kétharmada kozéphaladd szintet ért, a gyakorlati feladatsornal pedig kozel fele haladd, harmada
kozéphaladd, o6tode alapszinten teljesitett. Mig a DigCompEdu-n elért eredményiik leginkabb 50% kortil
Osszpontosul, a keretrendszerhasznalatnal jelentds részt 50-75% kozé esik, a gyakorlati feladatsoron pedig
jelentds részt 75% feletti eredményt értek el.
Az élethosszigtartd tanulas jegyében a mérés hattérkérdéseivel feltartuk, hogy a BGE oktat6inak harmada az
utobbi 10 évben nem vett részt semmilyen intézményesiilt vagy informalis digitalis kompetenciat fejlesztd
képzésen. Koriilbelil  egynegyedilk  bels6 intézményr  képzésen, mig egytizediik kiilsd
tovabbképzésen/workshopon vett részt a témaban az utdbbi 2-5 évben. Tovabbi egynegyede pedig mindkét
formaban tett digitalis kompetenciai fejlesztéséért. Azok, akik 10 éven beliil nem vettek részt semmilyen
képzésben, az also 3, A1-B1 kategoridba, mig a belsds és kiilsds képzéseken is részt vevok tobbsége a felsd
3, B2-C2 kategoriaba sorolhaté a DigCompEdu szerint.

Kompetenciamérésiink tobb tekintetben is unikdlisnak mondhato: egyrészt az oktatdoi mérést részletes,
egyéni visszajelzésekkel egészitettiik ki minden résztvevd szdmara, mely tartalmazta a személyre szabott
javasolt fejlesztési iranyokat is; masrészt mérésiink longitudinadlis mivolta miatt is, hiszen a “mérés-
fejlesztés-visszamérés” folyamatot 2023-2025 iddszakban tobb mérdpont beépitésével valdsitjuk meg.
Ennek egyik oka, hogy a 2024/2025. tanévben a BGE levaltja eddigi tanulastamogaté rendszereit és atall
egy Uj keretrendszerre. Az oktatok folyamatos fejlesztése és fejlodése tehat sosem allhat meg, igazolva az
LLL szemléletet. Hissziik, hogy a mérések kozott végzett fejlesztd munkank eredményeképpen az egyetemi
oktatok digitalis kompetenciajanak fejlettségi szintjében kimutathato lesz a pozitiv iranyu valtozas.

Absztrakt angol:

In the autumn of 2023, Budapest Business University (BBU) launched a longitudinal measurement of the

level of digital competence among the institution's lecturers and students in the context of education
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development. The aim of our presentation is to introduce the concept of the research, demonstrate the results
and illustrate further challenges of the research.
Our research was based on data collection using a mixed methodology (qualitative and quantitative), which
is based on two pillars: (1) a self-evaluation questionnaire, DigCompEdu, which allows us to compare our
results with international (Inamorato dos Santos, Chinkes, Carvalho, Solérzano & Marroni, 2023) and
Hungarian higher education research results (e.g., Horvath, Hiilber, Misley, M. Pintér, Papp-Danka, &
Dring6-Horvath, 2020; Dring6-Horvath, T. Nagy, & Weber, 2021; Barnucz, Botos, Dominek, & Ceglédi,
2022); and (2) practical tests (compiled by experts from BBU). The practical tests were related to the use of
BBU’s LMSs (CooSpace, Moodle, Neptun, Teams) and the relevant subcompetencies of DigCompEdu.
Based on a completion rate of 80%, the results show that two-thirds of BBU’s lecturers have reached the
intermediate B level according to the DigCompEdu classification, with the highest number (40.7%) at the
B1 level. They performed best in the Managing digital content (resources) competence area, where two-
fifths of them fall in the top 3, B2-C2 categories, and worst in the Assessment competence area, where
three-quarters fall in the bottom, A1-B1 categories. A more positive picture of lecturers’ digital competences
is given by the results of the practical tests developed by BBU’s experts: two-thirds of lecturers scored at
intermediate level on the practical test related to the use of university’s LMSs, while on the practical test
related to some DigCompEdu subcompetencies, almost half of them scored at advanced level, a third at
intermediate and a fifth at basic level. While their scores on DigCompEdu were mostly concentrated around
50%, a significant proportion scored between 50-75% on the practical tests.

In the spirit of lifelong learning, the background questions of the survey revealed that a third of BBU’s
lecturers have not participated in any formal or informal digital competence training in the last 10 years.
About a quarter of them have attended internal institutional training, and a tenth have attended external
training/workshops in the last 2-5 years. Another quarter have taken action to develop their digital
competences in both forms. Those who have not attended any training within 10 years fall into the bottom 3,
Al1-B1 categories, while the majority of those who have attended both institutional and external training are
classified into the top 3, B2-C2 categories, according to DigCompEdu.

Our research is unique in several aspects: firstly, we have complemented the lecturers’ assessment with
individualized feedback, including suggestions for personalized development. Secondly, because of the
longitudinal nature of our assessment: the "assessment-development-feedback" process will be implemented
by incorporating several assessment points between 2023-2025. One of the reasons for this is that in 2024,
BBU will replace its current LMSs and start to use a new LMS. The continuous improvement and
development of lecturers will therefore never stop, justifying the LLL approach. We believe that, as a result
of our development work between measurements, a positive change in the level of digital competence of
university lecturers will be demonstrated.
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T. Nagy Judit, Dring6-Horvath Ida, Rajki Zoltan: Mesterséges intelligencia a fels6oktatdsban — Hallgatoi
mesterséges intelligencia hasznalat és befolyasolo tényezoi

Absztrakt magyar:

Eldadasunkban a hazai egyetemistdk — kiilondsen a bolcsészet-, tarsadalomtudomany, illetve a
pedagogusképzés képzési teriileteken tanulok — tanulashoz kapcsolodd Mesterséges intelligencia (MI)
hasznalatat vizsgaljuk. Nagymintds empirikus kutatdsunkbol — mely 1027 hallgatd bevondsaval késziilt —
kideriil, hogy hallgatok jelentds tobbsége (87,2%) hasznalt mar MI eszkdzoket tanulmanyaihoz, de a
hasznalat minddssze 1-2 eszkdzre koncentralodik. Bemutatjuk a leggyakrabban haszndlt eszkozoket, a
felhasznalas teriileteit, valamint a hasznalatot gatlo tényezoket €s kitériink az ezeket leginkabb befolyasold
faktorok feltaradsara is. Vizsgdlatunk eredményei tdmogatast jelenthetnek a felsdoktatdsi intézmények
szamara az olyan stratégiak kidolgozasa soran, amelyek eldsegitik a mesterséges intelligencia eszk6zok
etikus hasznalatat, és integraljak azokat az oktatdsi folyamatokba, mikézben minden hallgaté szdmara
egyenld hozzaférést biztositanak.

Absztrakt angol:

In our presentation, we examine the use of Artificial Intelligence (Al) related to learning by Hungarian
university students — especially those studying in the fields of humanities, social sciences, and teacher
education. Our large-scale empirical research — which involved 1027 students — reveals that a significant
majority of students (87.2%) have already used Al tools for their studies, but the use is concentrated on only
1-2 tools. We present the most frequently used tools, their areas of use, as well as the factors that prevent
their use, and we also explore the factors that influence them the most. The results of our study can support
higher education institutions in developing strategies that promote the ethical use of artificial intelligence
tools and integrate them into educational processes while providing equal access to all students.
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Sebestyén Lilla Anna, Szulovszky Maria, Szalai Andras: Az egyetemi oktatasfejlesztési kozpontok €s
szakemberek gyakorlatanak valtozasa a nemzetkozi szakirodalom tiikrében

Absztrakt magyar:

Szerzok: Sebestyén Lilla Anna, SzOllési Timea, Szalai Andras, Szulovszky Maria, Lénart Krisztina
Az egyetemi oktatok-kutatok szakmai fejlodésérdl és a tanitast-tanulast tamogatd modszertani kdzpontokrol
évtizedek oOta gondolkodik a nemzetkodzi szakirodalom: mig eleinte az oktatok egyéni szintli tdmogatasan
volt a hangsuly, mara a kozpontok és a fejlesztok szerepfelfogasai és funkcioi kiszélesedtek, lehetové
téve az intézményi kezdeményezésekben vald aktivabb részvételt és ezaltal a valtozdsok tudatosabb
elémozditasat  (Schroeder, 2011; Stensaker et al., 2017). A magyar intézményekben
miikodo oktatasfejlesztési kdzpontok gyakorlatat vizsgalé empirikus kutatdsunk megalapozasahoz egy
szisztematikus szakirodalomattekintés keretében vizsgaltuk meg a felsdoktatasfejlesztés elméletének ¢€s
gyakorlatanak valtozasait az elmult két évtizedben. Az 5 adatbazisban végzett strukturalt keresést kovetden
428 tanulmanyt absztraktjat ellendriztiik a sziirékritériumok alapjan, majd 78 tanulmany attekintése utan 39
cikket vagy konyvfejezetet dolgoztunk fel az elemzés keretében. E tanulmanyok elemzése alapjan
eldadasunk a felsdoktatasfejlesztés elméletének ¢és gyakorlatdnak legfontosabb valtozasait tekinti at,
bemutatva  a kozpontok portfoliojanak,  tevékenységeinek  és  kapcsolatainak,  valamint a
felsGoktatasfejlesztok szerepének, feladatainak és célcsoportjainak alakuldsat. Gibbs (2013) szerint a
fejlesztdmunkaval foglalkozo egységek stratégidinak és portfolidinak megvaltozasa egyiitt jar a felsdoktatas-
pedagdgiai gondolkodds “érettebbé valasaval”, ezek vizsgalata pedig olyan kontextusokban is eldrevetithet
fejlodési utakat és hatékony stratégidkat, ahol késébb indult el a fejlesztémunkarol vald gondolkodas
kiszélesedése és tudomanyossa valdsa. Eldadasunk ezért a témdban sziiletett legfontosabb nemzetkozi
tapasztalatokat és kutatdsi eredményeket 6sszefoglalva torekszik ezeknek a lehetséges fejlddési iranyoknak a
feltarasara, amely a felsdoktatas-fejlesztéssel foglalkozo hazai kozosség szamara is érdekes lehet.

Absztrakt angol:

Research on the field of academic development and on centres and developers responsible for supporting
teaching and learning in higher education institutions have been present in the international literature for
decades: while developers were initially focused on providing individual-level support to teachers, lately the
missions and activities of centres have expanded, allowing for a more active participation in shaping
institutional change initiatives (Schroeder, 2011; Stensaker et al., 2017). To inform our empirical inquiry
into the practices of such centres in Hungarian higher education institutions, we carried out a systematic
literature review focusing on how academic development theory and practice has changed over the past 20
years. Following a structured search in 5 databases, we checked 428 studies through systematic abstract
review and kept 39 studies after full text relevance check for final data extraction. Based on the analysis of
these studies, our presentation will highlight the most important changes in academic development theory
and practice through looking for how the programmes, activities, and relations of centres and the roles,
target groups and tasks of academic developers have evolved in the last two decades. Examining these
changes are relevant in the Hungarian context as well since according to Gibbs (2013), the evolving
strategies and “maturing” activities of academic development can foreshadow potential development
pathways in contexts where academic development communities and research have only recently started to
grow.
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Erdei Gabor: Kornyezeti valtozasok hatasa a munka vildgara, a munkahelyi tanuldsra

Absztrakt magyar:

Gyorsan valtoz6 vilagunk egyik szignifikdns lakmuszpapirja a munkavégzés vilaganak és kornyezetének
folyamatos és egyre jelentdsebb valtozasa. Az életlinket keretbe foglald dominans szervezeti €s intézményi
keretek koz¢ tartozik a munkahely (az iskola, csalad stb. mellett). Ezek az elmult két évtizedben megjelend
markans jelenségek a munkahelyi tanulds tobb szegmensében is megragadhatd, amelyet az alabbiakban
minddssze néhanyat sorolunk fel:
» a munka természetének folyamatos és egyre gyorsabb valtozasa,

* a fejlett gazdasaggal rendelkez6 orszagok esetében eltolodas a tudds — igy a tanulas — intenziv agazatok
iranyaba,

» a nemzetkodziesedés erdsddése,
« a digitalis korszak eldretorése,

» a munkéba 1épd 1j generaciok értékrendje.

Elméleti munkénk ezeket a karakteres modosulasokat jarja korbe, kiilonos figyelmet szentelve a felsorolt
tényezOknek a munkahelyi tanulasra gyakorolt hatas-elemzésére.
Absztrakt angol:
The impact of environmental changes on the world of work and workplace learning

One of the significant litmus tests of our rapidly changing world is the continuous and increasingly
significant changes in the world and environment of work. The workplace (in addition to school, family,
etc.) is one of the dominant organizational and institutional frameworks that frame our lives. These striking
phenomena that have appeared in the last two decades can be seen in several segments of workplace
learning, of which only a few are listed below:
* continuous and increasingly rapid changes in the nature of work,

« in the case of countries with developed economies, a shift in the direction of knowledge — thus learning —
intensive sectors,

* strengthening of internationalization,
» the advance of the digital age,
» the values of the new generations entering the workforce.

Our theoretical work covers these characteristic changes, paying particular attention to the analysis of the
impact of the listed factors on workplace learning.
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Shairil Bhardwaj: Navigating Workplace Learning and Digital Transformation: Germany’s Human Resource
Development Challenges

Absztrakt angol:

As digital transformation continues to disrupt sectors globally, organizations must adapt quickly to remain
competitive. In Germany, a country known for its strong industrial foundation and emphasis on high-quality
manufacturing, the convergence of workplace learning and digital transformation poses new difficulties for
human resource development (HRD) practitioners. This talk digs into the complications that German
organizations face as they navigate this changing terrain.
Apprenticeships, vocational training, and lifelong learning have always been central to the German approach
to human resource development. However, the fast adoption of digital technology necessitates a rethinking
of established learning paradigms. Bridging the gap between traditional training approaches and the ever-
changing skill sets necessary in the digital era presents challenges. Furthermore, guaranteeing the inclusion
of digital learning programs presents problems, particularly for portions of the workforce that are less
familiar with technology. Moreover, cultural factors, such as the strong emphasis on job security and
hierarchical structures, influence the adoption of digital learning initiatives. Resistance to change and fear of
technological displacement may impede progress, highlighting the need for effective change management
strategies.
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G., Felséoktatasi LLL kutatasok a tudomanyos utanpotlas tiikrében — Doktorandusz hallgatoi szekcio 1.
(magyar nyelvii) C.3.301. terem
Szekciovezetd: Sass Judit Gabriella

e Bognar Maria: A leszakadé tarsadalmi csoportok fejlesztési lehetdségeinek vizsgalata Bels6-Somogy
hatranyos helyzetl kisteleptiilésein

e Mohos Edina: Szabadidés tevékenységek, mint informalis tanulasi szinterek jelentdsége a
palyavalasztasban és a munkaerdpiacon elvart soft skillek fejlesztésében

e Lantos Tiinde: Az egész életen at tartd tanulds fontossadga az dvodapedagogusok mindségi szakmai
munkajaban

e Szigeti Monika Veronika: Kiégés-prevenciot célzd pszichoedukaciés programok hatasvizsgalata
pedagdgusoknal

e Nadas Regina, Molnar Gyorgy: A kodolés és a figyelem elterelodése kozti 6sszefliggés

e Hurta Réka: Tiszta lappal — A modern olvasasi szokasok a kozosségi média tiikkrében

e Vinczéné Fekete Lidia, Taxner Tiinde: Erdemes-e rovidre zarni? A tanari eléadasba agyazott
torténetek jelentosége
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Bognar Maria: A leszakadd tarsadalmi csoportok fejlesztési lehetdségeinek vizsgalata Bels-Somogy
hatranyos helyzett kistelepiilésein

Absztrakt magyar:

Magyarorszdg  hatranyos  helyzeti  térségeiben  kdézponti  problémat okoz az  alacsony
iskolazottsag, a munkahely  hiany, a tartés  munkanélkiiliség, a demografiai-, a szocidlis-,  szegregaciod
¢s tarsadalmi problémdk. Az oktatdsi intézmények alacsonyabb szinvonalat képviselhetnek, ami
kihat a diakok jovobeli lehetéségeire, esélyeire, az iskolaval nem rendelkezd telepiilések lakossaga
alacsonyabban iskoldzott (Forray, 2009). Azok atanulok, akik nem fejezik be daltaldnos iskolai
tanulmanyaikat, felnétt korban nehezen vagy egyaltalan nem tudjak ezt megtenni, még nagyobb nehézségek
aran tudnak szakmat szerezni. Szakmai végzettség hianyaban nehezen helyezkednek el a munkaeré-piacon,
munkanélkiiliség, szegénység, funkcionalis analfabetizmus jellemzi 6ket. Az elvandorlés jelensége gyakran
érinti  ezeket a térségeket, a magasabb  képzettséggel rendelkezé fiatalabb  generacid  elszakad
sziiléhelyétdl a jobb munka- és karrierlehet6ség miatt, az ott maradd népesség eloregszik, kihal (Mayer,
2009). Ennek kovetkezménye a helyi tarsadalmak atalakuldsa, az etnikailag arculatot valtd telepiilések
kialakulasa, a magasabb statuszi csoportok helyére a munkaerépiacrol kiszorult, alacsony statuszi lakossag
érkezik, besziikiilnek a tarsadalmi mobilitdsi utak, elszigetelddést okozva, gettosodd térségeket, gettd
telepiiléseket 1étrehozva (Kocsis, 2022). A perifériara szorult tarsadalmi csoportok életminéségének
javulasat a kistelepiilési szintre decentralizalt feln6ttképzésben latom megvaldsithatonak. Vajon a mindenki
szdmara egyforman elérhetd képzések megvaldsithatok a helyi telepiilésvezetdk, a kozmiivelddési
szakemberek, Onkéntesek bevondsaval, és kell6képpen motivalhat6 a célcsoport a tanfolyamokon valo
részvételre? Sikertil autondm tanuldsra birni a NEET fiatalokat és a tartos munkanélkiiliségben éldket Beleg,
Kisbajom és Kutas telepiiléseken? El6adasomban a kutatisom azon részét szeretném bemutatni, amely
ezekkel a kérdésekkel foglalkozik.

Absztrakt angol:

Central problems in disadvantaged areas of Hungary are low education, lack of jobs, long-term
unemployment, demographic, social, segregation and social problems. Educational institutions may
represent a lower standard, which affects the future opportunities and chances of students, the population of
settlements without schools is less educated (Forray, 2009). Those students who do not complete their
primary school studies can do so with difficulty or at all as adults, and can acquire a profession with even
greater difficulty. Due to the lack of professional qualifications, they find it difficult to find a job on the
labor market, they are characterized by unemployment, poverty, and functional illiteracy. The phenomenon
of emigration often affects these areas, the younger generation with higher education leaves their place of
birth due to better work and career opportunities, the population that stays there ages and dies out (Mayer,
2009). The consequence of this is the transformation of local societies, the formation of ethnically changing
settlements, the replacement of higher-status groups by the low-status population displaced from the labor
market, the narrowing of social mobility paths, causing isolation, creating ghettoized areas and ghetto
settlements (Kocsis, 2022). | see the improvement of the quality of life of marginalized social groups as
feasible in adult education decentralized to the level of small settlements. Can trainings that are equally
accessible to everyone be implemented with the involvement of local village leaders, public culture
specialists, and volunteers, and can the target group be sufficiently motivated to participate in the courses?
Will it be possible to get NEET young people and those living in long-term unemployment in the
settlements of Beleg, Kisbajom and Kutas to learn autonomously? In my presentation, |1 would like to
present the part of my research that deals with these questions.
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Mohos Edina: Szabadidés tevékenységek, mint informalis tanulasi szinterek jelentdsége a
palyavalasztasban ¢s a munkaerdpiacon elvart soft skillek fejlesztésében

Absztrakt magyar:

Az egész ¢leten at tarto tanulds szemléletének és gyakorlatdnak fontossaga, felértékelddése az 0 évezredben
nemcsak a gazdasag és az oktatas vilagdban, hanem a kozbeszédben is elfogadotta valt. Az Eurdpai Unid
Memorandum az egész életen at tartd tanulasrol (Memorandum, 2000) cimti dokumentum megkiilonboztette
a tanulas harom egyenrangu teriiletét: a formalis, a nem-formalis és az informalis tanulas vilagat és ezt
kovetden mielébbi megvalosuldsa érdekében szdmos unids és tagdllami dokumentum sziiletett, Amig a
formalis és nem formalis tanulds teriiletét illeti ,napjainkban mar, legalabbis szakmai kordkben,
konszenzusosan értelmezik, addig az informalis tanulds értelmezése, fontossdganak elismerése, tanulési
eredményként torténd validacidja még nem terjedt el széleskorben, tobbek kozott a felsdoktatas teriiletén
sem (Mohos — Kraiciné, 2024). Kutatasunk célja volt egyrészt valaszt kapni arra, hogy néhany felsGoktatasi
alapszak esetében van-e, s ha igen, milyen dsszefiiggés all a fiatalkori szabadid6-eltoltési szokasok tipusa és
a valasztott szak és életpalya kozott, azaz a szabadidds tapasztalatoknak van-e palyaorientacios hatasa.
Masrészt a szabadidds tevékenységek, mely, munkaerdpiacon elvart soft skillek fejlesztését eredményezi. E
témaban folyo kutatasaink révén fel kivanjuk hivni a figyelmet az informalis tanulas egyre nagyobb
jelentdségére, a formalis oktatason tuli készségfejlesztésre palyaorientacidé vonatkozasaban.

Absztrakt angol:

In the new millennium, the importance of the concept and practice of lifelong learning has become accepted
not only in the world of economics and education, but also in public discourse. The European Union's
Memorandum on Lifelong Learning (Memorandum, 2000) distinguished three equal areas of learning:
While the areas of formal and non-formal learning are nowadays, at least in professional circles, understood
by consensus, the understanding of informal learning, the recognition of its importance and its validation as
a learning outcome are not yet widely spread, including in higher education (Mohos — Kraiciné, 2024). The
aim of our research was, on the one hand, to find out whether and, if so, what kind of correlation exists
between the type of leisure time spent by young people and the chosen major and career, i.e. whether leisure
time experiences have a career orientation effect. On the other hand, the leisure activities that lead to the
development of soft skills expected on the labour market. Through our research on this topic, we aim to raise
awareness of the growing importance of informal learning and the development of skills beyond formal
education in the context of career guidance.
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Lantos Tiinde: Az egész ¢életen at tartd tanulas fontossdga az oOvodapedagdgusok mindségi szakmai
munkajaban

Absztrakt magyar:

A pedagbdgusok szerepe az egész ¢életen at tarto tanulasban kettds: egyrészt rendelkeznilik kell onmaguk
iranyaba az egész €leten at tart6 tanulas képességeivel, masrészt olyan tovabbi LLL-képességekkel is,
amelyek a gyermekek egész életen at tartd tanulasi képességeihez kapcsolédnak (Selvi, 2011; Hursen,
2014). Tobb kutatas is ramutat arra, hogy azok a gyermekek, akik mindségi koragyermekkori ellatdsban
részesiiltek, sokkal sikeresebbek voltak késdbbi tanulmanyaikban és 1ényegesen kisebb eséllyel valtak
iskolaeclhagyokka (Majzikné, 1997; Kheyfets — Towfighian, 2019).

Az 6vodas-, és kisiskolaskori fejlesztésben kiilondsen fontos a pedagogus tevékenysége mellett nézeteinek
szerepe is, hiszen ebben az életkorban a pedagdgushoz valdé kotddés tekintheté a legerdsebb tanulasi
motivumok egyikének, és pedagogusi tevékenységeik és nézeteik altal is 6k tudnak a legnagyobb hatassal
lenni a gyermekek tanuldsi motivacidjanak és a tanulds iranti pozitiv attitiidjeiknek alakitasaban (Jozsa-
Fejes, 2010; Fizi, 2012). A pedagogus, mint példakép €s referencia-személy mintaul szolgal a gyermekek
szdmara az egész ¢leten 4t tartd tanulas szemléletében is, és nézetei altal kihat a gyermekek teljesitményére
(European Commission; 2018). A hagyomanyos pedagogusi szerepek kore kibdviil, igy 0j tudas, képességek
és készségek elsajatitisara  kotelezi a  pedagbdgus-tarsadalmat, megkdvetelve tolik
IS az egész ¢€leten at tartd tanulasban vald elkotelez6dést (Coolahan, 2007; Kalman, 2009; Tezer -Aynaz,
2018).

Jelen kutatas az 6vodapedagdgusok szakmai fejlodését vizsgalja,
hangsulyozza az egész életen at tartd tanulas folyamataban. A kutatdas  f6  céljaaz volt,  hogy
feltarja az 6vodapedagdgusok  tanuldsi  hajlandosagat,  és az egész életen at tart6 tanuldsrél  valo
vélekedésiiket. Fontosnak tartottam megismerni tanuldsi motivacidikat, amik belsd és kiils6 hatdsok
kovetkezményei is  lehetnek ¢és  hogy a  kiilonbdzé  motivumok  milyen  ardnyban
befolyasoljak az egyént az 6nképzésben.  Szerettem  volna  vélaszt kapni arra a  kérdésre,
hogy az 6vodapedagogusok képzéseken vald részvétele onkéntes alapon vagy kotelezé jelleggel torténik-e.
Tovéabbi célom volt, hogy feltarjam a felndttkori tanulas inditékait, tanuldsi szandékuk, torekvéseik
okait az emlitett célpopulacional. Véletlenszerii mintavétellel 1044 6vodapedagogus valaszat ismerhettem
meg. A kutatds moddszere az irasbeli kérddives kikérdezés, amely online formaban tortént. A kérddiv
segitségével a megkérdezett ovodapedagogusok szakmai fejlddésébe, tanuldsaba nyertem betekintést. A
kutatasbol kideriil, hogy a minta 94%-a fontosnak tartja az egész életen at tarto tanulast a minéségi szakmai
munka megvaldsitasa érdekében. A vizsgalt 5 éves iddintervallumban a valaszadok 20,69%-a jelenleg is
tanult, 61,97%-a a vizsgalatot megel6zé 5 évben tanult, tehat a valaszadok tobb, mint haromnegyede
folytatott tanulmanyokat a kérdéses iddszakban.

A kutatas eredménye feltarja, hogy milyen lehetdségeik vannak a szakmai fejlédés, tanulds soran és milyen
gatld tényezOk nehezitik tudasuk bovitését. Természetesen nem elegendd csak a személyes tényezok
vizsgalata, hiszen a szervezeti és a rendszerszintli elemek is befolyasoljak, egyiittes hatassal
vannak az egyén tanulasi folyamatara.

Absztrakt angol:

The role of teachers in lifelong learning is twofold: on the one hand, they must have lifelong learning skills
for themselves, and on the other hand, additional LLL skills that are related to children's lifelong learning
skills ( Selvi , 2011; Hursen , 2014). ). Several researches show that children who received quality early
childhood care were much more successful in their later studies and were significantly less likely to drop out

of school (Majzikné, 1997; Kheyfets — Towfighian , 2019).
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In preschool and elementary school development, in addition to the activities of the teacher, the role of his
views is particularly important, since at this age the attachment to the teacher can be considered one of the
strongest motivations for learning, and through their activities and views as teachers, they can have the
greatest impact on children's learning motivation and in shaping their positive attitudes towards learning
(Jozsa-Fejes, 2010; Fiizi, 2012). The teacher, as a role model and reference person, serves as a role model
for children in the approach to lifelong learning, and his views influence children's performance (European
Commission ; 2018). The range of traditional teacher roles is expanding, thus obliging the teacher
community to acquire new knowledge, abilities and skills, requiring them to commit to lifelong learning
(Coolahan , 2007; Kalman, 2009; Tezer — Aynaz , 2018).

The present research examines and emphasizes the professional development of kindergarten teachers in the
process of lifelong learning. The main goal of the research was to reveal the willingness of kindergarten
teachers to learn and their opinion about lifelong learning. | thought it was important to get to know their
learning motivations, which can be the result of internal and external influences, and how different motives
influence the individual in self-education. |1 would like to receive an answer to the question of whether
kindergarten teachers' participation in training is voluntary or mandatory. Another goal of mine was to
explore the motives of adult learning, the reasons for their learning intentions and aspirations in the
mentioned target population. | was able to get to know the answers of 1044 kindergarten teachers through
random sampling. The research method is a written questionnaire, which was conducted online. With the
help of the questionnaire, | gained insight into the professional development and learning of the interviewed
kindergarten teachers. The research reveals that 94% of the sample considers lifelong learning important in
order to achieve quality professional work. In the examined 5-year time interval, 20.69% of the respondents
were currently studying, 61.97% were studying in the 5 years preceding the study, so more than three
quarters of the respondents studied during the period in question.
The results of the research reveal what opportunities they have during professional development and
learning and what inhibiting factors make it difficult to expand their knowledge. Of course, it is not enough
to only examine personal factors, since organizational and system-level elements also influence and have a
combined effect on the individual's learning process.
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Szigeti Monika Veronika: Kiégés-prevenciot célzé pszichoedukacios programok hatasvizsgalata
pedagogusoknal

Absztrakt magyar:

A szakirodalmi adatok aldtdmasztjak, hogy a pedagogusokat a sikeresség megélésében nagymértékben
segitheti a kiillonbozd képzéseken vald részvétel, mely fejlédési-, 6sztonzési-, kibontakozasi lehetdséget
biztosit szamukra. A pedagdgus kozérzetét meghatarozza, hogy mennyire leli 6romét a tanitasi-tanulasi
folyamatban (Timar, 2006; Fizi, 2012). Leithwood ¢s Beatty (2008) szerint, ha a pedagdgusok jol érzik
magukat az intézményben, az segiti személyiségiik kiteljesedését, valamint azt, hogy a legjobb teljesitményt
nyujtsdk. Mindezek ismeretében érthetové valik, hogy a pedagdgusok szekunder kiégés-prevencidja soran
alkalmazott intervenciés technikdk magukba foglaljadk a kiégésre vonatkozd pszichoedukaciot is. Ez
lehetdvé teszi, hogy a stresszteli szitudcidkra ne emocionalis, hanem raciondlis nézépontbol tekintsenek a
pedagbdgusok, ezaltal csokkenhet az involvaldodasuk e helyzetek soran. A pszichoedukécio a pedagogus-
kiégés esetében hangstulyt helyez a tamogatd, feleldsséget megosztd, fesziiltségesokkenést segitd
kapcsolatok megerdsitésére, tovabba bdviti és erdsiti a coping mechanizmusokat (Horvath, 2019).
Kutatasunk keretében kidolgoztunk és kiprobaltunk egy 30 draspedagdgusokra vonatkozo kiégés-prevencios
tréningprogramot, az ehhez kapcsolddo pilot-vizsgdlat bemutatasara keriil sor az eldadasban. A program
a kiégés prevencidjaban szerepet jatszo erdforrasok tdmogatdsa révén segitséget nyujthat abban, hogy a
résztvevok elkeriiljék a kiégés kialakulasat, fejlddjenek a pszichologiai immunrendszeriiket meghatarozo
személyiségjellemzdik, javuljanak az érzelemszabalyzo, fesziiltég- és konfliktuskezeld stratégiaik. A
tréningprogramok két csoportban keriiltek megszervezésre. Az egyik alkalommal N=15 {6 6vodapedagdgus
(valamennyien ndk), a masik alkalommal N=20 {6 gyogypedagogus (16 f6 nd, 4 {6 férfi) vett részt a
tréningen, és toltotte ki a kutatdsi kérddivet a tréning eldtt, majd egy honappal a tréninget kdvetden.
A tréningek elsddlegesen az egyéni eréforrasok megismerését €s megerdsitését tlizték ki célul, és ugy veéltik,
hogy ennek hatasdra, a vizsgélat sordn alkalmazott klinikai kérdéivekben (Maslach-féle Kiégés Kérdodiv
Tanari Véltozat, Beck Depresszié Kérddiv roviditett valtozata, Pszichologiai Immunrendszer Felmérés,
MOS SSS-H kérd6iv a tarsas tdmogatas vizsgalatara, Megkiizdési Mdodok Kérddiv) mérhetd valtozasokat
lathatunk. Hipotéziseink szerint a tréningen résztvevok kiégésének szintjében, depresszidjanak mértékében
csokkenést, a pszicholdgiai immunkomptencia teriiletén er6sodést vartunk, mig a megkiizdés tekintetében
eltolodast az érzelemkodzpontl megkiizdéstdl a problémara irdnyuld megkiizdési stratégidk felé. A vizsgalati
eredmények statisztikai elemzése — melyet az alacsony mintaszam nehezitett — azonban nem hozott a
vartnak megfeleld eredményeket, bar valamennyi kérddiv esetében a hipotéziseknek megfeleld irany
valtozast lathatunk, szignifikdns kiilonbséget nem talaltunk a képzést megeldz0 €s az azt kdvetd eredmények
kozott. A résztvevok irasos reflexioi alapjan azonban Ugy véljiik, feltétleniil sziikség van hasonld képzések
megszervezeésére a pedagdgusok esetében. A jovoben, egy nagyobb mintan végzett vizsgalattal tervezziik
igazolni a pszichoedukacios tréningprogramok hatékonysagat.

Absztrakt angol:

The literature supports the idea that teachers can be greatly helped to succeed by participating in a variety of
training courses, which provide them with opportunities for development, motivation and development. A
teacher's sense of well-being is determined by the degree to which he or she enjoys the teaching-learning
process (Timar, 2006; Fiizi, 2012). According to Leithwood and Beatty (2008), if educators feel comfortable
in the institution, it helps to fulfill their personality and to provide the best performance. In the light of this,
it is understandable that the intervention techniques used by educators in the secondary prevention of
burnout also include burnout psychoeducation. This allows educators to view stressful situations from a
rational perspective rather than an emotional one, thereby reducing their involvement in these situations. In
the case of teacher burnout, psychoeducation focuses on strengthening supportive, responsibility-sharing,

stress-reduction relationships, and expands and strengthens coping mechanisms (Horvath, 2019).
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As part of our research, we designed and tested a 30-hour burn prevention training program for educators,
and a pilot study of this will be presented in the presentation. By supporting resources that play a role in the
prevention of burnout, the programme can help participants to avoid burnout, to develop the personality
characteristics that define their psychological immune system, and to improve their strategies for managing
emotions, stress and conflicts. The training programmes were organised in two groups. In one case, (N=15)
nursery teachers (all women) and in the other case, (N=20) special teachers (16 women, 4 men) participated
in the training and completed the research questionnaire before the training and then one month after the
training.

The trainings were primarily aimed at identifying and strengthening individual resources and it was thought
that as a result of this we would see measurable changes in the clinical questionnaires used in the study
(Maslach Burnout Questionnaire Teacher Change, Beck Depression Questionnaire Short Version,
Psychological Immunity Survey, MOS SSS-H Questionnaire to assess social support, Response Methods
Questionnaire). We hypothesized that participants in the training would experience a decrease in burnout, a
decrease in depression, an increase in psychological immunocompetence, and a shift in coping from
emotion-based coping to problem-based coping strategies. However, statistical analysis of the test results,
which was made difficult by the small sample size, did not yield the expected results, although for all the
questionnaires we see a change in the direction of the hypotheses, no significant difference was found
between the pre- and post-training results. However, based on written reflections from participants, we
believe that there is an urgent need to organise similar training for teachers. In the future, we plan to test the
effectiveness of psychoeducational training programs in a larger sample.
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Nadas Regina, Molnar Gyorgy: A kodolas ¢€s a figyelem elterelddése kozti 0sszefiiggés
Absztrakt magyar:

Az emlékezet a kognitiv, megismerési folyamat része, mely tobb kognitiv teriiletet is magaba foglal, az
érzékelést, észlelést, figyelmet. A tanulasban, oktatasban igen fontos szerepet tolt be, mivel meghatarozza az
informaciok megoérzésének mindségét, ezaltal a tanulds hatékonysagat is determinalja. Ugyanakkor szdmos
korabbi kutatds alatamasztotta, hogy az elkalandozas (kiils6 vagy belsd tényezd megjelenése miatt
elterel6do figyelem) negativ hatassal van a feladatteljesitményre, melyet gyakran negativ érzelmek kisérnek
(McVay & Kane, 2012; Soemer & Schiefele, 2019).

Kutatdsunkban fiatal felndtt, egyetemistak korében vizsgaltuk az elkalandozas €s a memoria kapcsolatat,
viszonyat, kifejezetten auditiv ingerek segitségével, mivel a hallgatok az egyetemi ordk soran a tananyag
jelentds részét hallas utjan ismerik meg, tovabba a mindennapokban eléforduld verbalis kommunikécio
alapjat is auditiv ingerek képzik. A tanulmany hozzajarul a memoriafolyamatok, kodolas, tarolas, eldhivas

crer

Absztrakt angol:

Memory is a component of the cognitive process, which encompasses a number of cognitive domains,
including perception, reception, and attention. It plays a pivotal role in the processes of learning and
education, as it determines the quality of information retention and thus the effectiveness of learning.
Nevertheless, several previous studies have corroborated that mind wandering (the diversion of attention by
an external or internal factor) has a detrimental impact on task performance, frequently accompanied by
negative emotions (McVay & Kane, 2012; Soemer & Schiefele, 2019).

In our research, we investigated the relationship between mind wandering and memory in young adult
undergraduate students, using auditory stimuli. This is because students learn a significant amount of
information during university classes through auditory stimuli, and auditory stimuli form the basis of
everyday verbal communication. The study contributes to the understanding of memory processes,
encoding, storage and retrieval. This understanding can inform the development of innovative teaching and
learning strategies.
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Hurta Réka: Tiszta lappal — A modern olvasasi szokasok a kozosségi média tiikrében
Absztrakt magyar:

Szamtalanszor hallhattuk, olvashattuk az idésebb generaciotol, hogy a mai fiatalok nem olvasnak, €s csak a
kozosségi média vilaga érdekli Oket, nem hidba kaptak a digitalis bennsziilott becenevet. Azonban az
elképzelés sok esetben nem fedi a valosdgot — a fiatalok olvaséasi szokdsi teljesen atalakultak,
alkalmazkodtak a 21. szazadi tarsadalomhoz, azaz nagyban befolysaoljak azt az internetes tartalmak, ezek
koziil is kiemelked6en fontos szerepet tolt be a TikTok nevii kdzosségi oldal, amely manapsag toretlen
népszeriségnek Orvend. Ennek a kozosségi oldalnak hatdsara a papiralapu konyvek egy 1jabb
reneszanszukat ¢€lik, és a fiatalok sokkal tobb id6t toltenek ezeknek a forgatasaval, mint a legtobb idésebb
generacioba tartoz6 ember ezt varnd. Ennek egyik oka az informacidéaradat mértéke, ami szinte megkdveteli
a fiatalabb generaciotol, hogy tegyék le az elektronikus eszkozeiket, hiszen roppant nehéz kiigazodni az
internet vilagaban.

Absztrakt angol:

The reading habits of Generation Z has changed drastically — but the way people would describe this change
highly depends on whom you are asking. An older person would say the youngsters never read, they just
scroll on Facebook all day. However, the truth is more complicated than that. With the quite recent
pandemic, and impressive popularity of TikTok, reading became something trendy again — especially
physical copies. With a new community formed on TikTok, also known as BookTok, reading and book
related content is reaching new hights. One of the reasons why physical copies are becoming more and more
popular is the phenomenon called digital detox, which indicates how the youngest generations get physically
and mentally overwhelmed with all the information they come across daily.
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Vinczéné Fekete Lidia, Taxner Tiinde: Erdemes-e rovidre zarni? A tanari eldadasba dgyazott
torténetek jelentdsége

Magyar absztrakt:

Angol absztrakt:

Storytelling is widely used in presentations to catch the attention of the audience and convey emotions.
To be able to apply this communication tool effectively, we must understand what can be considered an
emotionally engaging story. Therefore, our main question is: Which are the features of presented stories
that increase the level of the recipients’ affective interest? We suggest that listening to stories generally
causes emotional engagement but more complex, lengthy and detailed stories increase the levels of
affective interest more than short examples or proto-stories. Most studies measure the effects of
storytelling mainly based on self-reporting. We fill this gap by applying a multi-method approach. First,
we conducted a qualitative content analysis to identify the presented stories and their features. Next, the
emotional effects of stories were measured in an observation where university students (N=25) watched
a video presentation while their facial expressions were being recorded with Noldus FaceReader. The
results show that stories are emotionally more engaging than proto-stories or short examples. When a
story is more detailed, structured and lengthy, a higher level of affective engagement can be observed
which supports our hypothesis. Outputs of the study include a framework for differentiating between
several types of stories that could be applied in various other fields of research and practice, such as
science communication, education, and business communication. Limitations stem from the small
sample and only one analyzed video. Future research can address this issue by including a wider variety
of storytellers and stories in the experiment.
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H., Internationalisation of higher education — (4lso for doctoral students! Doktorandusz hallgatéi
szekcio 2.) (angol nyelvii) C.3.302. terem
Szekciovezetd: Erdei Gabor

Sadia Nur Habib, Tarannum Islam, Drupodi Roy and Eva Kata Szederkényi: Assessing service
quality via in-service training in Bangladesh

Noéra Barnucz, Virag Botos, Szabolcs Ceglédi, Lilla Dalma Dominek: The relationship between ICT
ttols and Flow in the assessment of digital competence in higher education

Nor Amalina Binti Rusli: Digitalization towards internationalisation at home for special educational
needs (SEN) students in inclusive classroom. An emphasis on policy in Malaysia

Meyly Kheng, Su Hnin Aye: Investigating the Push-pull Factors of International Students in
Hungary: A Comparative Study of Myanmar and Cambodian Students

Riad Soltani, Berivan Abdullah: A Systematic Review of the Impact of Internationalization on
Higher Educational Quality in Middle East and North African (MENA) Countries: A Focus on
Algeria and Iraq

Hesti Miranda, David Sulistiawan Aditya: Internationalising the education through the 1ISMA
programme: Indonesia context

Birhanu Haile Agezew: The Mediating Role of Higher Education Research and Innovation Practices
in Addressing Economic Challenges: A Focus on Perceived Graduates’ Employability
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Sadia Nur Habib, Tarannum Islam, Drupodi Roy and Eva Kata Szederkényi: Assessing service quality
via in-service training in Bangladesh

Absztrakt angol:

The aim of this study is to determine how the service quality dimensions affect customer satisfaction in the
Bangladeshi online food delivery service. It also aims to identify which of the five service quality
dimensions is most important in determining overall customer satisfaction. Ultimately, it looks at the
relationship between customer satisfaction and in-service training for facilitating further achievements. This
study is going to use quantitative research methodology and anonymous questionnaire survey design to
collect the primary data. The questionnaire's structure will be based on seven-point Likert scales. The data is
going to be analysed using IBM SPSS. The study' findings is expected to show how much the service quality
dimensions namely tangibility, reliability, assurance, empathy, responsiveness affects customer satisfaction.
The research's findings have significance for managers of restaurant as the restaurant business is flourishing
and how in-service training can help to better understand the key variables that affect service quality and
customer satisfaction.
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Nora Barnucz, Virag Botos, Szabolcs Ceglédi, Lilla Dalma Dominek: The relationship between ICT ttols
and Flow in the assessment of digital competence in higher education

Absztrakt magyar:

Az oktatdas minden szintjén fontos a  digitdlis kompetencia fejlesztési  lehetdségeinek
kiaknazasa ¢és aflow élményének atélése. Az informaciés tarsadalom nemcsak az oktatasi
folyamatot alakitja at, hanem ezzel parhuzamosan a munkaerdpiacon is olyan 1j pozicidk ¢&s
hivatasok jelennek meg, amelyek kordbban még nem Iéteztek. Erre a mindenkori oktatasnak
fel kell késziilnie, vagy a mar meglévé képzéseit a munkaerdpiac kihivasaihoz kell
igazitania (Pirzada—Khan 2013). Horvath ¢és munkatarsai (2020) szerint a tanulok digitalis
kompetencidinak  fejlesztésénél az  oktatd feladata a  digitdlis térben valé  eredményes
eligazodas, aflow élmény segitségével a  kreativ és  biztonsagos tevékenykedésre  valod
felkészités, tovabba a kulcskompetencidk digitalis eszkozokkel tdmogatott fejlesztése a 21.
szazad elvarasainak megfelelden.

Jelen kutatds célja az Nemzeti Kozszolgalati Egyetem (a tovabbiakban: NKE) oktatdéinak
digitalis  kompetencia  vizsgalata  a flow élménnyel  Osszefiiggésben, mely a ,,TKP2021-
NKTA-51 szami projekt a Kulturdlis ¢és Innovaciés Minisztérium  Nemzeti  Kutatasi
Fejlesztési ¢és Innovaciés Alapbol nyujtott tdmogatasaval, a TKP2021-NKTA  palyéazati
program finanszirozasaban valdsult meg.” Jelen kutatdsban az NKE oktatoinak digitalis
miiveltségét, IKT-moddszertani  felkésziiltségét, tovabbképzési igényeit vizsgaltuk  (N=824).
A kutatas két egymasra ¢épiilld szakaszbol allt: (1) kvantitativ kutatds (online kérddiv —
2021/2022 telén végeztik); (2) kvalitativ  kutatds  (fokuszcsoportos — beszélgetés mélyfuras
céljabol — 2023 tavaszan végeztiik). Jelen eldadas keretében a kvalitativ kutatds eredményeit
mutatjuk be. Hipotézisiink szerint a kvalitativ kutatds eredményei megerdsitik a kvantitativ
kutatds  eredményeit, azaz, hogy az NKE oktatéinak digitdlis kompetencidja ugyan
fejlesztést  igényel, azonban az  oktatok motivacidja a  digitdlis  technologidk  tandrai
alkalmazasa tekintetében pozitiv iranyt mutat.

A beszélgetések  tartalomelemzésének ~ eredményei  alapjan  hipotézisiink  csak  részben
igazolodik, hiszen a megkérdezett oktatok egyrésze ugyan nyitott az () Otletek és
modszertani  Gjszerliségek tandrai integralasa felé, szivesen tesztelik az 1) modszereket, azaz
alkalmazzak a flow élményhez  sziikséges elemeket, azonban tobben azon tal, hogy a
fogalmi meghatarozdsokat is pontatlanul hasznaljak, nem tartjdk fontosnak a hallgatok
digitalis kompetencidinak fejlesztését, mig masok infrastrukturalis hianyossagokra
panaszkodnak. Az  eredményekbdl arra  koOvetkeztetink, hogy az  oktatok  tobbsége
valoszinlileg er6s Bl (Integralé) szinten helyezkedik el a digitalis kompetenciaszintek
fejlettségét tekintve, ami alapvetéen jO iranynak szamit a Z generdcid megvaltozott tanulasi
igényeit tekintve.

Absztrakt angol:

At all levels of education it is important to exploit the potential of digital literacy and to
experience the flow. The information society is not only transforming the educational
process but is also creating new positions and professions in the labour market that have
not existed before. Education must be prepared for this or adapt its present trainings to
the challenges of the labour market. According to Horvath et al. (2020) the task of the
teacher in the development of students’ digital competences is to provide them
assistance effectively in the digital environment, to prepare them for creative and safe
activities  through the flow experience and to develop key competences supported by

digital tools in line with the expectations of the 21 st century.
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The aim of this research is to investigate the digital competences of teachers at the
Ludovika University of Public Service (hereinafter: LUPS) in the context of the flow
experience, which was implemented by the ,,TKP2021-NKTA-51 with the support provided
by the Ministry of Culture and Innovation of Hungary from the National Research,
Development and Innovation Fund, financed under the TKP2021-NKTA funding scheme.”
In the research, the digital literacy, ICT methodological preparedness and further training
needs of LUPS teachers are studied (N=824). The research has two parts built on each
other: (1) quantitaive research (online questionnaire — conducted in winter 2021/2022);
(2) qualitative research (focus group interview for in-depth research — conducted in
spring 2023). In the presentation the results of the qualitative research are being
presented. We assume that the results of the qualitative research confirm the results of
the quantitative one, i.e. that although the digital competences of LUPS teachers requires
improvement but their motivation to use digital technologes in the classroom is positive.
According to the results of the content analyis of the discussions, the hypothesis is only
partially confirmed, as some of the respondents are open to integrating new ideas and
methodological innovations in the classroom, are willing to test new methods, i.e. they
apply the elements necessary for the flow experience, but some of them apart from using
the definitions of the concepts impreciously, they do not consider the development of the
students’  digital competences important, while others complain about the lack of
infrastructure. As a conclusion, we can state that the majority of teachers are likely to be
at a strong B1 (integration) level in terms of the development of digital competences,
which is basically a good direction in the basis of the changing learning needs of Gen Z.
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Nor Amalina Binti Rusli: Digitalization towards internationalisation at home for special educational needs
(SEN) students in inclusive classroom. An emphasis on policy in Malaysia

Absztrakt angol:

The confluence of digitalization and internationalisation has become imperative in today's fast-changing
world to promote inclusive education, particularly for students with Special Educational Needs (SEN).
Through the utilisation of various digital tools and platforms, educational establishments can establish
connections with students internationally, beyond the limitations of time and place. This chapter will provide
the process of digitalization through internalisation at home in constructing inclusive classrooms for special
education needs students, with a particular emphasis on Malaysia's educational policy. In this context, it
will examine the opportunities and difficulties of putting internationalisation at home strategies into practice
and present recommendations for their successful application. Therefore, to ensure that this writing is
relevant to the Malaysian context, a main reference from the Malaysian Ministry of Education which was
published in 2013 known as "Guidelines for Inclusive Education Program Students with Special Needs" will
be the main reference. These guidelines serve as a framework for implementing inclusive education and this
chapter will link each of these guidelines and policies towards digitalization and internationalisation.
Malaysia may work towards developing a comprehensive and internationally competitive education system
by integrating the inclusive education standards into the framework of digitalization and internationalisation.
This integration will support international cultural interaction while simultaneously meeting the varied
demands of special educational needs students and preparing them for a digital world that is changing
quickly (Humphreys, 2023). The structure of this chapter begins by explaining the concepts
of digitalisation, internationalisation, special educational needs and inclusive classrooms in general and will
delve into the perspective of the education system in Malaysia. Subsequently, the application of the concept
is examined through the policy delineated by the Ministry of Education in Malaysia. This chapter also plays
an important role in explaining the importance of the inclusive classroom policy for children with special
educational needs from the aspect of digitalisation and internationalisation, not only to the school, but also
focusing on parents and the wider community.
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Meyly Kheng, Su Hnin Aye: Investigating the Push-pull Factors of International Students in Hungary: A
Comparative Study of Myanmar and Cambodian Students

Absztrakt angol:

The increasing interest in global education prompts a closer examination of the factors guiding students'
decisions to study abroad. This study delves into the push-pull factors influencing the study-abroad
decisions of individuals by drawing on the unique contexts of Myanmar and Cambodia. By conducting
semi-structured interviews, this research seeks to uncover the motivational factors propelling students from
these two developing nations towards pursuing higher education abroad and their reasons for choosing
Hungary and its institutions. Employing a deductive thematic analysis, the study aims to illuminate the
underlying factors shaping their decisions. The findings provide insights into the decision-making dynamics
and valuable implications for Hungarian higher education institutions. By understanding these factors,
policymakers can refine recruitment strategies to attract a diverse cohort of international students, enrich the
educational landscape, and foster cross-cultural exchange.
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Riad Soltani, Berivan Abdullah: A Systematic Review of the Impact of Internationalization on Higher
Educational Quality in Middle East and North African (MENA) Countries: A Focus on Algeria and Iraq

Absztrakt angol:

Abstract: Over the past few decades, the Middle East, and North Africa (MENA) region's education systems
have undergone significant changes characterized by increased internationalization efforts.
This systematic review focuses on investigating the multifaceted impact of internationalization — defined as
the integration of international and intercultural dimensions into education systems — on educational quality
in Middle Eastern and North African (MENA) countries. Specifically, this research examines the
development of significant trends and patterns in internationalization in Algeria and Iraqg, serving as
representative examples. It evaluates the effects of internationalization initiatives on these nations' Higher
education systems, exploring positive and negative outcomes, as well as the challenges and barriers within
the context of the diverse educational landscapes of MENA countries. Using the PRISMA-
Systematic Literature Review method to analyze academic databases, this study aims to address the research
questions including what are the positive and negative outcomes of internationalization on the quality of
education in MENA countries? And what are the key trends and patterns in the internationalization of
education in MENA countries, and how have these evolved over time? Algeria and Irag have been selected
as case studies due to their distinct educational systems and unique experiences with internationalization
efforts. This systematic review aims to provide valuable insights for policymakers, educators, and
researchers working in the region. It emphasizes the importance of considering regional contexts and local
factors when planning and implementing internationalization strategies in higher education while
acknowledging the potential limitations in data availability and generalizability of findings to other MENA
countries.
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Hesti Miranda, David Sulistiawan Aditya: Internationalising the education through the 1ISMA
programme: Indonesia context

Absztrakt angol:

Internationalisation has been the main issue in higher education around the world, including Indonesian
higher education. This agenda is the main issue in the current Indonesian curriculum's emphasis on
Indonesian human resource development. However, internationalisation is often translated and defined
differently at the institutional level, as they might find challenges and barriers that make them improvise to
realise the core aims of the internationalisation. The current programme that the Ministry of Education,
Culture, Research, and Technology has created since 2021 is the Indonesian International Student Mobility
Awards, abbreviated as IISMA. The IISMA programme is a mobility programme under the Merdeka
Belajar-Kampus Merdeka (freedom to learn on an independent campus) policy in 2020. This programme is
for undergraduate and vocational students to spend one semester in the best universities and industries
around the world to prepare. There are sixty-seven host universities for undergraduate programmes and
forty-six host universities for vocational programmes. This chapter will present how
Indonesian education defines the internationalisation agenda in their policy and curriculum, discuss the
implementation at the institutional level by exploring how higher education interprets this agenda, and
discuss what major issues emerge in the practical activities of internationalisation by taking the context of
the “IISMA programme” as a part of the “Merdeka” curriculum. The next part of this chapter will elaborate
on the 1ISMA program. Additionally, this programmeme will compare the IISMA programmeme with
Erasmus+ in Hungary. The implications of the IISMA programme are discussed in the last part of the
chapter.

104



Birhanu Haile Agezew: The Mediating Role of Higher Education Research and Innovation Practices in
Addressing Economic Challenges: A Focus on Perceived Graduates’ Employability

Absztrakt angol:

This study was conducted to scrutinize the role of higher education research and innovation practices in
addressing economic challenges, with due focus on perceived graduates’ employability.
A mediation analysis, with parameter estimates was utilized to observe the direct, indirect, and total effects
of different higher education characteristics including access, quality, program relevance, and institutional
facilities and infrastructures on graduates’ employability. The study also involved some other intervening
variables that affect graduates’ employment in one way or another. To analyze the data, Jaffrey’s Amazing
statistics Program (JASP 018.3.0), which open and free, was used. the findings of the study portrayed that
both education quality and program relevance have positive significant direct effect on graduates’
employability while a negative effect was observed between access and the outcome
variable. The mediation effect of higher education research and innovation practices was found to be less
strong with most of the variables treated in the study. In another words, there is no strong statistical evidence
to reach a conclusion that such practices in higher education contribute to graduates’
employability. The total effect of higher education on the response variable is found to be statistically
significant with program relevance and education quality practices. To conclude, as the effect of program
relevance found to be statistically significant, aligning the educational programs with industry needs plays a
crucial role in addressing macro-economic problems such as employment issues.
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